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Introduction 
 
Primary participants in the preparation of this report were: 
 

Dr. Cathryn Addy, President 
 
Mr. Bob Brown, Professor of History/English (2011 Self-Study Chair) 
 
Mr. Chuck Cleary, Dean of Administration 
 
Dr. David England, Dean of Institutional Effectiveness and Outreach 
 
Dr. Lisa Lavoie, Director of the Library 

 
The original 2011 Self-Study Steering Committee was consulted in the preparation of the 
report: 
 

Mission and Purpose: 
Dr. Rafaele Fierro, Professor of History 
 
Planning and Evaluation: 
Mr. Steve Ersinghaus, Professor of English and 
Dr. David England, Dean of Institutional Effectiveness and Outreach 
 
The Academic Program: 
Ms. Candy Clark, Chair of Business and Technology and 
Ms. Claudia Turcotte, Professor of Dental Hygiene 
 
Faculty: 
Alison McCarthy, Associate Director of Admissions 
 
Students: 
Kelly Pittman, Transfer Advisor and 
Helen Lozada, Assistant Director of Financial Aid 
 
Library and Other Information Resources 
Marguerite Yawin, Chair of Academic Strategies 
 
Physical and Technological Resources 
Mr. Chuck Cleary, Dean of Administration 
 
Financial Resources 
Mr. Chuck Cleary, Dean of Administration 
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Public Disclosure 
Mr. Peter DeNegre, Associate Professor of English 
 
Integrity 
Mr. Peter DeNegre, Associate Professor of English 

 
The Institutional Effectiveness Committee, which includes a representative from every 
department at the college, reviewed sections of the report and provided recommendations. 
 

Brown, Robert   Humanities Faculty Representative 
 
Carbone, Candace  Business and Technology Faculty Representative 
 
Cenet, Jean-Marc  Mathematics Faculty Representative 
 
Coan, Francis   Social Sciences Faculty Representative 
 
England, David   Dean of Institutional Effectiveness and Outreach 
  
Davis, Tamika   Admissions Representative 
 
Eschenbrenner, Nancy  Administrative Services Representative, Finance 
 
Haffner, Peter   Administrative Services Representative, Information Tech. 
 
James, Kimberly   Academic Advising Center Representative 
 
Knowles, Robin   Allied Health/Science Faculty Representative 
 
Lamar, Melissa   Marketing & Public Relations Representative 
 
Lavoie, Lisa   Library Services Representative 
 
Mitchell, Victor   Business and Industry Services Representative 
 
Schwager, Kathleen  Student Services Representative, Academic Support Center 
 
Yawin, Marguerite  Academic Strategies Faculty Representative 
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Institutional Overview 

Tunxis Community College was chartered by the State of Connecticut in 1969 to serve the 
Bristol-New Britain and Farmington valley areas. It first opened for classes in October 1970 with 
494 students; today over 5,500 full and part time students attend the college each semester 
enrolled in credit and continuing education classes. Tunxis is small enough to offer students 
individual attention, and since the first graduation in 1972, more than 11,000 students have 
received an associate degree or certificate. 
 
As a publicly supported learning center, Tunxis provides an array of educational services 
designed to meet the training, occupational, intellectual, and cultural needs of the people of its 
region. The college seeks to serve those who wish to develop their knowledge and skills; it does 

so by making its services easily accessible and supports these services through the quality of its 
faculty and staff. Tunxis bases its operations on the belief that learning is best accomplished 
through the evaluation of current skills and knowledge, the identification of educational 
objectives, the determination of a proper balance between study and other responsibilities, 
and involvement in the educational process that meets one's objectives. 
 
The college is authorized to award the Associate in Arts and Associate in Science degrees. 
College curricula are registered and approved by the Connecticut Board of Regents for Higher 
Education. 
 
Tunxis is committed to a program of learning and services that provides: 
 

 a stimulating effective and economical education for qualified students who wish to 
attend college within commuting distance of their homes; 

 career programs leading to an associate's degree for those students who desire 
employment after two years of college; 

 liberal arts and pre-professional education leading to an associate's degree for those 
students who plan to transfer to baccalaureate programs in colleges and 
universities; 

 certificate programs for those students who desire a short period of specialized 
study; 

 counseling and advising to aid students in the development of their educational, 

vocational, and personal goals; 

 opportunities for continuing education through part time study; 

 a spectrum of extracurricular activities designed to enhance student awareness of 
social and cultural values and community issues. 
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Tunxis offers a curriculum that develops students' ability to analyze and evaluate information, 

to draw valid conclusions, and to express them with clarity. Degree programs include a core of 
requirements to help students gain an awareness of the ideas that shape our civilization. This 
core includes contributions from the humanities, fine arts, social sciences, mathematics, and 
sciences that address students' educational needs as citizens and as moral and ethical decision 
makers.  
 
Tunxis developed an ability-based education model (ABE) for assuring that students develop the 
skills and competencies appropriate to a person who graduates with the associate’s degree. ABE 
is embedded in the curriculum in a variety of ways. Nearly all college-credit courses taught at 
Tunxis assess at least one general-education ability. Students are informed about the ABE model 
through the student course outline and instructor explanation. Beginning in the Fall of 2015, 
Tunxis adopted the competencies mandated by the Board of Regents Transfer Articulation 
Program. Most of the competencies fit into the college’s ABE model and are being assessed in 
the manner discussed above. 

 
Tunxis continues its tradition as a leader of on-line learning, providing more on-line courses 
than any other community college in Connecticut. On-line enrollment has skyrocketed from 583 
students enrolled in seven disciplines in 2001 to more than 2200 students enrolled in 17 
disciplines today. 
 
 In addition, Tunxis offers the only state supported dental hygiene program in Connecticut. 
 
The purpose of the College's satellite facility, the Bristol Career Center, is to provide new 

services in response to national trends and the needs of area employers, expanding the 
educational and training opportunities the college provides at its Farmington campus. Located 
in Bristol, CT. the Center provides an alternative location for area residents and businesses at 
which specialized training, and some credit programming may be offered.  The 8300 sq. ft. 
Center, which also offers rooms for community use, is home to the Tunxis Criminal Justice 
Command Institute. The Center was developed in cooperation with the Greater Bristol 
Chamber of Commerce, area business leaders and Tunxis Community College Foundation & 
Advisory Board. 
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Response to Areas Identified for Special Emphasis 
 
Assure that Adequate Resources and personnel are available to support programs and services:.  

The College’s priority has always been to maintain the integrity of its academic programming and 
has done so. On the surface, Tunxis has maintained support of programs and services and faculty 
and staff are working especially hard to compensate for the vacancies that have resulted from 
multiple budget cuts in state funding. Below the surface, however, the strain may start to show 
within a few years if the funding situation does not improve: there may be programs that will 
have to be closed or merged with similar programs at other colleges; full time faculty may be 
teaching at more than one institution; tutoring services may consist solely of peer tutors; new 
programming may become difficult to implement if resources are needed to do so; more 
counseling functions for students in crisis will have to be referred elsewhere more quickly; snow 
might not get removed as quickly in the winter and the grass may be a little longer in the summer. 
Many discussion and planning sessions will be held over the summer, both at the institution and 
within the CSCU system, to plan for what could be a fairly bleak future. 
 
One major initiative that has prompted some new program development is that Tunxis now 
administers a large NSF grant whose principal investigator is a Tunxis Professor. Through this 
grant we have been able to support our Engineering Technology program and expand some 
computer CAD offerings and start planning for a maker space that would house 3 D printers. Also, 
the Dental Hygiene program has been very successful in acquiring grant funding to support many 
of their community dental health projects both in Connecticut and in Central America. A third 
program initiative that has helped increase enrollment in the Early Childhood program is a 
partnership with the New Britain Foundation for Public Giving that has helped our faculty develop 
a consortium of early childhood educators and service providers who convene regularly for 
professional development and support in their paths to NAYEC accreditation.  Our non credit 
division has been very successful in developing and providing industry specific training, primarily 
in manufacturing and health care fields. The point is that even while we struggle with state 
funding support, we are still actively and successfully pursuing outside funding to pay for program 
development and expansion. Thus, we believe that we are following our mission 

 

Analyzing Measures of Student Success 

 

A full discussion of analyzing measures of student success is provided in the Reflective Essay 

section of this report. 

