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Statement on Report Preparation 

In October 2005, a Fifth Year Report meeting was held by the Commission on 
Institutes of Higher Education to prepare institutions to submit reports 
according to the new standards guidelines.  Associate Dean Susan Dantino, 
NEASC Liaison Officer for Tunxis Community College attended that meeting 
and reported back to President Cathryn Addy with a proposed plan for 
assembling the report. On November 5, 2005 an organizational meeting was 
convened by Associate Dean Dantino to review the purpose and structure of the 
report, review the Commission's role, propose a timeline for preparation, and to 
determine report preparation assignments. An on-line template instrument was 
created so that committee members could input information, edit drafts and 
revisions, and view in real time what was included in the report. The following 
individuals comprise the main task force. Each individual worked with others in 
the Tunxis community to assemble data and information for the assignment: 
 

Task Force and Assignments: 

Areas Identified for Special Emphasis ..   Francena Dwyer,  
  Academic Assessment Planner/Faculty 
 

  Dr. David England, Director 
  Institutional Research 
 

Mission & Purpose ..............................   Susan Dantino, Associate Dean 
Editor/ 5th Year Report  Institutional Planning & Effectiveness  
 

Planning & Evaluation.........................   Dr.David England, Director 
  Institutional Research 
 

Fifth Year "Plan" Narrative and ...........   Dr. Cathryn Addy, President 
Organization and Governance 
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The Academic Program........................   Colleen Keyes, Dean 
  Academic Affairs 
 
  Francena Dwyer 
  Academic Assessment Planner/Faculty 
 
Faculty ...............................................   Colleen Keyes, Dean 
  Academic Affairs 
 

  Francena Dwyer, Faculty 
  Academic Assessment Planner/Faculty 
 

Students ............................................   Dr. Kirk Peters, Dean  
  Student Affairs 
 

Library and Other Information.............   Colleen Keyes, Dean 
  Academic Affairs 
 

Physical and .......................................   Dr.David England, Director 
Technological Resources  Institutional Research 
 

  Susan Dantino, Associate Dean 
  Institutional Planning and Effectiveness  
 

Financial Resources ...........................   Chuck Cleary, Dean  
  Administration 
 

  Dr. David England, Director 
  Institutional Research 
 

Disclosure ..........................................   Leigh Knopf, Director 
  Marketing and Public Relations  
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Integrity ..............................................   Susan Dantino, Associate Dean 
  Institutional Planning & Effectiveness 
 
  David Welsh, Acting Director 
  Human Resources 
 
  Dr. Kirk Peters, Dean  
  Student Affairs 
 
Editorial Assistance.............................   Robert Brown, Associate Professor 
  History and English 
   
  Kristine Watterworth, Administrative 
  Assistant to Associate Dean 
 
All Task Group leaders assembled input from additional sources and 
individuals as needed. Special acknowledgement should go to the faculty for its 
collective input during this process. Other departments and groups in this 
process included: 
 

Administrative Assistants to the Deans 
Affirmative Action Officer 
Business Office Staff 
Department Chairs 
Facilities Staff 
Foundation Development Coordinator 
Human Resources and Staff 
Institutional Effectiveness Committee 
Library Services Staff 
Title III Steering Committee 

 
Schedule 

2005 
November  ... Organizational Meeting 

 
2006 

February ........Task Group Meetings/Assignments and Format 
March ............Tutorial for On-Line Template Created For Group Input 
March - May....First Draft  
May.................Second Task Group Meeting 
June ...............Second Draft - Broad Review and Input 
July ................Finalize and Submit 
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Report Organization: 
 
Cover Page 
Statement on Report Preparation 
Institutional Overview 
Response to Areas Identified for Special Emphasis 
Narrative 
Plans 
Enrollment and Fiscal Data ( Appendix A) 
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Institutional Overview 

 
As indicated in the Tunxis Community Catalog, Tunxis was chartered by the 
State of Connecticut in 1969 to serve the Bristol, New Britain and Farmington 
valley areas. It first opened for classes in October 1970 with 494 students; 
today approximately 4,800 full and part-time students attend the College each 
semester in both credit and continuing education classes. Tunxis is small 
enough to offer students individual attention. Since the first graduation in 1972 
more than 9,400 students have received an associate degree or certificate. 
 
As a publicly supported learning center, Tunxis provides an array of 
educational services designed to meet the training, occupational, intellectual, 
and cultural needs of the people of its region. The College seeks to serve those 
who wish to develop their knowledge and skills; it does so by making its 
services easily accessible and supports these services through the quality of its 
faculty and staff. Tunxis bases its operations on the belief that learning is best 
accomplished through the evaluation of current skills and knowledge, the 
identification of educational objectives, the determination of a proper balance 
between study and other responsibilities, and involvement in the educational 
process that meets one's objectives. 
 
The College is authorized to award the Associate in Arts and Associate in 
Science degrees. College curricula are registered and approved by the 
Department of Higher Education of the State of Connecticut. 
 

Tunxis is committed to a program of learning and services that provides: 
 

• a stimulating, effective and economical education for 
qualified students who wish to attend College within 
commuting distance of their homes; 

• career programs leading to an associate's degree for those 
students who desire employment after two years of 
College; 

• liberal arts and pre-professional education leading to an 
associate's degree for those students who plan to transfer 
to baccalaureate programs in Colleges and universities; 

• certificate programs for those students who desire a short 
period of specialized study; 

• counseling and advising to aid students in the 
development of their educational, vocational, and 
personal goals; 
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• opportunities for continuing education through part time 
study; 

• a spectrum of extracurricular activities designed to 
enhance student awareness of social and cultural values 
and community issues. 

 
Tunxis offers a curriculum that develops students' ability to analyze and 
evaluate information, to draw valid conclusions, and to express them with 
clarity. Degree programs include a core of requirements to help students gain 
an awareness of the ideas that shape our civilization. This core includes 
Composition along with contributions from the humanities, fine arts, social 
sciences, mathematics, and physical sciences that address students' 
educational needs as citizens and as moral and ethical decision-makers.  
Tunxis continues its tradition as a leader with on-line learning, providing more 
on-line courses than any other higher-education institution in Connecticut. On-
line enrollment has skyrocketed from 583 students enrolled in seven disciplines 
in 2001 to more than 2,200 students enrolled in 17 disciplines today, with the 
percentage of minority students in on-line classes rising as well. In addition, 
Tunxis offers the only state supported dental hygiene program in Connecticut. 
 
Tunxis was also awarded a $1.8 million Title III Strengthening Institutions 
Grant to assist the College in increasing institutional effectiveness and student 
success through comprehensive outcomes assessment, faculty development and 
effective integration of technology into College fuctions. This outcomes-based 
education project will enable Tunxis to implement a comprehensive outcomes 
assessment system.  
 
The Bristol Career Center was developed in cooperation with the Greater Bristol 
Chamber of Commerce, area business leaders and Tunxis Community College 
Foundation & Advisory Board. The Center is a satellite facility and provides new 
services in response to national trends and the needs of area employers 
expanding on the educational and training opportunities the College provides at 
its Farmington campus. Located in Bristol, CT. the Center provides area 
residents and businesses with specialized training and credit programming.  
The 8,300 sq. ft. Center, which also offers rooms for community use, is home to 
the Tunxis Criminal Justice Command Institute.  
 
Tunxis entered a new era at the end of 2005 with state authorization for a 
major campus expansion. Financially, the school is sound and well positioned 
for Phase I of new construction which is currently underway. Phase I includes a 
new library, academic support center, dental, science and art classrooms 
adding more than 90,000 sq. ft. to the current campus. 
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Response to Areas Identified for Special Emphasis 
 
The commission requested that the College give particular emphasis to the 
following concerns: 
 
 1) Planning efforts which are broad-based, that clarify the nature and 
relationship between strategic and operational plans, and that benefit from well-
coordinated administrative oversight and communication: 
 
Planning 
 
Planning  at Tunxis Community College is an on-going, participatory process 
that engages both the internal and external College community in identifying 
and prioritizing College goals and indetermining the means to achieve them. It 
provides the College with the opportunity to envision the future and chart a 
course for achieving it while at the same time shaping the budget development 
and distribution processes which are based on institutional priorities. The 
process includes Strategic and Operational Planning, and 
Evaluation/Institutional Effectiveness. This narrative describes the evolution 
and current status of the planning process. 
 
2002-2005 Strategic Planning Cycle 
 
The vision for Tunxis Community College determined during the 2002-2005 
Strategic Planning Cycle stated that we would be a vibrant educational and 
cultural center responsive to current as well as emerging student and 
community needs. Our mission, which guided this process, was to offer our 
students a quality, affordable education in an accessible and supportive 
environment, fostering the skills necessary to compete in an increasingly 
complex world. 
 