 

The concept of Tunxis students being successful has been embraced throughout the institution 

and much time and effort has gone in to measuring and analyzing what we do and how we do it. 

Faculty are all committed to helping their students achieve their goals and take great pride in 

helping them move from one level to another and then shepherd them to graduation when at all 

possible. This is a very student centered institution not afraid to change how it does things in 

order to simplify processes or respond to student needs. That philosophy is apparent in a variety 
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of ways, not just in the classroom. For example, students know that the new facilities that have 

been added to the campus in the last five years were all designed with their education as well as 

their general well being  in mind. We have relatively few incidents of property destruction or 

damage, which would indicate that students are feeling respected and are reciprocating in that 

respect. In addition, students, as well as faculty and staff, know that their personal safety is taken 

very seriously. Countless hours have been spent on emergency preparedness, on communicating 

and practicing emergency procedures, in making sure students are connected to the institution 

via text, e-mail, and the ubiquitous social media experience. Finally, even with the dramatic 

decreases in the operating budget, we have continued to create experiences for students outside 

the classroom by bringing in available speakers that we all know through our personal networks, 

by having panels of student and faculty “experts” making presentations to others, by partnering 

with local musical organizations to perform on campus, by supporting a small but active theatre 

program, by including the Student Government Association in planning and decision making. 

Tunxis is a very active campus and a lively place to be, whether in class or out. Students have 

multiple opportunities to participate in activities directly related to their programs of study as 

well as to get engaged in general areas of interest.  

 

Of continuing frustration to many at community colleges is the continued emphasis on 

measurements that may not give one a complete picture of the typical community college 

student. For example, graduation rates only measure a very small percentage of our student 

population: the first time, full time student. Graduation may be one indicator of student success, 

but it is not the only indicator. When combined with transfer, or job placement, or goal 

achievement, the picture of student success becomes much more comprehensive. When 

including these other factors as well as graduation rates, Tunxis believes that well over 70% of its 

students are “successful”. We know, however, that we also have much work to do for the 

students who come to us not well prepared for college level work, which continues to be a 

challenge because the needs of those students are very labor intensive. We know what works—

smaller classes, individual instruction and tutoring, time on task, real world application-- we just 

don’t yet know how to afford it. 

 

Goals to increase diversity among faculty and staff 

 

Increasing faculty and staff diversity remains one of our primary goals. However, in that we have 

not been able to do much hiring in the last four years, it is a goal that is elusive at best. Actual 

numbers of full time faculty and staff have decreased and currently there are twenty one 

vacancies throughout the College. An additional seventeen positions have been totally 

eliminated over the past four years. Some day we hope to be able to refill many of the vacancies 

and when that day comes, our commitment to diversity will be stronger than ever. However, it 

must be said that for a small college, a remarkable variety of nationalities and cultural identities 

is apparent: there are faculty and staff members from Wales, France, Haiti, Poland, Russia, other 

Eastern European countries, Iran, India, Pakistan, and the Philippines. It is an interesting mixture 
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contributing to the life of the college and the education of our students. We know that we still 

need to do more to successfully recruit African Americans and Latinos and will do so as soon as 

we are able. 

 

Impact of Reorganization at the state level 

 

Three basic factors have impacted the college in major ways since 2012: the merger of the 

community college system with the state university system and the changes in leadership at the 

system office; sweeping legislation setting educational policies in many areas, but primarily in 

the realm of developmental education; and the steady and draconian reduction in funding from 

the state.  

 

The first phase of reorganization at the state level was mild chaos. Most of the leadership of the 

community college system was eliminated, along with the Board of Trustees, so policies and 

procedures that had long been established were left in limbo and those “leading” had no 

institutional memory or in some cases, no experience in a higher education environment. The 

next phase included attempts to minimize the chaos by finally doing some planning system wide. 

However, the efforts were marred by poor execution and the result was a change in leadership, 

not a plan for the system. At this time another attempt is being made to do strategic planning as 

a system and the current President is making a concerted effort to get it right this time by 

communicating more and involving more campus people in the process. There should be 

something ready for the Board of Regents by early fall, 2016. 

 

Overlaying the internal struggles of the two systems trying to come together without any 

planning prior to its happening in 2011 have been the legislative mandates surrounding 

developmental education and transfer and articulation. The general philosophy behind both 

issues is financial—a belief that higher education is too expensive for students for a variety of 

reasons: using financial aid eligibility on courses that do not transfer because they are not college 

level; no agreement on a common general education core; students taking courses at the 

community colleges that ultimately are not accepted as a part of the required courses in a degree 

program at the universities; little communication among faculty at both types of institutions 

leading to confusion and sometime poor advising for the student.  

 

All of these factors have contributed to the belief that it is taking students too long to move 

through to a baccalaureate degree if they transfer from a community college, and that in turn is 

costing the students too much money because they have to repeat courses or have extra 

community college credits that don’t “count” for anything. A great deal of time and effort has 

gone into developing a General Education core that is common to all seventeen institutions, and 

to developing program specific “Transfer and Articulation” protocols. These activities at the 

system level have necessitated changes at the community college level, which is where faculty 

energy has gone for several years. Added to these changes have been the more dramatic changes 
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in the delivery of developmental education and an enormous amount of time spent by 

developmental faculty trying to figure out what will work best for students with a wide variety of 

needs and levels of preparation. Changes have been made but the results are not yet conclusive 

about what is working or not working. 

 

The final piece that has had a dramatic impact on everything mentioned above is the steady 

decline in funding. Tunxis has experienced a decrease in it operating budget every year for the 

past four years, and predictions are that FY 18 will be the most challenging of all. The decrease 

in state funding, coupled with a philosophical commitment on the part of the Board of Regents 

to keep tuition as low as possible, has severely limited the revenue available to the College. 

Another complication was that until June of 2016, there was a no lay off provision negotiated 

with state employee unions in exchange for salary and benefit concessions in 2012. Thus, as the 

budget decreased steadily even while employees were protected from lay-offs, every time there 

was a vacancy created by resignation or retirement, the position was either eliminated or left 

vacant. 

  

For example, Tunxis has had to reduce its operating budget by well over three million dollars 

since 2013 at the same time organizational changes were occurring at the state level and our 

campus was opening another new building on campus (our physical plant has expanded from 

160,000 square feet to over 300,000 square feet but the maintenance staff has decreased by 

three due to vacancies not being able to be filled).  

 

In addition, the changes made by the legislature in the structure and delivery of developmental 

education prohibited us from collecting tuition to help support services for the neediest students 

and mandated additional services at the same time. And the general fund allocation kept 

declining. Thus, to even attempt to balance the budget, Tunxis expended its entire reserve, left 

vacancies open, eliminated other positions, closed the campus on week-ends, reduced the hours 

the library and computer labs were available, reduced operating budgets for departments, and 

general tightened every belt possible. Even without the reorganization at the system level, the 

last four years would have been difficult, but they have been made more difficult by the changes 

off campus and our apparent inability as community colleges to influence direction.  

 

We are hopeful, however, that a period of stability is now going to ensue under the current 

President and that, aside from financial challenges, the campuses making up the system will at 

least all be striving for the same things: solid educational experiences for our students that will 

help them fulfill whatever goals they have individually. 
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Standards Narrative 
 
STANDARD 1: MISSION & PURPOSE 
With the Connecticut General Assembly’s approval of the merger between the community-
college system, the state university system, and Charter Oak State College, the Board of 
Trustees for Community Colleges ceased to exist in 2011. The new Board of Regents developed 
a common mission statement for the merged system and distinct statements for the 
constituent units in the merged system. 
 
The common mission statement reads as follows: 
 

The Connecticut State Colleges & Universities (CSCU) contribute to the creation of 
knowledge and the economic growth of the state of Connecticut by providing 
affordable, innovative, and rigorous programs. Our learning environments transform 
students and facilitate an ever increasing number of individuals to achieve their 
personal and career goals. 
 

The mission statement for the community colleges reads as follows: 
 

As part of the Connecticut State Colleges & Universities (ConnSCU) system, the twelve 
Connecticut Community Colleges share a mission to make excellent higher education 
and lifelong learning affordable and accessible. Through unique and comprehensive 
degree and certificate programs, non-credit life-long learning opportunities and job 
skills training programs, they advance student aspirations to earn career-oriented 
degrees and certificates and to pursue their further education. The Colleges nurture 
student learning and success to transform students and equip them to contribute to the 
economic, intellectual, civic, cultural and social well-being of their communities. In doing 
so, the Colleges support the state, its businesses and other enterprises and its citizens 
with a skilled, well-trained and educated workforce. 
 

Tunxis’ own mission statement has not changed since the merger of the system: “Tunxis 
Community College offers its students a quality yet affordable education in an accessible and 
supportive environment, fostering the skills necessary to succeed in an increasingly complex 
world.” The Board of Regents has not reviewed the Tunxis mission statement, nor is there any 
indication that it intends to do so.  With its emphasis on affordability and accessibility, however, 
the BOR mission statement for the community colleges is generally consistent with the Tunxis 
statement. 
 
In the 2012 self-study, the College identified a variety of initiatives to improve the ways in 
which the mission statements are implemented. Among these were the College’s ability-based 
education initiative, built around locally generated general-education abilities and offering a 
variety of symposia, writers festivals, and guest speakers, and panel discussions. Over the past 
three years, the ability-based education initiative has undergone revision to align it with an 
evolving seamless transfer initiative that the Board of Regents has undertaken that is based on 
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“competencies” that were similar to Tunxis’ abilities. And while the College continues to offer a 
variety of extra-and co-curricular activities, budget reductions have taken their toll. 
  
A lingering state budget crisis, which has led to rescissions throughout state government, has 
also meant a virtual hiring freeze. This circumstance has created challenges for the College in its 
efforts to create a “supportive environment.” Positions have been eliminated in the Library; 
Library hours have been reduced with the elimination of Saturday services; several vacant 
positions have gone unfilled in the area of academic support. The College has done its best to 
retain a “supportive environment,” but the budget has created challenges. 
 
In short, the College continues to strive to fulfill its mission—and will continue to do so. The 
twin facts of the merger and the budget crisis, however, have made that task more challenging 
than it was in 2012. 
 
STANDARD 2: Planning & Evaluation 
 
As it was at the time of the 2011 accreditation visit, strategic planning at the campus level 
continues to be a vital part of the process of establishing institutional policy. An Institutional 
Effectiveness Committee meets regularly during the academic year to review data that help to 
identify priorities and to assess progress toward identified strategic goals; these data are 
reported to the larger College community through a variety of means, including regular 
meetings of the Professional Staff Organization, the institutional shared-governance entity. The 
committee also has taken on the responsibility of identifying, through a participatory process 
that involves the entire campus, members of the College community who best exemplify our 
institutional values and principles. 
 
Our strategic planning process remains intact. The plan is reviewed, and amended as necessary, 
every three years. Annually, departments are expected to formulate plans linked to the larger 
strategic plan, to submit their departmental plans, and to implement and assess them annually. 
The state’s budget difficulties have restricted financial resources to support new initiatives that 
advance the strategic plan, but the structure of departmental goal development, linked to the 
strategic plan, remains intact.  
 
The process of planning and evaluation, further, has been influenced by the merger with 
Charter Oak State College and the state universities, described in the previous section 
(STANDARD 1: Mission & Purpose). 
 
Following the merger of the various systems, the newly created Board of Regents identified a 
set of five strategic goals: 
 

1. A successful first year. (Increase the number of students who successfully complete 
a first year of college. 

2. Student success: Graduate more students with the knowledge and skills to achieve 
their life and career goal. 
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3. Affordability and sustainability: Maximize access to higher education by making 
attendance affordable and our institutions financially sustainable. 

4. Innovation & Economic Growth: Create educational environments that cultivate 
innovation and prepare students for successful careers in a fast changing world. 

5. Equity: Eliminate achievement disparities among different ethnic/racial, economic, 
and gender groups. 

These goals aligned well with Tunxis’ mission statement and strategic goals. Goals in the current 
strategic plan (2015-2107) include: 
 

1. Student Success 
2. Assessment 
3. Community 
4. Resources 
5. Innovation 
6. Equity 

 
Because Tunxis’ goals were so similar to the Board of Regents goals, college initiatives inspired 
by the strategic plan were continued unimpeded.  
 
Over a period of several months the means of implementation of the system plan was debated 
by the system administration. The result of these discussions was the plan known as Transform 
CSCU 2020, outlined in Spring 2014. 
Transform CSCU 2020 dealt with issues as diverse as a common calendar for the system to code 
upgrades at each of the institutions. There were initiatives as well on such issues as faculty 
development, the liberal-arts core, institution of the P-Tech (IBM) model of linking high schools 
and colleges for purposes of career/technical training, and improving linkages to the business 
community. Work groups for the initiatives were identified and began the implementation 
process. 
 
At its February 2015 meeting, the Faculty Advisory Committee to the Board of Regents (an 
entity created by the same legislation that produced the merged system), voted that it could 
not support Transform “in its current form.”  In Spring 2015, faculty and professional staff at all 
of the state universities and a majority of the community colleges (Tunxis included) approved 
resolutions of no-confidence in both Transform and the system president, Dr. Gregory Gray. 
After a change of administration at the system level, which included the resignation of Dr. Gray 
and the appointment of a new president, Mark Ojakian, Transform CSCU was abandoned as the 
system planning model. Early in his tenure, Ojakian asked each college to provide a list of 
strategies and initiatives that supported the Board of Regents goals. Since Tunxis’ goals were 
well aligned with the Board of Regents goals, this request was welcome and complied with 
easily. 
 
In 2012, the General Assembly passed, and the governor signed, a piece of legislation—Public 
Act 1240. PA-1240 mandated a revision in the way the community colleges performed their 
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responsibility, as open-admission institutions, for developmental education in an attempt to 
improve the success of developmental students. Much effort has been spent in the two years 
since passage of PA-1240 to determine the best ways to implement the legislative directive and 
to begin to assess whether the new system is achieving its goal of preparing developmental 
students for college-level work as quickly as possible. The strategies employed to meet the 
requirements of the law as well as preliminary results are discussed in detail in the “Reflective 
Essay” section of this report. 
 
“Transform 2020” did divert attention somewhat from local efforts to plan and evaluate 
programs and initiatives for a short time, but the new approach employed by the new president 
expressed a level of confidence in and acceptance of local planning efforts and processes. The 
College continued its efforts to assess and implement its strategic plan despite budget 
difficulties. While a preliminary assessment of the impact of the mandated changes to 
developmental education for underprepared students is somewhat mixed, the College remains 
dedicated to making the new system foster the success of these students. 
 
STANDARD 3: Organization & Governance 
 
Budget challenges also have necessitated a change in the structure of the College’s senior 
administration. While Dr. Cathryn Addy remains as president, Dr. Michael Rooke, Dean of 
Academic Affairs, departed in December 2015 to assume the presidency of Northwestern 
Connecticut Community College and was temporarily replaced as acting dean by Dr. Darryl 
Reome, the director of advising, counseling & student retention. The reality of another 
reduction in state support anticipated for fiscal year 2017, however, inspired a reorganization in 
senior administration. Effective July 1, 2016, Dr. David England, Dean of Institutional 
Effectiveness and Outreach will become Dean of Academic Affairs. That division, in addition to 
the oversight of the credit academic programs, will now also include non-credit continuing 
education and workforce development programs as well as the institutional research and 
marketing departments. Dr. England’s former position will be eliminated. Mr. Charles Cleary, 
Dean of Administration, has also assumed the duties of the Director of Human Resources, who 
recently retired. Oversight of the library has been moved from the Academic Affairs division to 
the Student Affairs division because of its role as a student support service but also because of 
an effort to balance the responsibilities and span of control of the remaining three deans. 
 