In 2001 the Strategic Planning Committee derived five themes from a planning 
day held in May, which provided College-wide input on strategic issues. The 
college’s mission and vision statements, the NEASC Self-Study, the external 
environmental scan, and system strategic plan, provided the information that 
enabled the President, Cabinet, and her advisors to establish institutional 
priorities: outcomes assessment, physical expansion, and the further 
integration of technology into campus operations. Early in 2002, the Strategic 
Planning Committee met to review the College mission statement and to align 
the language and intent of the initiatives with the mission of the College. The 
resulting four strategic goals reflected the mission and priorities of the College 
until 2005. These goals were adopted by the College community in 2002.  
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They were: 
 

• Educate for a changing global environment 
• Demonstrate that the College provides quality, flexible, 

educational programs and services 
• Maximize the effective use of technology 
• Secure sufficient  resources to support expansion and growth 

 
The next step in the process involved creating a permanent infrastructure for 
institutional planning and effectiveness that would engage input from all 
College departments on a specific timetable documenting the completion of 
goals and objectives over the course of each year. The purpose of the process 
was to enable the College to determine accurately what it could and could not 
do with the resources available, to efficiently guide the College toward its 
preferred future, and to assess its progress.   
 
This infrastructure included the development of the Department Planner, an 
electronic planning database, that enabled every department to input and 
prioritize goals, objectives, and methods of assessment on line.  The 2002-03 
academic year concluded the initial cycle facilitated by the Strategic Planning 
Committee and the Office of Institutional Planning and Effectiveness. Staff in all 
college departments were trained in the use of the Department Planner and by 
July 2003 all departments had submitted operational plans. Reports drawn 
from this database enable the President and her cabinet along with the 
Strategic Planning Committee, to determine institutional priorities each year 
and align operational activities for assessment.  
 
A survey on core mission was also undertaken within the College to initiate 
discussion and feedback to align institutional priorities for programs and for 
resource allocation. Program priorities that emerged included: 
 

• Continuing our work on program revision in many 
curricular areas;  

• Finalizing development of a New Media program;  
• Supporting courses and academic initiatives that further 

diversify the curriculum;  
• Working toward national accreditation for the Business and 

Technology;  
• Expanding our ability to offer training to manufacturers and 

businesses; 
• Expanding non-credit allied health training programs that 

lead to immediate employment; 
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• Continuing to integrate the use of technology in the 
classroom, as well as; 

• Supporting and expanding our on-line offerings (both credit 
and non-credit).  

 
In short, we have continued to position ourselves to respond to the 
educational and training needs of the constituents we serve. 
 
A Core Institutional Outcomes Committee was appointed and developed General 
Education Outcomes and Student Success and Institutional Effectiveness 
Measures. Early in 2005, a new Institutional Research Director was hired( See 
Appendix F/Organizational Chart).  He focused on assessment through the use 
of research data, including IPEDS and other student data.  This enabled the 
College to anticipate and project student needs and trends (e.g. the projected 
increase in the younger and full time student population) that had a direct 
impact on space, programming, and resource allocation. This information 
assisted with the designing of Phase I of the new campus construction project. 
During 2003-04, the College not only completed designs for the new library and 
classroom building, but began to prepare for the two years during the building 
phase when we will have less space than we do now. Our ability to 
accommodate any further increases in enrollment or staffing must mesh very 
closely with our ability to operate efficiently, schedule classes appropriately, 
and locate all employees in appropriate spaces. The demands of our younger, 
full time students compel us to examine assumptions about when classes are 
offered and in what kinds of configurations. We must also be attentive to the 
values of an increasingly diverse student body ensuring that the special events 
we are able to have or the curricular offerings we develop are responsive to 
cultural and social change without losing their academic validity or rigor. 
 
Implementing our strategic plan has led to many milestones.  Chief among them 
has been the construction of a strong planning infrastructure so that the 
process of planning does not overshadow the content of the plan and is not 
dependent upon external funding.  
 
2005-2008 Strategic Planning Cycle 
 
In Fall 2005, an Institutional Effectiveness Committee, (replacing the Strategic 
Planning Committee) was assigned the responsibility for coordinating and 
overseeing the Planning Process and implementation of a comprehensive 
assessment system utilizing resources provided by the Title III Strengthening 
Institutions grant as well as College resources. This charge was approved by the 
College’s Professional Staff Organization (PSO), the President’s Cabinet and the 
Institutional Effectiveness Committee.  Integral parts of this comprehensive 
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assessment system were the Outcomes-Based Education Project, the Strategic 
and Operational Planning Process, and Evaluation/Institutional Effectiveness. 
 
Outcomes-Based Education Project – Title III 
 
Specific data-based outcomes for all curricula and services at the College will be 
developed, monitored and used for continuous improvement through this 
project over a five year implementation period (2004 -2009). The process will be 
self-substaining after 2009.  General Education Outcomes, Student Success 
and Institutional Effectiveness Measures developed by the Core Institutional 
Outcomes Committee during the last planning cycle provided the foundation for 
this project. 
 
Academic disciplines and programs have made significant progress in 
developing assessment plans to measure the General Education Outcomes (see 
Appendix H/ General Education Outcomes) as well as discipline and program 
outcomes within their curricula. The development and implementation of these 
plans is coordinated and overseen by the Academic Affairs Committee, (a 
Professional Staff Organizaton committee that reviews proposed changes in 
academic operations), and the Institutional Effectiveness Committee. 
 
The Institutional Effectiveness Committee tracks, monitors, and modifies, as 
necessary the General Education Outcomes, Student Success and Institutional 
Measures, which relates to and evaluates outcomes of the services provided by 
all divisions of the College.  The Academic Affairs Committee participates in all 
processes involving the General Education Outcomes.  This data is used in the 
Strategic and Operational Planning Process and for evaluation of institutional 
effectiveness to measure and continuously improve the College’s 
accomplishment of its mission and goals. 
 
Strategic and Operational Planning Process 
 
The Institutional Effectiveness Committee oversees and coordinates this 
process. Each member represents a work group on campus and has the 
responsibility to report to and obtain input from that work group. This allows 
all faculty and staff to participate in the process. The Academic Assessment 
Planner and the Director of Institutional Research serve as staff to the 
committee and the College deans attend meetings as ad hoc members. 
 
A graphic representation of the Tunxis Community College Strategic and 
Operational Planning Process and the Annual Calendar: Integrated Strategic 
Planning and Budget Development Process, (included in this report in Appendix 
D), were developed by Institutional Research and approved by both the 
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Institutional Effectiveness Committee and the President’s Cabinet. The graphic 
is “simplified” in that many steps are omitted in order to show the cyclical, 
data-oriented aspects of the system. Because it involves several review and 
revision processes. (Step 2 is particularly complex, and its multiple parts are 
shown in the Appendix E). 
  
The process is cyclical in that it repeats and builds on itself each year to ensure 
that the planning system promotes continuous improvement focused on critical 
issues. Progress of work groups and task forces is assessed each year and 
initiatives are continued if further progress needs to be made. In other words, 
this system is much more than a document; it is a living process focused on 
action and results. 
  
On September 30, 2005, the Institutional Effectiveness Committee participated 
in a retreat to review results of the Environmental Scan completed by 
Institutional Research and to discuss potential strategic initiatives for the 
coming year. The scan included data from the Institutional and Student 
Success Outcomes, area workforce data and a variety of special data studies. 
These studies, among others, included: 
 

• Successful Outcomes and At-Risk Student Characteristics; 
• Personal Assessment of the College Environment (faculty 

and staff climate study); 
• Student Assessment of the College Environment (student 

climate study); 
• Institutional Effectiveness Outcomes and Data: Student 

Success and Institutional Measures; 
• On-line Enrollment Trends; 
• Summer Enrollment Trends; 
• Student Transfer Data: Fall 1999 through Fall 2003 

Cohorts; 
• TCC Service Area Population and School Demographics  

and; 
• Hartford County Jobs Requiring a Community College 

Credential: Number of Openings through 2012, and Fall 
2005 Student Assessment and Placement.  

 
Highlights of the Environmental Scan are distributed to all College faculty 
and staff. 
 
The potential strategic initiatives were refined and the Mission and Vision of the 
College were discussed in subsequent meetings of the committee during the Fall 
2005 semester. Early in the Spring 2006, after input from work groups was 
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compiled and integrated into the process by the committee, Strategic Initiatives 
for the coming year were approved by the Cabinet and announced by the 
President as the basis for Operational Planning for the 2006-2007 year, as 
scheduled on the Annual Calendar. Those initiatives are: 
 

• Increase Student Success 
• Implement Comprehensive Institutional Assessment 
• Improve Internal Cooperation 
• Promote Strengths and Areas of Excellence 

 
(See Appendix C for the complete Strategic Plan 2005-08) 

 
The electronic planning database, the Department Planner, developed during 
the last cycle, was modified to make it possible for work groups to request 
resources as well as to document and commit to their plans and initiatives that 
are based on the institution’s Strategic Initiatives and their own assessment 
systems. Work groups can request resources from the College’s operating 
budget and/or from a special Strategic Initiatives Fund established by the 
President. 
 