Tunxis’ internal governance system, however, remains largely unchanged since the 2011 
assessment visit with one exception. The Professional Staff Organization continues as the 
College’s primary shared governance entity. All full-time faculty and professional staff continue 
to be members of PSO. However, by a vast majority vote in the Spring of 2016, all classified 
staff have been established as official members of PSO. There is the opportunity for each 
academic department to appoint up to three representatives from adjunct faculty. The 
organization meets monthly during the academic year. The president and deans each submit 
monthly reports to PSO, and the president addresses the group on a regular basis. PSO also 
considers, approves, or rejects proposals from a variety of committees created by its 
Constitution. (One committee, the Ability Assessment Team, has decided not to meet during 
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the 2015-16 academic year because budget cuts seriously diminished the institution’s capacity 
for ability assessment.) 
 
Other entities also have a role in campus governance. Students have a voice through the 
Student Government Association. All students belong to the SGA; Voting members of the SGA 
include representatives chosen at-large and representatives from the various clubs on campus. 
Active external advisory groups support and evaluate the various degree programs. The 
Foundation & Advisory Board continue to support the College through fund-raising and the 
provision of scholarship aid to deserving students. 
 
Externally, the legislation that produced the merged system eliminated the Board of Trustees 
for Community Colleges as well as the position of Chancellor of the community colleges. These 
were replaced with a new Board of Regents to oversee all the entities of the merged system.  
This transition has been marked by a variety of administrative changes. After the initial 
president, Dr. Robert Kennedy, resigned, his place was taken by an interim president who 
served until the appointment of Dr. Gregory Gray (see Standard 2). Dr. Gray resigned in late 
summer, 2015. He was replaced by Mr. Mark Ojakian, formerly the chief of staff to Connecticut 
Gov. Dannell Malloy. The initial chairperson of the Board of Regents was replaced as 
chairperson in the aftermath of Dr. Kennedy’s departure; his replacement as chairperson 
remains in that position today. 
 
Three presidents and two chairs of the Regents, each with his own vision, personality, and 
management style, has delayed progress in the formulation and establishment of a stable 
central administration for the new system. 
 
STANDARD 4: The Academic Program 
 
In line with its mission statement, Tunxis continues to focus on creation of a learning 
environment that permits the education of its students and enables them to act effectively in 
the world. (See the College’s 2011 self-study.) Program reviews and meetings with program 
advisory boards are conducted according to prescribed timetables. External assessments of 
accredited programs such as Early Childhood Education and Dental Hygiene, have produced 
favorable results. Assessment of student performance generally continues to occur under an 
ability-based system that relies on standardized rubrics. The majority of full-time faculty 
members, and many part-time faculty, remain committed to ability-based education.  
 
At the same time, external factors—largely beyond the control of the College—have had an 
impact on the academic program. The state’s ongoing budget difficulties have meant a 
continuing and substantial reliance on part-time faculty. Hiring of full-time faculty in the 
academic division has occurred but of necessity has been severely limited. Part-time faculty 
members in many cases are committed, even superb, educators. Their part-time status, 
however, limits the time that they can be on campus due to other professional obligations. This 
can limit students’ access to their instructors outside the classroom. 
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While Tunxis remains an institution committed to the model of ability-based education, the 
nature of ABE has been transformed as a result of the merger with the state universities and 
Charter Oak that occurred in 2011. A top priority of the Board of Regents and central 
administration of the merged system was development of pathways for seamless transfer from 
the community colleges to the state universities. Part of this effort was development of 
general-education competencies based on language from the NEASC manual for accreditation.  
 
The standards identified in the manual differed in some cases from the abilities identified by 
Tunxis faculty and staff in development of their own model of ability-based education, but 
many of the new competencies were remarkably similar and aligned with the Tunxis system.  
Thus, Tunxis attempted to reconcile its model with the transfer competencies identified by the 
system. In some cases, this effort was successful; in others, some changes needed to be made: 
the World Cultures & Perspectives ability was replaced by separate competencies in Historical 
Knowledge & Understanding and Social Knowledge & Understanding (the language of the 
NEASC standards). In addition, our ability on Citizenship & Social Responsibility was replaced 
with by a transfer competency in “Ethical Dimensions of Humankind.” 
 
The move from ability assessment to transfer competencies also led the College to streamline 
its assessment standards. In the locally developed model, student work was assessed and given 
one of three scores: does not meet standard, meets standard, and exceeds standard. With the 
change in focus to give greater emphasis to transfer, student work must receive one of two 
scores for institutional reporting purposes—meets the standard or fails to meet the standard. 
(Individual faculty members are still free, for purposes of classroom instruction, to rely on the 
previous standard.) 
 
Students continue to receive placement that is appropriate to their ability to complete college-
level work. In both English and math, the College offers developmental courses that reflect the 
student’s current level of attainment and are designed to allow them to move forward. Public 
Act 1240 (described in Standard 1) has meant some modification to the developmental 
sequence.  
 
STANDARD 5: Students 
 
The College has continued its efforts to meet student needs in a variety of areas. This effort has 
been challenging due to system-wide budget reductions that have necessitated reduction in 
Library hours and availability of academic support services such as tutoring. The number of paid 
tutors has been reduced. Part-time Library positions have been eliminated which has 
necessitated closing the Library on weekends. Within these limitations, however, the College 
continues to offer a full array of services to students. 
 
As an open-admissions institution, the College has focused on developmental courses that 
assist in preparing students for college-level work. Public Act 1240 (described in Standard 1) 
necessitated fundamental revisions in developmental education throughout the system—
including Tunxis. The College has developed an English/writing sequence that includes a new 6-
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credit course (Introduction to College English) in addition to a new course, Composition with 
Embedded Support, which gives students three credits of developmental work in addition to 
three credits of college-level work in Composition. In math, the College has implemented 
blended courses in Pre-Algebra and Elementary Algebra as well as Elementary Algebra and 
Intermediate Algebra. These new courses, and course sequences, have been subject to analysis 
by the Office of Institutional Research. It is difficult at this point, given the relatively brief time 
that this initiative has been under way, to offer an assessment of its success; preliminary results 
are mixed as discussed in detail in the “Reflective Essay” section of this report. 
  
Especially in math, the College has expanded its offerings in the area of online courses with 
campus requirements. The College also has developed labs for students in developmental math 
and writing. In addition, Tunxis faculty who teach credit-level writing (Composition and 
Composition II) have volunteer time to assist students in those courses as well as students in 
English as a Second Language. 
 
The Academic Support Center continues, within budgetary limits, to offer tutoring services in 
developmental writing and math as well as in Composition and credit-level mathematics up to 
Intermediate Algebra and Statistics. Analysis done by the Office of Institutional Research shows 
that students who receive this tutoring perform better in all courses than do students who do 
not avail themselves of tutoring.  
 
Offerings through the not-for-credit Office of Continuing Education have grown to meet 
identified and specific employment needs. These offerings, while not part of the traditional for-
credit courses that constitute the largest part of the institutional effort, are increasingly 
important given the priority assigned to job-specific initiatives encouraged by the 
administration of Gov. Dannel Malloy. 
 
The College was able successfully to recruit a Director of Advising, Counseling, and Student 
Retention, filling a vacancy that had existed since 2003. The occupant of that position was 
assigned to the position of Interim Dean of Academic Affairs in Fall 2015, but will return to his 
original position effective July 1, 2016. His continuing presence has assured leadership in the 
Academic Advising Center. 
 
Though the College has been unable to fill the Coordinator of Minority Affairs position, due to 
fiscal challenges, Tunxis has attempted to maintain its efforts to meet the needs of a diverse 
student population. A new club—the Students of Color Alliance—has been created; its advisor 
is a recent minority hire in the Humanities Department. The College has also continued and 
expanded its International Week activities to include a student panel on diversity. 
 
Tunxis has also maintained its commitment to assisting veterans. The part-time coordinator of 
the Veterans Oasis remains in place, and the Oasis remains a vibrant center of community life. 
Campus organizations regularly offer discussions on the special needs of veterans. 
 
STANDARD 6: Teaching, Learning, and Scholarship 
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The College has set as its priority the maintenance of strength in the core mission of teaching 
and learning. This has been a challenge given the continuing budget challenges. Vacancies have 
been filled, however, in the core instructional areas of mathematics and writing, both 
developmental and credit-level. Nonetheless, the number of full-time faculty members has 
declined from 69 to 62 since Fall, 2010. A majority of courses, therefore, continue to be taught 
by part-time faculty.  
 
When hiring does take place, the search process for faculty and academic staff is designed to 
assure that new hires possess the appropriate credentials for their positions. In response to 
NEASC’s direction, Tunxis has made efforts to assure that faculty teaching college-credit courses 
at high schools possess credentials that are equivalent to those required for courses offered at 
the College. Faculty in the academic disciplines have carefully reviewed and defined the level of 
educational or professional attainment required to teach specific courses. 
 
Efforts continue to be made to recruit faculty that reflect ethnic, racial, and gender diversity. As 
a matter of system policy, each search for faculty and academic staff begins with a charge on 
affirmative action that indicates hiring priorities for the position.  Most recently, the search 
process led to the hiring of an African American female for a position on the English faculty. 
   
Though budget challenges have meant reductions in staff and (in the case of the Library) 
operating hours, fundamental services have been maintained. The Library remains a vibrant 
part of the community. Its staff are available to assist students. Librarians assist faculty in the 
development of research guides to assist students and conduct classroom sessions to explain 
the guides to students. 
 
Expectations regarding salary and benefits, responsibilities of faculty, criteria for hiring, and 
assessment, promotion, retention, and evaluation are defined by the collective-bargaining 
agreement. The contract also contains language that protects the academic freedom for 
faculty.  Evaluation of all faculty—full-and part-time—is defined by contract and conducted on a 
regular schedule by department chairpersons or their designated representatives. 
  
The College continues to make advances in instructional technology. Most recently, system 
funding made possible the development of a “smart classroom” that can be used for a variety 
of instructional purposes. All classrooms have computer technology to enhance the educational 
experience. Faculty are encouraged to experiment in modes of instruction. Most recently, for 
example, a committee on instruction using open educational resources has been established. 
Notwithstanding modification of the ability-assessment model (as described in Standard 4), the 
College has continued to generate course and program data on student achievement. Given the 
new emphasis on assessment for purposes of transfer, the system has been streamlined to a 
two-level standard (achieves/does not achieve) from the previous three-level standard (does 
not achieve/achieves/exceeds). Faculty are still expected to file reports on each student at the 
end of the semester. 
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Tunxis faculty continue to be active in system-wide academic initiatives and professional 
development. Members of the faculty have led presentations the past two years at the 
statewide conference of the Faculty Advisory Committee to the Board of Regents for Higher 
Education. They have been active in statewide organizations on English, mathematics, and 
English as a Second Language. One faculty member has served as chairperson of the Faculty 
Advisory Committee; this allowed him to serve as an ex officio member of the Board of Regents. 
 
STANDARD 7: Institutional Resources 
 
Tunxis Community College had total assets of $55.4 million, liabilities of $7.5 million and a total net 
position balance of $47.8 million as of June 2015. Of this amount $3.6 million is classified as unrestricted 
net position, a $794 thousand increase from 2014. The large negative balance in unrestricted net 
position has been created by the adoption of GASB 68. This requires the college to recognize a liability 
for pension plans which were previously disclosed only at the State level. 
 
The Board of Regents (BOR) has had turnover of all key staff, including three Chief Fiscal Officers over 
the past five years. Financial support from the State of Connecticut has continued to decline over the 
past five years. Despite the turmoil at the BOR and State level, the college management and fiscal team 
have remained stable. The college has consistently directed the majority of its funds in support of its 
academic mission. 
 
For fiscal year 2015 the BOR changed the funding distribution model. Previously funds were transferred 
from some schools to support other schools. Tunxis had always been a donor school. From fiscal year 
2004 through fiscal year 2014 more than $1 million has been transferred from Tunxis to support sister 
schools.  In fiscal year 2015 the funding model was changed and inter-school transfers were eliminated. 
All schools transfer funds to support consolidated functions the BOR performs on behalf of the schools. 
 
The ongoing state budget crisis has resulted in reductions in state appropriations as well as rescissions 
occurring every fiscal year.  The college has been able to maintain operations and shield students from 
the brunt of these reductions by turnover savings, holding positions vacant, downgrading positions 
when possible, reducing operating budgets, and eliminating management positions. 
 
Although State funding has been declining, in 2012 Public Act 12-40, An Act concerning College 
Readiness and Completion. The State has earmarked funds each fiscal year in support of developmental 
education. In addition, bond funds in support of facilities and information technology have remained 
healthy.  The 600 Building extension was brought online in 2014 and the third floor offices will be 
occupied summer 2016.  Classroom technology is state of the art, and technology and information 
technology are fully supported.   
 
In early 2016 the community colleges started participating in the State of Connecticut’s Tax Intercept 
program. By May 2016 the State intercepted over $58 thousand on behalf of the college.  
 
For fiscal year 2016 revenue exceeded expenditures by $1.7 million. This was due to the Board of 
Regents doing a one-time general fund-operating fund adjustment as well as unusually high turnover. 
 
The last five years have presented the college with a number of fiscal challenges. Starting in 2013 
employees in the Alternate Retirement Plan have the option to transfer to the State’s ‘hybrid’ plan. This 
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results in a substantial increase in the college’s fringe benefits cost, approximately $836 thousand since 
implementation. Turmoil at the BOR and the State budget crisis have impeded long-term planning. 
However, the college has been able to maintain a stable learning environment for students.  The 
physical and technological infrastructure have thrived over the past five years. The college’s fiscal goals 
over the next five years include stable and consistent funding; engaging in long-term fiscal planning; 
collaborating with the BOR and sister schools to streamline administrative processes; and ensuring 
adequate fiscal, physical, technological and personnel resources to support the faculty in providing 
students with an engaging learning environment. 
 

STANDARD 8: Educational Effectiveness 
 
Tunxis has a division of Institutional Effectiveness that includes an Office of Institutional 
Research that assesses measures of success that include progress, retention, transfer, and 
graduation rates. A graduate survey developed by the CSCU system provides information on 
graduate satisfaction and on job placement. Through the Financial Aid and Business Offices, the 
College monitors default and loan repayment rates. The College has only two programs that 
requires licensure—its Dental Hygiene and Dental Assisting programs—and monitoring of 
successful licensure is monitored by faculty in those disciplines.  
 
Student goals derive from and are consistent with the mission statements of the College, the 
community-college system, and the Connecticut State College and University System. As 
explained in Standard 2: Planning & Evaluation and Standard 4: The Academic Program, Tunxis 
is committed to ongoing assessment of student achievement through its ability-based 
education model. Students are assessed in the following areas, as determined by the CSCU 
system: 
 

Aesthetic Dimensions: Students will understand the diverse nature, meanings, and 
functions of creative endeavors through the study and practice of literature, music, 
the theatrical and visual arts, and related forms of expression. 
 
Critical Thinking/Logical Analysis: Students will be able to organize, interpret, and 
evaluate evidence and ideas within and across disciplines; draw reasoned inferences 
and defensible conclusions; and solve problems and make decisions based on 
analytical processes. 
 
Ethical Dimensions: Students will identify ethical principles that guide individual and 
collective actions and apply those principles to the analysis of contemporary social 
and political problems. 
 
Historical Knowledge: Students will study the interrelatedness of various realms of 
human experience from multiple historical perspectives. 
 
Information Literacy/Continuing Education: Students will be able to use traditional 
and digital technology to access, evaluate, and apply information to the needs or 
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questions confronting them throughout their academic, professional, and personal 
lives. 
 
 
Oral Communication: Students will be prepared to develop oral messages of varying 
lengths and styles that communicate effectively and appropriately across a variety of 
settings. 
 
Quantitative Reasoning: Students will learn to recognize, understand, and use the 
quantitative elements they encounter in various aspects of their lives.  Students will 
develop a habit of mind that uses quantitative skills to solve problems and make 
informed decisions. 
 
Scientific Knowledge: Students will gain a broad base of scientific knowledge and 
methodologies in the natural sciences.  This will enable them to develop scientific 
literacy, the knowledge and understanding of scientific concepts and processes 
essential for personal decision making and understanding scientific issues. 
 
Scientific Reasoning: Students will become familiar with science as a method of 
inquiry.  Students will develop a habit of mind that uses quantitative skills to solve 
problems and make informed decisions. 
 