A budget development component to the Department Planner is being 
constructed.  It will link to department plans to ensure that resources requested 
receive full consideration during the budget development process. The 
Institutional Effectiveness Committee will also use this database to consider 
and recommend requests for funding from the Strategic Initiative Fund. 
 
Evaluation/ Institutional Effectiveness 
 
"Institutional Effectiveness Outcomes and Data: Student Success and 
Institutional Measures", (see Appendix I ) an annual report, includes 
effectiveness data for all College functions, and this data is used extensively for 
evaluation and continuous improvement in the Planning Process. Sections of 
this report include: Employment Preparation and Placement; Transfer 
Preparation; Developmental Education; Student Persistence, Goal Attainment, 
and Satisfaction; Workforce Development; Community Service; Student 
Services; Decision-making Processes; Resource Management; Academic 
Excellence and Quality of Instruction; Disclosure and Integrity; and Quality 
Work Environment. The Institutional Effectiveness Committee uses this report, 
as well as data from the assessment of the General Education Outcomes, 
departmental program reviews, and assessments of departmental initiatives in 
the Department Planner to evaluate the institution's performance in 
accomplishing its mission and to recommend initiatives to improve performance 
and institutional effectiveness. 
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The commission requested that the college give particular emphasis to the 
following concern: 
 
2). Documenting institutional effectiveness, particularly as it relates to student 
learning, and using the results for improvement: 
 

As a result of its review of our institutional self study conducted in 
September 2001, the NEASC external review team declared that Tunxis met 
all of the standards of the New England Association of Schools and Colleges, 
and “that Tunxis had many things in its favor,” but “despite its strengths… it 
must address the most pressing of its problems.” Those pressing problems 
offered in the NEASC summary are: 

 
Outcomes assessment of various programs and of the general education core 
has not yet gone beyond the early planning phase. 

 
There is a lack of assessment and outcome measures for all programs and for 
general education core courses. 

 
Each program has published “learning objectives” that appear in the College 
catalog. Now the College needs to measure student learning of those stated 
objectives. 

 
Academic Program Priorities 
 
In our efforts to create a comprehensive assessment system, the faculty, staff, 
and administrators at Tunxis Community College are currently engaged in 
several significant, well-coordinated initiatives to plan, provide, oversee, 
evaluate, improve, and assure the quality and integrity of our academic 
programs and the credits and degrees awarded. Outcomes assessment of 
various programs and of the general education core has moved beyond the early 
planning phase. Moreover, our efforts reflect a high level of cooperation among 
faculty and staff across disciplines. They also reflect the willingness of the 
Tunxis community to embrace change. This degree of planning and 
collaboration is expected to increase institutional effectiveness, particularly 
documenting what students know and how they apply their knowledge. 
 
At Tunxis there is a significant intentional academic change. The framework for 
this change is ability/outcomes-based education, a multi-layered process 
defined below. 
 
The Title III Strengthening Institutions grant, received in October 2004, 
provided $1.8 million to focus on the following key goals for the institution:  
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• Design and implement a comprehensive assessment program to 

measure institutional effectiveness. 
• Significantly increase retention, graduation, and successful course 

completion rates by increasing institutional effectiveness, specifying 
and assessing course and program expectations, and involving 
students in their own assessment. 

• Significantly increase student technology competency by defining 
institutional technology outcomes, increasing faculty technology 
competency, and increasing the integration of technology into the 
teaching/learning process.     

 
This grant has facilitated the efforts of faculty and staff to engage in several 
systematic efforts to understand how and what students learn: 
 

• It provides financial support for key personnel, including an 
institutional researcher and an academic assessment planner, to 
lead the charge toward creation of a comprehensive assessment 
program; 

• It provides for 12 full-time faculty reassigned times each academic 
year for faculty to be responsible for implementing outcomes 
assessment as Faculty Assessment Coaches;  

• It provides substantial dollars to integrate technology into the 
curriculum. 

 
Tunxis has adopted a campus-wide commitment to ability-based learning and 
assessment based on an approach which emerged from a close look at the 
model provided by award winning Alverno College in Milwaukee, Wisconsin. As 
of the summer of 2006, approximately 40 Tunxis faculty and staff have traveled 
to Alverno College in Wisconsin to attend its renowned summer institute on 
ability-based education. The complex model that Tunxis has developed 
embraces the notion of a shared responsibility on the part of all faculty and 
staff for student learning.  It has several ongoing efforts at its core. 
 
Central to the success of this effort, is a commitment to be explicit at all times. 
Based on that simple yet important notion, the College has adopted clear 
statements that define what students are expected to gain, achieve, 
demonstrate, and know by the time they complete their academic programs. We 
are crafting assessment tools that directly measure student achievement based 
on those statements. (See Appendix H/ General Education Outcomes) 
 
This ability/outcomes-based approach to education at Tunxis has the full 
support of the institution’s academic and institutional leadership and the 
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systematic involvement of faculty. At the heart this project is the creation of 
general education ability groups led by faculty and staff. At Tunxis, we have 
organized six ability groups based on our former general education learning 
outcomes. These outcomes were developed several years ago through the 
ongoing efforts of many dedicated faculty and staff serving as a core outcomes 
committee. This Spring, approximately 45 faculty and staff engaged in the 
ambitious task of revising those outcomes. The following list represents our new 
ability areas: 
 

• Communication 
• Critical Thinking 
• Information Literacy  
• Technological Literacy 
• Quantitative and Scientific Reasoning 
• Values/Ethics/Citizenship 
• World Cultures and Perspectives 
• Aesthetic Engagement and Creative Expression 
• Interpersonal and Team Skills 

 
Beyond revising the general education outcomes, we have also created levels of 
mastery for each outcome. Within each discipline, faculty have now begun the 
process of identifying appropriate general education outcomes for each of their 
courses and defining a level of mastery appropriate to the courses. Eventually, 
every institutional course syllabus at Tunxis will reflect one or more of these 
general outcomes and establish a particular level of mastery within the 
outcome.  
 
Faculty coaches in the disciplines of English/Humanities, Mathematics, Allied 
Health, Business Administration, Business and Office Technology, and 
Computer Information Systems are engaged in efforts to revise all departmental 
syllabi to reflect explicit course, program, and general education outcomes. 
Over the next two years, the faculty in Social Sciences, Science, ESL, Foreign 
Languages, and Arts and Media are expected to complete their discipline-
specific goals of including explicit course, program, and general education 
outcomes on our institutional syllabi.  
 
Faculty and staff are also creating rubrics to assess general education 
outcomes.  By the end of 2007, we will have identified specific course, program 
and general education outcomes for all courses and programs and define levels 
of mastery within each outcome.  We also will have outcome-specific rubrics to 
guide the assessment of these outcomes. 
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In an effort to capture the comprehensive nature of our work, we are following 
the model set forth by Alverno by creating outcomes-based pamphlets for all 
disciplines and programs. Each pamphlet will reflect the institution’s goals as 
well as the department or program philosophy, courses, and assessment tools. 
These pamphlets represent a systematic and broad-based approach to 
assessment of student learning and provide useful information to the many 
stakeholders. 
 
Assessment of Student Learning/Outcome Measures 
 
We have already begun to create measures of evaluation for the general 
education core and in various programs and disciplines.  Those measures 
include the following: 
 
The Mathematics Department systematically assesses all students in the 
developmental and intermediate algebra courses through cumulative 
departmental exams, both mid-term and final. Standard syllabi, common 
textbooks, and a standard grading scale are employed in these sections. 
 
Beginning in the Fall 2006 semester, all developmental English instructors will 
be required to administer a first-day reading and writing diagnostic activity to 
determine the strengths and weaknesses of the individual students and of the 
class as a whole.  This activity will also be used to confirm and reinforce a 
student’s placement test results. In addition, each instructor will be required to 
administer an exit exam designed to assess whether the student has met the 
outcomes for a particular course.   
 
The English Department has adopted the use of portfolios as a method of 
assessment for Composition. Beginning in the Fall 2006 semester, the 
English/Humanities Department will require all full and part-time Composition 
and Composition II instructors to use a portfolio to assess whether students 
have met departmental standards as Composition outcomes.  The 
English/Humanities Department uses the portfolio to assess student work for a 
variety of reasons: This method provides for a greater degree of consistency, 
provides for a closer adherence to departmental objectives, allows students to 
become more actively involved in the learning/writing process, especially with 
regard to revision, and provides for a greater degree of objectivity for the 
instructor when grading and “removes the tyranny of grading” for the student. 
All fulltime and adjunct instructors are engaged in ongoing training and 
professional development around portfolio assessment.  
 