Social Phenomena: Students will develop an increased understanding of the influences 
that shape a person’s, or group’s attitudes, beliefs, emotions, symbols, and actions, 
and how these systems of influence are created, maintained, and altered by 
individual, familial, group, situational or cultural means. 
 
Written Communication: Students will be prepared to develop written texts of varying 
lengths and styles that communicate effectively and appropriately across a variety of 
settings. 
 

All course syllabi include information about the specific course, program, and general-education 
abilities to be assessed in the course. Assessment of student learning is based on demonstrated 
mastery of the abilities. Students are assessed by faculty according to a two-standard rubric. 
Student scores are entered at the end of the semester into a data base.  
 
Results are compiled by the Office of Institutional Research. Until the 2015-16 academic year, 
the College had an Ability Assessment team and an Academic Assessment Planner who received 
a one-course release for the work. The team consisted of the chairpersons of the 
subcommittees created to oversee work on each of the abilities. It had begun to explore means 
to assure consistent assessment of the abilities across the curriculum. Budget restraints, 
however, led to the end of release time for many faculty members, including the Academic 
Assessment Planner. As a result, the Ability Assessment Team suspended its work for the 2015-
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16 academic year. If budget conditions improve, the College hopes to resume systematic work 
in this area. 
 
The results of assessment are used in the development or modification of the Strategic Plan, 
which is reviewed on a three-year cycle. Assessment results have also been used in the 
structuring of developmental-education sequences for writing and math, described at various 
places earlier in this report. 
 
Degree programs rely variously on capstone portfolio evaluation and external review through 
program-evaluation teams composed of members of the community who are employed in an 
occupation appropriate to the program. Program faculty also receive data from the Office of 
Institutional Research that are used to shape program initiatives, as explained by the Dean of 
Institutional Effectiveness in his report. Institutionally, as well, the College participates in a 
program of peer comparison with appropriate institutions in the region. 
 
In all of these ways, the College is attempting to realize the spirit and intent of the new 
Standard 8: Educational Effectiveness. Because the College was assessed in 2011 under the 
previous standards, it is difficult to blend the assessment of this standard. A more extensive 
discussion of “Educational Effectiveness” is provided in the “Reflective Essay” section of this 
report. 
 
STANDARD 9: Integrity, Transparency, and Public Disclosure 
 
In the chapter of its 2011 self-study on integrity, the College stated that it had adopted six 
statements as part of its Values & Principles. They are as follows: 
 

Integrity: We value and demonstrate openness and honesty, resolving differences with 
civility and without reprisals. We speak and act truthfully, without hidden agendas. We 
admit our mistakes, say when we do not know, and honor our commitments. We avoid 
silence when it may mislead; we seek root causes and solve problems. 
 
Responsibility: We value institutional and individual accountability, defined as doing 
what needs to be done in a timely and competent manner.  By acceptance of personal 
responsibility for our own actions and decisions, we help to create a college at which we 
are proud to work. 

 
Respect:  We treat others fairly and with dignity. We value and honor each other in our 
diversity. 

 
Excellence: We value continuous improvement and growth in every area of college life. 
We value collaboration, cooperation, teamwork, innovation, and creative problem 
solving in our continuous improvement efforts. We value the courage to take risks and 
provide leadership. 
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Open Communication: We share information, ideas, and feelings—listening carefully, 
speaking forthrightly, respecting diverse views, participating productively in dialogue 
and conversations. We welcome paradox and constructive conflict as we move toward 
consensus. 
 
Humor and Well-Being: We value laughter, play, love, kindness, celebration, and joy in 
our learning and work—taking our learning and work seriously and ourselves lightly. 
 

These values define an ideal that is, under the best of circumstances, hard to achieve. Under 
the uncertainty produced by fiscal crisis throughout state government, they are even more 
difficult to achieve. In an attempt to foster and emphasize these values, however, the College 
conducts an annual process whereby faculty and staff nominate their peers who exemplify 
these values for a special award that is presented at the annual holiday celebration in 
December. 
 
We can say this: The College strives to act with integrity and transparency. Our College Catalog 
is thorough. Basic information about campus safety is published annually as are retention, 
graduation, and transfer rates. Faculty and students have the freedom to study and teach. The 
College website is accessible and updated regularly and includes information on student 
outcomes as well as an extensive “Consumer Information” section. 
 
As an open-admissions institution, the College is acutely aware of the need to be inclusive and 
to serve diverse populations. Though the specific course modalities have changed, we continue 
offer a full suite of developmental and credit-level courses. While the impact of PA-1240 is yet 
to be determined, it is clear that the maintenance of appropriate placement standards also 
maintained the integrity of the academic program. 
 
Through a tumultuous time, the faculty, staff, and administration have struggled to maintain 
standards, to put students at the top of our priorities, to maintain a commitment to diversity, to 
provide accurate information to the public, and to treat one another with civility.  
 

Affirmation of Compliance with Federal Regulations Relating to Title IV 
 
Credit Hour:   
 
In accordance with federal regulations and NEASC policy, Tunxis defines a credit hour as an 
amount of work represented in intended learning outcomes and verified by evidence of student 
achievement that is an institutional established equivalence that  reasonably approximates not 
less than: (1) One hour of classroom or direct faculty instruction and a minimum of two hours 
of out of class student work each week for approximately fifteen weeks for one semester or 
trimester hour of credit, or ten to twelve weeks for one quarter hour of credit, or the 
equivalent amount of work over a different amount of time; or (2) At least an equivalent 
amount of work as required in paragraph (1) of this definition for other academic activities as 
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established by the institution including laboratory work, internships, practica, studio work, and 
other academic work leading to the award of credit hours.  
 

Credit Transfer Policies: 
 
Tunxis’ policy on transfer of credit is publicly disclosed through its website and other relevant 
publications. It includes a statement of criteria for transfer of credit earned at another 
institution of higher education along with a list of institutions with which it has articulation 
agreements.  
 

Student Complaints:  
 
Tunxis’ policies on student rights and responsibilities, including grievance procedures, are 
clearly stated, well publicized and readily available, and fairly and consistently administered. 
 
Distance and Correspondence Education: Verification of Student Identity:  
 
Tunxis has processes in place to establish that the student who registers in a distance education 
or correspondence education course or program is the same student who participates in and 
completes the program and receives the academic credit. The college protects student privacy. 
There are no additional student charges associated with the verification of student identity.  
The college uses a secure login and pass code.   
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Dual/Concurrent Enrollment Program Report 
 
In March of 2014, the New England Association of Schools and Colleges (NEASC), passed a 
policy that is intended to maintain and ensure the academic quality and integrity of existing 
dual enrollment programs between secondary and post-secondary schools in our region.  To 
this end, colleges were asked to review and, where necessary, implement procedures to 
improve the selection, supervision and evaluation of high school teachers involved in dual 
enrollment programs. 
 
Shortly after the passage of the March ’14, policy, and a subsequent memorandum from the 
Connecticut Community College Board of Regents to Connecticut Superintendents of Schools 
that outlined the impact of the new NEASC policy, Tunxis Community College began the process 
of reviewing its practices and procedures related to its dual enrollment program, College Career 
Pathways (CCP).   
 
An important component in managing our dual enrollment program as we move forward was 
to become a member of the National Alliance of Concurrent Enrollment Programs (NACEP).  
NACEP is a national accrediting organization that focuses on best practices and the operation of 
dual enrollment programs, particularly as it pertains to course content and its delivery, and the 
selection, supervision, evaluation and professional development of dual enrollment faculty and 
administrators.  While we are not yet a NACEP accredited program, we did use their standards 
as we reviewed our program. 
 
As part of our review process, the Academic Dean of Tunxis Community College sent a letter to 
the principals of our partnered high schools explaining that for the 2014-15 school year, 
teachers currently teaching as part of the program and students enrolled for the same period 
would be “grandfathered” in using past practices.  Schools were also informed that as part of 
the ‘14-15 school year, we would be reviewing the courses we offer and how we will be 
qualifying instructors to teach the courses.  Shortly after the Dean’s letter was received by our 
partnered high schools, the college hosted a meeting for current high school faculty to inform 
them of the new standards and outline for them what would be occurring as we move towards 
bringing the college’s dual enrollment program into compliance with NEASC policy.   
 
Following the Dean’s letter to the high schools, meetings were held by the academic 
departments on campus that have courses in the CCP program to discuss the new requirements 
and what needs to take place to meet the new standards.  These meetings afforded us the 
opportunity to review courses that had been part of our dual enrollment program.  The review 
process resulted in several courses being removed from our offerings.  Once this was done, 
decisions were made on how to go about rebuilding our program to ensure academic integrity 
and the maintenance of a legitimate college experience for both students and faculty.  While 
several courses were removed, others that were more appropriate in terms of content and 
career pathways were offered to our partners.  Consideration of which courses to offer took 
into account student placement standards and pre-requisites compliance.  Most importantly, 
when discussing course offerings it was decided that the courses taught at the high schools 
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must match our on-campus courses in terms of textbooks and related materials utilized, overall 
content, outcomes, and assessment standards. 
 
In addition to looking at course offerings, each academic department was asked by the 
Academic Dean to establish and put into writing minimum faculty hiring qualifications.  While 
there have always been standards when hiring faculty, these hiring standards were not always 
observed when bringing high school instructors into the CCP program.  It was generally 
understood that the certification of teachers at the secondary level was independent from 
hiring standards at the post-secondary level.  However, having been asked to ensure that the 
selection, supervision and evaluation of dual enrollment instructors was consistent with our 
standards for on-campus instructors, the college moved to establish hiring standards and then 
followed up with procedures to vet the credentials of high school instructors involved in the 
CCP program.    
 
After the establishment of minimum hiring standards/qualifications, notice was sent out to our 
secondary school adjuncts asking them to submit to the college an application, resume and all 
college transcripts, both undergraduate and graduate.  These documents were then reviewed 
by the appropriate Academic Department Chair or Program Coordinator to ensure that our 
secondary school adjuncts met our minimum hiring standards.  This review resulted in several 
teachers being notified that they did not meet our standards for teaching as part of the College 
Career Pathways and that their involvement would cease at the conclusion of the 2014-15 
school year.  If denied, instructors were also informed about what additional credentials they 
would need to acquire to continue teaching for the college.  A tangential result of this vetting 
process was that secondary instructors who were not previously involved submitted their 
credentials for review and several were subsequently approved to teach in the CCP program.  It 
also came to be understood that this vetting process would be ongoing as new courses come 
online and high school faculty turnover or have a change in their teaching load. 
 
In summary, since the passage of the March ’14 NEASC policy on dual enrollment programs, 
Tunxis Community College has established policies and procedures that deal with the selection, 
supervision and evaluation of high school adjuncts, established procedures for the review of 
curriculum to ensure alignment, and assessed our course offerings to our partnered high 
schools.  We have also come to understand that to ensure that both students and instructors at 
the high school level have a legitimate college experience we will have to be more diligent in 
our management of the College Career Pathways 
Program. 
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Reflective Essay 
 
Measures of Student Success 
 
Tunxis Community College has an extensive system to track student progress and success 
outcomes, uses the data to identify areas in need of improvement, and implements strategies 
to improve outcomes. 
 
The system is monitored by an Institutional Effectiveness Committee that meets monthly and 
includes a representative of each department at the college. Committee members are charged 
to inform their department of pertinent findings during department meetings and explore 
strategies and initiatives that will improve student outcomes. Every three years, the committee 
coordinates the Strategic Planning Process under the direction of the Dean of Institutional 
Effectiveness and Outreach, a member of the President’s Cabinet. The strategic planning 
process includes an internal and external environmental scan. Information gathered from the 
scan and input from all constituencies are used by the committee to identify potential strategic 
goals and action items, which are shared campus-wide and undergo a second round of input 
from constituents. The committee makes additional adjustments based on the second round of 
input, and the final Strategic Plan is approved by the President’s Cabinet and the college’s 
governance group, the Professional Staff Organization (PSO). In the second and third years of 
the plan, the committee reviews assessment and outcome data and makes adjustments as 
needed in the plan. Goals in the current strategic plan (2015-2107) include: 
 

 Student Success 

 Assessment 

 Community 

 Resources 

 Innovation 

 Equity 
 
Establishing Student Success as the first goal is intentional and is expressive of the priority of 
the college. The plan guides the activities and initiatives of the college. A sampling of action 
items under Student Success includes: 
 

 Revise the English and math developmental sequences and courses, track the progress 
of developmental students, and evaluate the success of the initiative by comparing 
current student success to the success of Fall 2011 developmental students. 

 

 Explore and implement strategies to improve student success in math, particularly 
developmental math, and create college level math courses that are appropriate for 
students in programs that do not need algebra (statistics, quantitative literacy, etc.). 
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 Create and implement labs for Reading and Writing and math to provide students with 
assistance outside of class. 

 

 Provide supplemental instruction in developmental and gateway math and English 
courses. 

 

 Continuously improve the success of developmental students in gateway math and 
English courses. 

 

 Continue to offer and promote the First Year Experience course. 
 

 Improve and enhance student orientation sessions. 
 

 Continuously improve the success of African American and Latino students. 
 

 Implement an Early Alert Referral System (EARS), an online tool that faculty use each 
semester to address academically at-risk students, connect students to services and 
resources, impact persistence rates, and increase overall student retention. 

 

 Improve academic advising. Develop a degree/certificate completion centered advising 
plan and carefully manage and maintain faculty advisor assignments in Banner. 

 

 Utilize internal marketing with actionable items that encourage students to meet with 
their advisors early; be proactive to address course registration, and persistence to 
graduation. 

 

Each department is required to compile a Tactical Plan to advance the strategic goals and action 
items and enter that plan into the Plan-O-Matic, customized software developed by the Office 
of Institutional Research. Each department leader, usually a dean, is notified by email once a 
plan from his/her area has been submitted and has the option of approving the plan or 
requesting modifications. In the college’s Tactical Planning Process, departments identify and 
implement to address and advance the strategic plan and particularly student success. 
 

The primary publication that is used to disseminate data is the “Institutional Effectiveness 
Outcomes and Data: Student Success and Institutional Measures” report, although numerous 
ad hoc studies are performed to refine and enhance the data. Data from this report is used in 
the strategic planning process and updated annually.  Sections of this report include: 
Employment Preparation and Placement; Transfer Preparation; Developmental Education; 
Student Persistence, Goal Attainment, and Satisfaction; Workforce Development; Community 
Service; Student Services; Decision-making Processes; Resource Management; Academic 
Excellence and Quality of Instruction; Disclosure and Integrity; and Quality Work Environment. 
The Institutional Effectiveness Committee uses this report, as well as data from the assessment 
of the General Education Outcomes (discussed later in this essay), and assessments of 
departmental initiatives in the Plan-o-matic to evaluate the institution's performance in 
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accomplishing its mission and to recommend initiatives to improve performance and 
institutional effectiveness. 
 

The “Institutional Effectiveness Outcomes and Data: Student Success and Institutional 
Measures” report includes an analysis of trends in student outcomes and success. Notable 
trends from the last edition include (positive trends in bold): 
 

 The transfer rate for new full-time students (after three years) decreased from 29.7% 
for the Fall 2010 cohort to 28.8% for the Fall 2011 cohort. The transfer rate for new 
part-time students increased from 19.5% to 22.8%.  

 The mean number of credit hours completed at Tunxis by students who transfer 
significantly increased from 35 for the Fall 2010 cohort to 44 for the Fall 2011 cohort.  

 The percent of students testing into developmental courses who enrolled in 
developmental courses decreased from Fall 2014 to Fall 2015 overall (80% to 76%), and 
slightly decreased for part-time students (59% to 58%). For full-time students, the 
percentage decreased from 90% to 85%. 

 The percent of total enrollment enrolled in developmental courses remained low in 
Fall 2015 at 19.9%, down from the all-time high of 32.8% in the Fall of 2008. 

 The percent of new students who successfully completed developmental courses their 
first semester increased from Fall 2013 to Fall 2014 in English (62% vs. 64%) and in 
math (53% vs. 57%). 

 The percent of new developmental students who successfully complete college level 
math and English courses after three years increased in math from 30% to 31% and 
also increased in English 37% to 45%.  