With faculty leadership, we plan to integrate the use of ePortfolios(see Appendix 
K/ePortfolio Status Report) into the assessment process. Students will create an 
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ePortfolio when they first enter a program.  In the past semester we completed 
three pilot projects to determine the effectiveness of using ePortfolios both as a 
way of involving students in their own assessment and as a way of designing 
and implementing a comprehensive assessment program.  Based on these pilot 
projects, several programs including Computer Information Systems, Dental 
Hygiene, and Business Office Technology will begin to use ePortfolio as a tool to 
measure student achievement of program outcomes. In addition, the ePortfolio 
will serve as a repository for students’ work as they progress through the 
program.  In their capstone course, students will create an assessment portfolio 
where they select a body of work that they believe best demonstrates how they 
have met each of the stated program outcomes.  The assessment portfolio will 
be reviewed by faculty and advisory boards as one measure of student learning 
as related to specific program outcomes. 
 

Many programs now use capstone courses as a method of student assessment.  
Students complete an 8 to 10 hour per week work experience in their field and 
are evaluated by their supervisor.  In many of the programs at Tunxis, students 
are also required to complete a paper and presentation on their work 
experience, and a portfolio, either paper or electronic.  All of these methods are 
used for student assessment.  Starting next spring, Computer Information 
Systems and Business Office Technology will begin a formal assessment process 
of program outcomes through electronic portfolio.  Their methods, experiences, 
and expertise will be used to help other programs begin a formalized, 
comprehensive assessment process.   
 

Finally, the Dental Hygiene Associate in Science program and the Dental 
Assisting certificate are nationally and regionally licensed and accredited, 
requiring a national examination to demonstrate proficiency. 
 

As a comprehensive approach to assessment, the various measures we have in 
place are inextricably tied to the general education core and the 
mastery/achievement levels. In an effort to capture the total picture of 
assessment at Tunxis, we have purchased eLumen Achievements, a software 
tool that allows us to record, organize, and monitor student learning. The 
software provides a systematic means of assessing general education, 
discipline, and program outcomes. Most simply, sections of courses are linked 
to articulated outcomes and student achievement is assessed directly in 
eLumen.  
 

Courses that contribute to students’ General Education outcomes will be linked 
to specific abilities in eLumen through a process of collaborative decision-
making by Departments, programs, and disciplines. Via eLumen, teams of 
faculty will assess students according to a system of ratings.  By building 
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student-ability transcripts over time, the eLumen program will provide a variety 
of reports on student performance, providing faculty with a variety of ways to 
assess their own teaching practices—with feedback from the ability committees. 
 

The software also supports and facilitates assessment-as-learning practice 
institution-wide and across the curriculum. Its comprehensive view of 
performance provide faculty and students opportunities to focus and adjust 
pedagogy and curriculum. eLumen’s substantive reports of assessments by 
area, program, and shared assessments will supply detailed knowledge of 
learning and practice, accessible by those responsible for curriculum 
development and student learning outcome assessment. 
 

Tunxis has begun the practice of collaborative assessment and self-assessment 
beginning with the creation of the Institutional Effectiveness Committee and the 
General Education Ability committees. The ability committees will serve as 
mediators, moderators, and facilitators of Tunxis’ progressive assessment of 
General Education outcomes. eLumen provides a comprehensive and visual 
system of relations between courses and outcomes and provides for significant 
collaboration among faculty who share achievement areas and common 
methods of assessment, such as the portfolio, presentations, critical thinking, 
or the research paper. Faculty can prepare shared assessment packages or 
establish abilities that may apply to several courses and generate views of 
student progress through the curriculum. With these data, faculty will be able 
to ascertain the relevance and dynamic nature of their course content and 
teaching methodologies.  Tunxis will have a better view of its work as it relates 
to instruction.  
 
In terms of institutional effectiveness and whether our “evaluation endeavors 
and systematic assessment are demonstrably effective in the improvement of 
academic offerings and student learning” (Standard Four) it is certain that the 
efforts detailed above translate into a resounding yes. Embracing the model of 
outcomes-based education has provided an opportunity for dialogue among 
faculty, staff, and administrators about consistent goals for our students. 
 
This dialogue has allowed us to discuss what it is we actually believe our 
courses and programs are doing in ways that are less threatening to academic 
freedom, than the more prescriptive means such as standardized tests. Our 
process results in an iterative loop.  The faculty and staff at Tunxis clearly 
define what is expected from students in terms of outcomes and levels of 
mastery. We then create effective ways to assess those outcomes on an ongoing 
basis. We use the results of student assessments to assess our own 
effectiveness, thereby, consciously making important connections: continuous 
feedback for continuous improvement. This systematic approach is the meeting 
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ground between students and the institution, a method by which we continually 
assess the students and ourselves. Assessment as learning is the essence of 
ability-based education.   
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Narrative 

Standard One 
Mission and Purposes 

 

The institution’s mission and purposes are appropriate to higher education, 
consistent with its charter or other operating authority, and implemented in a 
manner that complies with the Standards of the Commission on Institutions of 
Higher Education. The institution’s mission gives direction to its activities 
and provides a basis for the assessment and enhancement of the institution’s 
effectiveness. 

It is the vision of Tunxis Community College to be a vibrant educational and 
cultural center responsive to current as well as emerging student and 
community needs. Our mission is to offer our students a quality, yet affordable 
education in an accessible and supportive environment, fostering the skills 
necessary to succeed in an increasingly complex world. The College’s mission 
and purposes are consistent with its operating authority serving a diverse 
population of students and citizens within its service region. 
 
The Tunxis Mission and Vision statements appear in the College's major 
publications including the College catalog, the Tunxis Website 
www.tunxis.commnet.edu, the Student Handbook, Future Focus, (a recently 
developed electronic journal for planning at the College), and are visible on  
large banners in the main public area of the campus. 
 
The mission and vision of the College are also included on the Department 
Planner, a database specifically created by the office of Institutional Planning 
and Effectiveness to verify and document individual department goals and 
objectives throughout the strategic planning cycle.These plans are directly tied 
to the mission and strategic initiatives identified in the College's Strategic Plan 
and used to document effectiveness. 
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Standard Two 
Planning and Evaluation 

 

The institution undertakes planning and evaluation appropriate to its 
needs to accomplish and improve the achievement of its mission and 
purposes. It identifies its planning and evaluation priorities and pursues 
them effectively. 

This section is addressed in the Areas of Special Emphasis 
 
Standard Three 
Organization and Governance 

 

The institution has a system of governance that facilitates the 
accomplishment of its mission and purposes and supports institutional 
effectiveness and integrity. Through its organizational design and 
governance structure, the institution creates and sustains an environment 
that encourages teaching, learning, service, scholarship, and where 
appropriate research and creative activity. It assures provision of support 
adequate for the appropriate functioning of each organizational 
component. 

Tunxis Community College is one of twelve colleges in the Connecticut 
Community-Technical College system, governed by one Board of Trustees. A 
Chancellor is appointed by the Board as are the individual College presidents. 
Locally, the Tunxis organizational chart is available on the Intraweb, as are 
local policies governing the College. Board of Trustee policies and information 
applying the entire system are available on the System's web site, 
www.commnet.edu 
 
All members of the Board of Trustees are appointed by the Governor according 
to state statutes governing qualifications and geographical representation.  
Broad policies are developed with input from the various Colleges and 
constituencies and activities are overseen by the Chancellor's office and staff. 
The Board and its committees meet monthly. Minutes of all meetings are widely 
available in the system, and presidents serve on all Board committees. 
 
Yearly evaluations are done of all Presidents. Appropriate levels of authority and 
responsibility are delegated to each campus and to each President.  The 
adminsitrative/managerial structure at Tunxis is very flat, as it is throughout 
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the system. The President is supported by a Dean of  Academic Affairs, Dean of 
Student Affairs, Dean of Administrative Services, Dean of Workforce 
Development and Continuing Education, Associate Dean of Institutional 
Planning and Effectiveness and Director of Human Resources. The only recent 
changes in leadership have been the Dean of  Administrative Services and 
Director of Human Resources. There is a very good working relationship with 
the President and all of the managers. Consultation and collaboration are part 
of the culture at Tunxis, as is fiscal restraint. The improved planning processes 
are ensuring that even more communication occurs and that the budget is 
allocated to support the goals and objectives.   
 
The organizational structure of the College has remained constant for the past 
several years. The current Academic Dean has been in place for the past five 
years and the department structure has remained reatively constant. The Dean 
of Workforce Development has also been in place for five years and has fostered 
a very close working relationship with faculty and staff in Academic Affairs. 
There is a clear structure in place for the approval of new programs and 
courses, and all are working on evaluation and assessment as mentioned 
elsewhere in this report. 
 
Academic program development is the responsibility of the individual campus, 
but all new programs must be approved by the board of Trustees prior to 
implementation or marketing. Personnel decision are made at the local level 
unless there is an exception being recommended to Board policy, or a decision 
being contemplated that might have precedent-setting effects impacting the 
other campuses. In all cases, however, the parameters of authority are very 
clear. 
 
The Academic Affairs Committee is the faculty-led group, created through the 
Professional Staff Organization, that is responsible for the review and 
recommendation of all academic programming and policy decisions made at the 
local level. The Tunxis committee takes its role very seriously and works 
conscientiously to ensure quality. Faculty are also deeply involved in the hiring 
of new faculty and their recommendations are almost always supported by the 
Dean and the President. 
 
Where appropriate, the College involves students in the governance structure.  
One of the standing committees of the Professional Staff Organization for 
example, is the Student Affairs Committee. Students are members of that 
committee and other committees throughout the College. Students are members 
of the Foundation and Advisory Board as well. The Student Government 
Association is quite active in the planning and execution of events and 
programs, and in fiscal support for matters of direct concern to students. 
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The Professional Staff Organization has recently undertaken a self-review and, 
as a result, has changed some of its by-laws and operating procedures. The 
College as a whole has undergone such a review during summer to closely align 
its administrative structure with its commitment to student success and its 
commitment to outcomes assessment throughtout the College. Accordingly, 
some organizational changes will be implemented in the Fall 2006 semester. 
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Standard Four 
The Academic Program 

 

The institution’s academic programs are consistent with and serve to 
fulfill its mission and purposes. The institution works systematically and 
effectively to plan, provide, oversee, evaluate, improve, and assure the 
academic quality and integrity of its academic programs and the credits 
and degrees awarded. The institution develops the systematic means to 
understand how and what students are learning and to use the evidence 
obtained to improve the academic program. 

This section is addressed in the Areas of Special Emphasis 

 

Standard Five 
Faculty 

 

The institution develops a faculty that is suited to the fulfillment of the 
institution’s mission. Faculty qualifications, numbers, and performance 
are sufficient to accomplish the institution’s mission and purposes. 
Faculty competently offer the institution’s academic programs and fulfill 
those tasks appropriately assigned them. 

 
In response to the concern raised in 2001 by the NEASC external review team, 
that there is an insufficient number of full-time faculty to meet the instructional 
and non–instructional academic needs of the College, it is essential to know 
that the community-college system determines the number of faculty any 
College can have based on formulas that it applies to all community Colleges.  
Given that Tunxis has traditionally been under-staffed in the area of full-time 
faculty and that our full-time(FT) to part-time(PT) faculty ratio has been 
identified as problematic,( it is among the three lowest in the system), the 
system office has granted Tunxis Community College additional full-time faculty 
positions. All positions will be filled by Fall 2006.  We have used our resources 
to their full potential.  President Addy and the deans have been in full support 
of the increase in full-time faculty above other needs. 
 
In considering ratios of FT to PT faculty as well as FT faculty to student Full-
Time Equivalent (FTE) numbers, it is important to note that another effort to 
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improve quality of teaching/learning at Tunxis has been to lower enrollment 
maximums in many courses. The dean of academic affairs has consistently 
lowered course enrollment limits over the past five years in as many areas as 
feasible. Additionally, there has been a consistent and notable effort in the past 
three years to maintain course limits and not to overload courses as had been 
the practice of previous deans.   
 
The academic dean and department chairpersons are committed to the idea 
that teaching/learning quality decreases when courses have too many students.  
Social science and history classes that formerly were capped at 45 and were 
sometimes allowed to over-enroll up to 55 have been lowered and generally kept 
to no more than 35.  On-line courses that had caps of 35 are now limited to 25.  
Writing intensive courses such as Journalism that had been capped at 30 are 
now 24. And new courses such as New Media have been created with lower 
limits to enhance the quality of the learning experience and the amount of time 
and attention any faculty member is able to provide students.   
 
This has meant an increase in the number of course sections, which then 
requires more faculty.  One result is that full-time to part-time faculty ratios 
have not improved as dramatically as we would hope, even given the number of 
full-time faculty hires. We strongly believe however, that the lowered course 
caps are in fact, improving the quality of learning experiences of our students 
as much as the increases in the ratio of full-time to part-time faculty. 
 
Please consider the following data: In Fall 2001, the number of full-time faculty 
was 55, with a part-time faculty FTE (Full-time Equivalent) of 30 (in which every 
4 Part-Time faculty equals 1 full-time faculty). This gave Tunxis a ratio of FT to 
PT faculty of 1.84. The percentage of courses taught by FT faculty was 64.77. At 
that time the student FTE was 1783 and the number of sections that were 
offered and ran were approximately 428 (including 1-4 credit courses). 
 
By Fall 2004, the College had attempted to increase its number of full time 
faculty by filling some of its full-time vacancies and the number of full-time 
faculty then rose to 58.5, with the part-time faculty FTE down a bit to 28.975.  
This gave us a ratio of FT to PT faculty of 2.02, slightly better than in 2001.  
The percentage of courses taught by FT faculty had also risen slightly to 66.88 
percent.  At that time the student FTE was up to 2114 and the number of 
sections that were offered and ran were approximately 440. The FT faculty to 
student FTE ratio was not improved due to the significant increase in student 
FTE; the ratio was 36.14. (For this ratio, the lower the number the better.) 
 
By Spring 2005, the full-time faculty remained at 58.5, but the PT faculty FTE 
was down slightly to 26.72 bringing the FT to PT faculty ratio slightly higher to 
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2.19 and the percentage of courses taught by FT faculty up to 68.64 percent.  
The student FTE was 1912 that semester. The FT faculty to student FTE ratio 
was 32.68, an improvement. (See Appendix  M/ Faculty Ratios) 
 
The academic leadership of the College made a conscious decision and effort to 
try to fill as many full-time faculty vacancies as possible by the Fall 2005 and 
hired another faculty member, bringing the number of FT faculty to 59.75. The 
part-time faculty FTE for that semester has not yet been calculated, but we do 
know that the student FTE was up to 2120 and the number of sections of 
courses offered and run were approximately 475.  Additional searches for FT 
faculty were conducted in that semester to increase the number of FT faculty 
for Spring 2006 and two additional faculty were hired, though one senior 
faculty member moved into a professional staff position, giving us a net gain of 
one FT faculty member for Spring 2006. 
 
This spring (2006), the number of FT faculty was up to 59.75 and six national 
searches for additional faculty are currently being conducted. This effort will 
have filled all existing faculty vacancies and will result in a net gain of 5 new 
faculty for Fall 2006. While we do not yet have the ratios calculated of PT 
faculty FTE and FT to PT ratio, we do know that FT faculty to student FTE ratio 
was better. It was 31.53, down from Fall of 2005, when this ratio was 35.48. In 
part this was due to the increase in FT faculty, and in part due to a lower 
student FTE of 1884 for Spring 2006. 
 
By Fall 2006, we expect that the FT-to-PT ratio as well as FT faculty to student 
FTE will show significant improvements. Clearly, these ratios have improved 
since 2001 and can only continue with our measured and consistent efforts to 
address the areas of concern in the 2001 NEASC report. 
 
Regarding the observation that Tunxis needs to increase its efforts to recruit 
faculty of color, it is important to note that the Commission on Human Rights 
and Opportunities for the State of Connecticut is the agency responsible for 
setting hiring goals for all state agencies. Tunxis is always in compliance with 
the goals that we are given, which are based on demographic information for 
the entire state. However, we also recognize that our effort to identify and hire 
faculty from minority backgrounds is an ongoing commitment from which we 
cannot stray. We continue to be vigilant and are always looking for ways to 
increase the numbers of underrepresented ethic or cultural groups in our 
faculty and staff. At Tunxis, the Affirmative Action Officer ensures that all 
faculty searches are charged with affirmative action hiring goals. In addition, 
faculty searches are advertised in several minority venues, including CALAHE, 
Northend Agent, and Global Minority News.  
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Standard Six 
Students 

 

Consistent with its mission, the institution defines the characteristics of 
the students it seeks to serve and provides an environment that fosters 
the intellectual and personal development of its students. It recruits, 
admits, enrolls, and endeavors to ensure the success of its students, 
offering the resources and services that provide them the opportunity to 
achieve the goals of their program as specified in institutional 
publications. The institution’s interactions with students and prospective 
students are characterized by integrity. 

As Tunxis enters the third year of the Title III-funded Outcomes Based 
Education Project, the College has made organizational adjustments designed to 
maximize support for students and also to address the area of concern, 
identified in 2001, that retention efforts should be made more systematic.  
Beginning in Fall 2006, a new Advising Center, in the office of the Dean of 
Academic Affairs, will coordinate all academic advising and advisor training.  
The center will be staffed by counselors, a student-services specialist, a career 
counselor, and a transfer advisor.  It is our belief that descriptor “student-
centered” must apply to every office and every individual at the College.  In 
addition, the College has begun work on development of a formal First-Year 
Experience Program that will support new students.  These changes, along with 
others discussed elsewhere in this report, are designed to advance the cause of 
student-centeredness. 
 
A variety of other College functions impinge on the lives of students. 
The Admissions Office adheres to all Board of Trustees policies as they pertain 
to the admission of students. Our admissions policies are available to students 
via our website as well as in our printed catalogue and schedules; our 
outreach/recruitment activities include a myriad of venues including high 
schools, non-traditional high school settings, adult education programs, social 
service and employment agencies and businesses in our service area  
 
All incoming students are required to take the Accuplacer exam to determine 
appropriate course placement.  Only students who have previously taken and 
passed appropriate college-level math and/or English course work may be 
exempted from this requirement (College transcript required).  Students who 
self-disclose any form of learning disability to the Admissions Office, or who 
have questions about services available to students with disabilities, are 
directed to our Academic Support Center and Learning Specialist where needs 
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are accessed and addressed as needed.(see Appendix L/Demographic Trends in 
Enrollment)  
 
The Connecticut Community College Board of Trustees has established policies 
defining the standards for continuing enrollment. Satisfactory progress (good 
standing) is defined by achieving a graduated grade point scale of least 1.5 
during the first 11 credits to a 2.00 by the 31st attempted credit. Additionally, 
the students must successfully complete at least 50 percent of the attempted 
credits. A course is not considered complete if a student receives a grade of “F” 
or a transcript notation of “W” or “I” (withdrawal and incomplete).  If satisfactory 
progress is not maintained, a notice of Written Warning, Academic Probation or 
Suspension will be issued.  
 
Although not a residential College, we provide to our students and staff a 
fulltime health service clinic staffed by an RN.  The Counseling Office also 
provides health related programming throughout the year on a wide variety of 
health topics. 
 
Several different new student orientation programs have been employed over 
the last four years to inform students on the availability of services. Only a 
small percentage of our new students participate in the sessions.  We are 
investigating a web orientation which would increase our audience.  During the 
academic term, student service opportunities are clearly marketed to our 
student body through the catalog and other printed materials.  We are also 
investigating a campus-wide e-mail service that we believe would greatly 
increase our marketing efforts.   
 
Grant and loan programs as well as employment opportunities are clearly 
articulated via web, catalog and other printed materials.  More than 21percent 
of our fulltime student body receives some form of Tunxis assisted financial 
support.  During the past five years we have focused on the marketing of the 
web-based application processed.  The percentage of our web applications has 
grown 80% percent from the Fall 2004 (184) to the Fall 2005 (332) semester. 
 
We have experienced great success in programs such as the student newspaper 
and other student clubs that have involved faculty or staff sponsors, however, 
has fallen on part-time staff, which has limited the overall effectiveness of our 
student leadership opportunities. Understanding that we need more fully to 
more fully support these programs, especially with the growth in our fulltime 
student population we have reinstituted the positions of Director of Student 
Activities and Minority Affairs Coordinator.  The primary focus of Student 
Activities and Minority Affairs will be retention and supporting two of the 
General Education Outcomes:  World Cultures and Perspectives; and Values, 
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Ethics and Citizenship.  These moves also will support our effort to develop a 
systematic retention program. 
 
The Board of Trustees has established a clear set of student rights and 
responsibility guidelines, including appeal and grievance procedures for all 
Connecticut Community College students.  These are published in the College 
Catalog and Student Handbook.  The Board of Trustees has also established a 
clear set of guidelines regarding confidentiality of student records, directory 
information, access of records to students as well as of persons or agencies 
other than students, all published in the Catalog.  The overall skills and 
abilities of the student services workforce are clearly defined through a 
combination of education, experience and training in all job descriptions. 
 



 30

Standard Seven 
Library and Other Information Resources 

 

The institution demonstrates sufficient and appropriate information 
resources and services and instructional and information technology and 
utilizes them to support the fulfillment of its mission. 

The Tunxis Community College Library is working to expand information 
literacy initiatives throughout the curriculum. Working with English as a 
Second Language faculty and in conjunction with the development of an 
expanded ESL collection, the librarians have developed and integrated a 
graduated five-step information literacy component into the ESL program. The 
Library is looking to expand this graduated approach to information literacy 
into the English department curriculum. We hope to abandon the “one-shot 
approach” in favor of a framework that builds successively on previous classes.  
All departments have Library liaisons who attend department meetings to report 
on new library resources, request input, and offer help with assignments. We 
are meeting with the English Department and the Developmental Education 
Committee to institute this graduated model. The librarians continue to work 
with faculty of the Social Sciences Department which has identified two 
departmental objectives that support the Colleges’ information literacy 
initiatives.  All courses offered by the Social Sciences Department will have “at 
least one instructional objective which requires students to locate five or more 
library sources” and one instructional objective which requires students “to 
locate five or more resources using a search engine”. 
 
Information literacy is one of the College’s nine general education outcomes. A 
committee composed of faculty and a librarian is working on developing a rubric 
for assessing this important outcome. We will be working closely with faculty to 
help create and assess assignments that foster information literacy. We have 
begun to survey students in the First Year Experience course to ascertain their 
perceptions of libraries, librarians, and their knowledge of library use. After 
their initial library session another assessment is given to ascertain their 
progress. Continued cooperation between faculty and librarians is vital for 
successful information literacy assessment.    
 
The librarians continue to meet and plan with faculty in the academic 
Departments and disciplines with the aim of fostering information literacy rich 
assignments into upper level classes; continue to investigate and develop 
assessment tools and methods to use assessment data to strengthen services 
and resources.  
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Standard Eight 
Physical and Technological Resources 

 

The institution has sufficient and appropriate physical and technological 
resources necessary for the achievement of its purposes. It manages and 
maintains these resources in a manner to sustain and enhance the 
realization of institutional purposes. 

Facilities currently maintained by the Information Technology Department, 
continue to provide appropriate resources to serve the needs of the institution.  
Eleven general purpose or specialty computer classrooms are available on the 
main campus and one at the Bristol Career Center in addition to the Computer 
Resource Center.  However, increasing demand for computer classroom space is 
limiting the ability of the institution to meet the demand for computer-
supported courses at the most popular times.   
 
In addition, there are eleven classrooms equipped with instructor workstations 
incorporating a computer and smartboards. These are maintained jointly by the 
IT Department and the Media & Instructional Technology Department.  The IT 
Department maintains a Help Desk to record any reported problems and assign 
staff to resolve them.  The Network Manager within the IT Department performs 
on-going monitoring of systems in a pro-active approach to maintain optimal 
functioning of systems.   
 
The facilities are equipped with computers meeting the College’s four-year 
replacement cycle.  The IT Department prepares budgets to provide for the 
replacement cycle as well as the replacement of peripheral equipment.  In 
addition, software needs are planned to maintain currency in the College’s 
offerings. All server data, including user data files are backed up on a nightly 
basis. Appropriate measures are taken to ensure the privacy of individuals. 
 
In order to sustain and enhance resources to realize the college’s goals,Tunxis 
undertook a facilities master planning effort in response to the acquisition of a 
new facility, the tightening of classroom use and potential opportunities 
associated with the occupancy once the facility is completed. The lack of 
student space on campus, the quality and quantity of lab spaces, the number 
and size of faculty offices, the need for meeting rooms and  the campus wide 
lack of storage space, all were general concerns. 
 
As part of this master planning effort, a process was developed to quantify and 
qualify data and to identify appropriate space related recommendations. This 
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work provided the foundation for the development of a master plan which 
identified current square footage and projected future space requirements. 
Tunxis has approximately 82,000 assignable square feet in four occupied 
buildings. This equates to approximately 56 assignable square feet per full time 
equivalent student and placed Tunxis last among all Connecticut Community 
Colleges. The statewide planning target is 95 assignable square feet. Among the 
specific recommendations emerging from the master planning process were: 
 

• an additional 5500 square feet of classroom space as well as 
improvements to virtually all existing classrooms; 

• an additional 10,000 square feet of lab space to support unmet needs 
associated with Computer, Math, Foreign Language, ESL, Math, 
Dental, and Art; 

• 12,000  additional square feet of space to support office related needs 
including conference rooms, and work areas; 

• an additional 6500 square feet of space to support expansion to the 
Library and Student Development Center; 

• 7,000 square feet to support an auditorium type space seating 350; 
• approximately 30,000 square feet to provide student activities and 

recreational/wellness space. 
 
In December of 2005, Tunxis was bonded for a $31 million capital improvement 
project from the State of Connecticut to provide adequate space for growth. 
Demolition of the Fisher Building occurred in the Fall of 2005 and official 
groundbreaking for the new Library occurred in May 2006. When completed, 
Phase One of the project will povide: 
 

• five science labs 
• one mini-lab for Physics 
• Dental Hygiene suite 
• Dental Materials lab 
• two art studios 
• Computer Arts studio 
• Lighting studio 
• computer arts studio 
• two 40-person classrooms 
• four 20-person classrooms 
• eight 8-person breakout rooms 
• a 12-person seminar room 
• one 24-person computer classroom ( library) 
• one 40-person classroom general 
• four 8-person media study rooms 
• ten 8-person study rooms 
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• two 12-person study rooms 
 
In 2006, a lab for students enrolled in Business and Technology Department 
courses, will provide opportunities to demonstrate outcomes by completing 
project-based learning assessments.  The Department is committed to enabling 
students to apply course-related concepts, theories and skills in a supervised 
lab environment promoting strengths and areas of excellence. 
 
Tunxis Community College evaluates its physical and technological resoures on 
an ongoing basis in light of its mission, current needs and plans for the future.  
This evaluation is a basis for realistic planning and budget allocation. 
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Standard Nine 
Financial Resources 

 

The institution’s financial resources are sufficient to sustain the 
achievement of its educational objectives and to further institutional 
improvement now and in the foreseeable future. The institution 
demonstrates through verifiable internal and external factors its financial 
capacity to graduate its entering class. The institution administers its 
financial resources with integrity. 

As one of twelve community Colleges, Tunxis receives its budget from the 
System Office in Hartford CT. based on a resource allocation model. The budget 
for the system is approved by the Board of Trustees and then allocated to each 
college. 
 
Starting in fiscal year 2003 the Board hired PriceWaterhouse Coopers (PWC) to 
audit the System’s combined financial statements. PWC has audited the 
financial statements for fiscal years 2003, 2004 and 2005. Hard copies are 
enclosed. For all three years PWC has found the statements in conformity with 
accounting principles generally accepted in the United States of America. PWC 
will also perform the audit for fiscal year 2006. Every third year the PWC 
auditors make site visits to Colleges. Tunxis was selected for a site visit for 
summer 2005, and the PWC auditors found no areas of concern.  The 
statements are available in hardcopy as well as on-line at 
http://www.commnet.edu/finsup/contact.asp. The combined financial 
statements also include statements from each foundation; foundation 
statements are not audited by PWC. 
 
In addition, the College is audited biannually by the State of Connecticut 
Auditors of Public Accounts. The last state audit was performed for fiscal year 
2003. The State Auditors are scheduled to audit fiscal years 2004 and 2005 
sometime in 2006. The College also has been audited by the Office of the State 
Comptroller. Starting in fiscal year 2006 the System Office has created an 
Internal Audit Committee ( See Appendix B/Fiscal Analyses) 
 
The combined financial statements are a joint effort between Tunxis and the 
System Office. Although not required, each school writes its own Management 
Discussion and Analysis (MD&A) for each fiscal year.  
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Hard copies of the PWC audit reports and Auditors of Public Accounts audit 
reports are placed in the library. Faculty and staff are notified via email about 
the audit reports being available for review. 
 
Tunxis remains financially stable and is compliant with the Board’s minimum 
financial reserve requirements. Tunxis Community College had total assets of 
$18.7 million, liabilities of $6.0 million, and a total net asset balance of $12.7 
million as of June 30, 2005. On that date unrestricted net asset reserves were 
$995 thousand. The unrestricted current assets to current liabilities ratio is a 
healthy 2.0. 
 
Enrollment growth coupled with inflationary tuition and fee rate increase 
primarily account for the increase in operating revenue from $9.9 million in 
2004 to $10 million in 2005.  The major source of operating revenue continues 
to be student tuition and fees, which increased from $7.6 million in fiscal year 
2004 to $7.9 million in fiscal year 2005. (See Appendix for Summaries 2002 – 
2005) 
 
Operating expenses grew 8.6 percent from $23 million in 2004 to $25 million in 
2005.  Salaries and wages grew 8.7 percent from $12.9 million in 2004 to $14 
million in 2005. Fringe benefit costs increased 25.3 percent from $4.8 million in 
2004 to $6 million in 2005. Gross scholarship aid rose 5.3 percent from $2.5 
million in 2004 to $2.7 million in 2005. The number of subsidized federal loans 
increased 61 percent from fiscal year 2003 to fiscal year 2005. 
 
The Tunxis Community College Foundation and Advisory Board, Inc. supports 
the College with student scholarships, endowments, program enrichment, 
faculty and staff professional development, and equipment and facilities 
acquisitions. 
 
Established in 1970, the Foundation recently celebrated its 35th anniversary of 
service to the College with a gala dinner and evening of recognition. The 
Foundation is a 501(c)(3) organization led by a 29-member volunteer Board of 
Directors who serve three-year terms on a rotating basis. The Board is 
comprised of corporate, financial, business, municipal, and community leaders, 
including an additional 9 members drawn from students, faculty, and alumni.  
 
The Foundation is guided by clear policies, by-laws, and state or federal laws. 
The Executive Committee, Finance Committee, Scholarship Committee, Fund 
Development Committee, and Board Development Committee are the Board’s 
permanent committees. Ad hoc committees, like the Gift Acceptance Committee 
and the Property Renovations Committee, help the board conduct its business 
and meet its goals.  
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Foundation members apply their skills and experience to manage the affairs of 
the Board. They have four major roles: 1. learn about the College; 2. participate 
in Board leadership and activities; 3. support the College to meet its goals; and 
4. promote awareness of the College.  The Board meets quarterly. Committees 
meet as needed, often between board meetings. 
 
The Foundation manages nearly $1 million in total assets, the majority of which 
is held in endowment and other investment accounts.  During 2005, the 
Foundation, its volunteers, and area corporate sponsors raised $40,000 
through fundraisers, individual donations, corporate giving, endowments, and 
grants. Annual and special events have included a golf tournament, scholarship 
dinners, economic conference, and receptions. Donations have provided 
scholarships, equipment, furnishings, and computers for student use.  
 
Beginning in 1980, the Foundation held an annual economic breakfast that 
featured local and regional business speakers who addressed topics of interest 
to legislators, business owners, corporations, and community leaders. It 
became the signature foundation event to raise scholarship funds. In recent 
years, the breakfast format has been replaced by an evening dinner. Focus of 
the event broadened to include speakers from environmental issues, sports, and 
personal growth topics. Last year’s speaker was national business and planning 
expert Dr. Stephen R. Covey. 
 
The Foundation helped the College with its expansion needs by contributing 
nearly $800,000 with other partners to open the Bristol Career Center’s three 
classrooms and meeting spaces. In June of 2005, the Foundation purchased a 
private home for $420,000 on nearly seven acres opposite the main campus 
that will provide additional space for meetings, special events, and small 
gatherings. The home has been renovated and complies with ADA requirements 
for a variety of uses by the College. The Foundation plans to lease the facility to 
the College until such time as the state can purchase the property on behalf of 
the College. 
 
During the past year, Foundation leaders have begun a variety of management 
and fund-raising initiatives. Increasing membership, expanding its fundraising 
scope, and updating some management practices are parts of an overall 
planning focus that has already yielded significant results. Policies, practices, 
and programs have been updated to align with board goals. Foundation 
activities are more visible to the community and to Tunxis Community College 
faculty and staff. Committee leadership and participation have been energized 
with new projects and other activity.  
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Plans include further integrating foundation and College planning, particularly 
as the College proceeds with Phase I of the facility master plan for a new library, 
academic support center, and dental, science, and art classrooms. The 
Foundation is exploring some level of support for Phase I to complement 
projected shortfalls in available state funding for equipments and other needs. 
 
In addition to continuing its planning focus, the Foundation agenda includes 
updating the web site, establishing a legacy gift program, strengthening its 
relationship with the College alumni association, and considering a capital 
campaign.  
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Standard Ten 
Public Disclosure 

 

In presenting itself to students, prospective students, and other members 
of the interested public, the institution provides information that is 
complete, accurate, accessible, clear and sufficient for intended audiences 
to make informed decisions about the institution. 

The College provides comprehensive information through its web site;  the 
College catalog; the Student Handbook; brochures; fliers; news releases; 
newsletter; fact sheets; advertisements; course schedules; and various program-
emphasis marketing materials. Information is systematically updated, and 
consistent in all communications.  Additionally, the College Catalog for Fall 
2006-Spring 2007 will reflect major changes in General Education Outcomes, 
Programs of Study, and Course Descriptions. 
 
Tunxis was the first college to implement the Connecticut Community College 
System’s integrated marketing communications plan. In 2005, after 
approximately five years of implementation, overall credit enrollment increased 
by more than 14 percent, and we were able to reduce our marketing budget by 
16.8 percent of the 2000 operating budget, after adjusting for inflation. In the 
pilot phase, Tunxis realized a 4.75 percent increase in credit enrollment—nearly 
25 percent more than the System’s average increase. Our branding initiative 
has enabled Tunxis to make more effective and cogent use of limited resources 
and to maintain clarity and consistency of messaging which builds upon itself 
with each year to promote positive public perception.  
 
Branding is clear communication about who we are—eliminating confusion and 
message competition. It is about creating awareness and delivering relevance. 
Developing and presenting an organization’s brand and position is a disciplined 
effort based on thorough research and analysis of distinguishing characteristics 
and unifying attributes, communicating who we are, why we are different, and 
how that difference is an advantage for students. 
 
We have redesigned our web site to convey the value that Tunxis brings to the 
state rather than simply the programs it offers.  A Web Roundtable (focus 
group) was held in November 2005 as an additional mechanism to garner 
feedback and encourage participation regarding the website.  A broad group of 
staff/faculty from diverse areas of the College participated.  A comprehensive 
report about the feedback was distributed thereafter, and a Web Task Group 
consisting of a diverse group of members was the organized to address what 
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arose from the Roundtable.  The Task Group have met three times in 2006, for 
discussion and planning. 
 
Tunxis Marketing and Public Relations has conducted biannual 
communications audits of students, as well as business, to gauge the 
effectiveness of current approaches and to plan for increased effectiveness.  We 
have redirected resources in support of that feedback, to provide 
communications most desired and best suited to our customer base.  This has 
mainly involved directing most of our efforts to targeted direct mail, as well as to 
enhancing our web site. 
 
New in 2006 are a Student Viewbook which relays program information and 
workplace value; a new brochure targeted to business and how Tunxis serves 
their education and training needs; a new student brochure relaying programs, 
costs, accessibility, and services; an additional postcard added to a monthly 
direct-mail series which emphasizes liberal arts and sciences, and transfer; and 
a new recruitment CD which reflects Tunxis and all 12 CT Community Colleges. 
Another new Viewbook is planned for next academic year.  The Viewbook will 
highlight the economic value Tunxis brings to the state and the return on 
investment which the state enjoys. It will be used to solicit financial support 
from business, alumni and residents, as well as other efforts. Video ads and 
new print ads are also planned for next academic year, and all materials 
introduced in 05-06 will be updated and redistributed each year. 
 
Achievements of graduates and faculty are featured in: In & Around Tunxis 
newsletter (also available and archived on web site); news releases/media 
feature stories; advertisements; marketing materials; web site; and showcased 
through materials reproduction in the College catalog and course schedules. 
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Standard Eleven 
Integrity 

 

The institution subscribes to and advocates high ethical standards in the 
management of its affairs and in all of its dealings with students, faculty, 
staff, its governing board, external agencies and organizations, and the 
general public. Through its policies and practices, the institution 
endeavors to exemplify the values it articulates in its mission and related 
statements. 

Students are informed on the topic of academic dishonesty by way of the  
Catalog and can also be accessed in each course syllabus. Faculty receive 
education on academic integrity through our Faculty Committee on Academic 
Misconduct and via the Faculty and Adjunct Faculty Orientations. Faculty are 
asked to forward all academic dishonesty cases Dean of Students office for 
adjudication.  This has helped to ensure a consistent practice of adjudicating 
academic dishonesty cases. 
 
Tunxis Community College is authorized to award the Associate in Arts and 
Associate in Science degrees. College curricula are registered and approved by 
the department of Higher Education of the State of Connecticut. All degrees and 
most certificate programs are approved for veterans educational assistance. 
 
The Equal Opportunity Policy Statement is established for TCC by the Board of 
Trustees for the Connecticut Community Colleges. This statement establishes a 
policy framework for the implementation of equal opportunity and affirmative 
action principles within the the Community College system. The purpose is to 
set forth an appropriate and consistent standard for each College and the 
Central Office. The statement constitutes requirements by Section 46a-68-33 of 
the Regulations of Connecticut State Agencies. 
 
The mission of our College, as well as all community Colleges in the state, is 
particularly well suited to include and provide an environment for success for 
members of protected groups. The Board and the College recognize and support 
that affirmative action in employment involves taking additional steps to 
recruit, employ and promote members of these groups. The College’s Affirmative 
Action Plan for 2005-06 was approved and we continue our efforts to reach out 
to those groups within our society that have been historically excluded from or 
disproportionately represented in postsecondary education.  
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Tunxis publicizes that it is an affirmative action/equal opportunity employer in 
all publications, course offering brochures and advertising, for both credit and 
non-credit offerings, faculty and staff position openings. In an effort to improve 
the quality of our minority affairs, the President has assigned a coordinator of 
minority student affairs. This position has enabled the College to conduct more 
intense recruitment activities and assist minority students. 
 
With the awarding of the Title III Strengthening Institutions federal grant to 
establish a comprehensive outcomes assessment system at the College, 
(referenced in several sections of the narrative above), the College has 
sponsored several conferences and institutes to support this initiative including 
The Alverno Institute where more than 40 faculty and staff participated in 
workshops at the Alverno Institute relative to outcomes-based education in 
2005-2006. 
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Plans 

 

The next five years will be particularly interesting at Tunxis Community College 
due to the following significant issues we will be facing: continuing demographic 
shifts; the economic outlook for the state and region; the impact of technology; 
changes in our whole approach to learning; and the status of  the campus 
expansion project. 
 
The shift in the College age population began several years ago and all 
indicators are that it will continue until the end of the decade.  The average age 
of the student at Tunxis Community College is now around 27, whereas a few 
short years ago the average age was closer to 30.  This means that there are 
different academic priorities as well as different behavioral standards. More and 
more students are coming in need of serious remediation, and as a result, a 
larger share of the College's instructional resources is being devoted to 
developmental courses and pre-College level coursework. Tunxis has 
maintained, and plans to continue to maintain, a very high standard for 
entrance into its College level classes. In addition, our student population is 
becoming more diverse, so a cultural shift is also having an impact in the 
classroom that was not seen previously. Finally, the behavioral changes are also 
apparent in younger students. Even though we are a commuter campus, our 
younger students are going to school full time, during the day, and staying on 
campus when not in class. Unfortunately, there are few places to relax on 
campus, so students are crowding into the library and computer labs and 
cafeteria. There have been some disciplinary issues in classes that were 
unheard of five years ago that the faculty are attributing to a younger, less 
mature student population. As long as the trend continues, we will have to 
change as well to be more attuned to their needs while we are expecting them to 
meet our standards.  
 
The economic outlook for much of the Northeast is not optimistic: the general 
population is growing older; the future of manufacturing in the state is bleak; 
over all population is decreasing; and the cost of living is higher than in other 
parts of the country. If the worst predictions come true over the next decade, 
then Tunxis Community College will be faced with the challenges of remaining 
affordable to students in the face of decreasing financial support from the state. 
We will also have to pay even more attention to the management of our fiscal 
and human resources to make sure that the money and time we have are being 
spent in ways that will most benefit our students. Our sense of urgency in 
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implementing our most comprehensive strategic planning and assessment 
processes is well founded.  
 
Another of our major issues has been, and will continue to be, the impact of 
technology on the teaching/learning process. We have already seen a major 
change in how our younger students, who have grown up with technology of all 
kinds, approach learning. Many of our faculty and staff are equally comfortable 
with new technology and all that it offers, but that comfort is not universal. 
Resources to purchase and maintain hardware and software will need to be 
planned carefully, and more attention must be paid to professional development 
of faculty and staff, particularly around the uses of constantly emerging 
technology. 
 
As we continue to work on our Outcomes-Based Education project funded by 
Title III, it is very clear that the primary attention of faculty will continue to be 
devoted to the restructuring of the ways learning is achieved and measured. We 
have taken outcomes assessment very seriously throughout the institution, but 
the first place that transformation is occurring in is the classroom. Those shifts 
will continue to demand increased levels of participation by all faculty, 
including adjuncts, and a challenge to the institution will be to develop ways of  
keeping everyone participating. Outcomes-based education is a long term 
commitment and will ultimately affect the entire College. However, for the next 
several years, the initiatives being undertaken by faculty will be paramount. 
 
The fourth major issue for Tunxis in the next five years will be how we co-exist 
with a major campus expansion project.  The construction of 92,000 square feet 
of instructional and library space began in January, 2006, and is expected to be 
completed by July of 2007. This is a doubling of the space available from what 
we presently have, but in the same thirteen acre space. A building had to be 
torn down in order to build the new library, and the new classroom building will 
be attached to the existing classroom building. Shortly after the completion of 
this construction project, we will begin planning for the second phase of 
construction. Again, the building housing faculty offices will be torn down in 
order to build an auditorium; the oldest classroom building will be torn down to 
build an office building for faculty; and the remaining classroom building will be 
renovated and reconfigured.  
 
In the midst of this "chaos", we will be continuing our academic work--living in 
our house while it is being remodeled, so to speak. The point of mentioning 
these changes in the physical plant is that we know there will be an impact and 
we know we will have to pay attention to it. We just don't know exactly what the 
impact will be or how it will be manifested. 
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What we do know, however, is that all of the initiatives that we will be 
undertaking in the next five years will be designed to address not only the four 
issues mentioned, but also some other ones: the challenge of more closely 
integrating adjunct faculty into our new approach to outcomes assessment and 
measuring effectiveness; keeping academic programs current and applicable to 
changing economic circumstances of the region and preparing students for the 
jobs of the future when we don't know for sure what they will be; understanding 
the balance between security and freedom for ourselves and for our students; 
finding better ways to celebrate our successes and achievements.  
 
In addition, we will be completing our initial work on the Outcomes-Based 
Education project; we will be implementing new academic programs, especially 
those related to preparing students for work in the health care fields, child care, 
and in various business fields; we will be continuing to expand our distance 
learning offerings; and we will be expanding an international program 
connection with China and several local school districts.   There is much to do. 
 
 
 
 




































































































































































































































