 The percent of new developmental students who TOOK and successfully completed 
college Math & English courses after three years (NOT including students who did not 
take the college level courses before leaving Tunxis) remained the same from Fall 2011 
cohort to the Fall 2012 cohort at 66% in math and increased 75% to 78% in English. 

 Fall to Spring retention rates for new students disaggregated by the number of skill 
deficiencies showed  increases and decreases for full-time students by category (None, 
88% to 86%; One, 85% to 84%; Three, 81% to 86%; Overall, 84% to 85%). The rates for 
part-time students   decreased in most categories (None, 70% to 67%; One, 70% to 72%; 
Three, 65% to 60%; Overall, 67% to 65%). 

 Fall to Fall retention rates by skill deficiency were also mixed. For full-time students, 
None, 62% to 54%; One, 63% to 67%; Three, 59% to 63%; Overall, 61% to 62%. The 
rates for part-time student groups: (None, 48% to 36%; One, 43% to 45%; Three, 34% to 
36%; Overall, 39% to 39%). 

 The comparison of mean cumulative GPA’s of students with two skill deficiencies to 
those with none after one year remained about the same this year.  In 2009-2010, the 
gap was 2.62 to 2.18. In 2010-2011 the gap was 2.56 to 2.18; 2011-2012, 2.60 to 2.17. In 
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2012-2013, the gap was 2.56 to 2.27. In 2013-2014 the gap was 2.59 to 2.26. This year, 
the gap was 2.59 to 2.18. 

 The graduation rate for new full-time students three years after initial enrollment 
increased, from 11% for the Fall 2011 cohort to 12% for the Fall 2012 cohort (Fall 2000 
cohort graduation rate was 14%). 

 The overall course success rate (A-B-C) increased from 70%  to 71%. 

 There were both increases and decreases for ethnic groups in Fall to Spring retention 
rates for full-time students (Asian, 93% to 94%; African American, 87% to 81%; Hispanic, 
83% to 81%; White, 83% to 88%; All Students, 83% to 85%). For part-time students, 
there were decreases in most categories (Asian, 100 to 56%; African American, 73% to 
74%; Hispanic, 66% to 64%; White, 66% to 62%; All Students, 67% to 63%). 

 Fall to fall retention rates for full-time students by ethnicity showed increases in most 
categories. (Asian, 71% to 77%; African American, 55% to 60%; Hispanic, 52% to 52%; 
White, 65% to 68%; All Students, 60% to 62%). The results for part-time students: 
(Asian 60% to 44%; African American, 50% to 52%; Hispanic 36% to 33%; White, 38% to 
39%; All Students, 40% to 39%). 

 The Student Success Rate (percent of leavers that graduated, transferred, were retained 
or left with a GPA >=2.0 after three years) increased for full-time students between the 
Fall 2010 and Fall 2011 cohorts (72% to 73%). For part-time students, the rate 
decreased, from 68% to 67%.  

Based on the data, the most at-risk students at Tunxis are ethnic minorities (African American 
and Latino) and students who are placed in the lowest levels of developmental English and 
math. 
 
The following chart compares retention, graduation, transfer, and success (retention, 
graduation or transfer) rates by ethnicity after three years for four cohorts (2009-2012) of first-
time, full-time students. 
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Of particular concern are graduation rates. Over the four years, white student graduation rates 
ranged from 11.6% to 14.3% while graduation rates for African American students ranged from 
2.9% to 7.7% and for Latinos, 2.7% to 6.7%. Success rates for white students ranged from 59.7% 
to 62.9%; for African Americans, 38.2% to 66.7% (rates for this group vary widely because of the 
limited number of these students); for Latinos, 40% to 48.1%. 
Another outcome we track is the percent of first-time, full-time students who leave the 
institution with a grade point average less than 2.0 after three years: 

 

For white students, this outcome ranges from 20.5% to 25.5%; for African Americans, 20.5% to 
50%; for Latinos, 30.7% to 41.1%. Minority students clearly struggle more than white students. 
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An analysis of the same outcomes for students by need for remediation shows that the greater 
the need the lower the success rate. 
 

 

Graduation rates for those that did not need remediation (None) ranged from 14.4% to 22.8%; 
those that needed remediation in math or English (One), 9.5% to 15.1%; those that needed 
remediation in math and English (Both), 5.8% to 7.9%. With respect to success rates, those that 
needed none ranged from 64.9% to 79.4%; one, 58.2% to 62.9%; both, 49.5% to 55%. 
 
The outcome “Left with a GPA < 2.0” shows a similar pattern: 

 

The developmental education sequence in English and math was modified significantly in the 
Fall of 2014 in response to a law (Public Act 12-40) passed by the Connecticut legislature. The 
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legislature was concerned that requiring some students to complete two or three levels of 
remediation caused them to become discouraged and drop out and also created the risk that 
their financial aid would “run out” before they could finish their program of study. There was 
also a belief, partially inspired by the work of the Complete College America organization and 
the Community College Research Center, that some students who scored close to the college 
level cutoff on the placement test could be successful in a college level course with 
supplemental support as opposed to being required to complete and full developmental 
course. Initially, the law was intended to mandate a single “intensive” developmental course in 
each discipline and an “embedded” level (college level course with supplemental support). In 
response to concerns from the community colleges, an additional low level course, 
“transitional”, was added for those with an extensive need for remediation. 
 
At Tunxis, the English and math departments adopted difference approaches to complying with 
the law. The English department consolidated the previous two levels of developmental 
(English 065 and English 075) into a single six credit course (English 096). For the embedded 
level, students take the college level course (English 101) along with a supplemental one credit 
course (English 093). The math department created two intensive levels for students with 
progressively stronger math skills, a six credit course (Math 085) and a four credit course (Math 
094). Completion of either course qualifies a student to take the first college level math course 
(Math 137). A three credit course (Math 095) serves as the embedded math level. 
 
Very few students have placed into the transitional level. At Tunxis, only students who score 
very low on both the English and math placement tests are placed at the transitional level. 
 
Not surprisingly, the Board of Regents for Higher Education and the Connecticut Legislature are 
very interested in how modifications to the developmental education program impacted 
student success. A Research Design Task Force was formed to analyze and report on the data. 
Tunxis’ Dean of Institutional Effectiveness and Outreach was appointed to the group. The task 
force decided to compare developmental student outcomes from the Fall of 2011 (when all the 
Connecticut colleges were using the “old” system) to the outcomes of developmental students 
from the Fall of 2014 (when the “new” system was fully implemented). The group is working 
with the Community College Research Center on the research design, but Tunxis has done a 
preliminary analysis with Tunxis data. 
 
It is difficult, of course, to draw any final conclusions about the data because the new system 
has been just recently implemented. So far, however, the results are somewhat mixed. We 
looked at the percent of students from Fall 2011 and Fall 2014 that had to repeat their 
developmental course, the percent that enrolled for a college level course the next semester, 
and the percent of those who passed the college level course. 
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Math 

 

Fewer developmental math students in Fall 2014 had to repeat their developmental course 
than in Fall 2011: 
 

Fall 2014   Fall 2011                     
MAT085 12.2%  MAT075 16.8% 
MAT094 13.7%  MAT095 21.0% 
MAT095 12.0% 
MAT139  5.7% 
 

More developmental math students enrolled in Math 137 in the Spring from Fall 2014 than did  
from Fall 2011: 
 

Fall 2014   Fall 2011 
MAT085 31.7%  MAT075 NA (could not enroll in college level) 
MAT094 40.0%  MAT095 32.2% 
MAT095 49.5% 
 

However, those that enrolled in Math 137 from Fall 2014 had a significantly lower success rate 
than those that enrolled from Fall 2011: 
 

Fall 2014   Fall 2011 
MAT085 28.8%  MAT075 NA (could not enroll in college level) 
MAT094 36.8%  MAT095 53.6% 
MAT095 38.5% 
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English 
 
About the same percent of Fall 2014 developmental English students had to repeat their 
developmental course in the Spring as did Fall 2011 developmental English students: 
 

Fall 2014   Fall 2011 
ENG096 15.6%  ENG065 15.2% 
    ENG075 16.9% 
    ENG093 12.3% 
 

About the same percent of Fall 2014 developmental English students enrolled in ENG101 in the 
Spring as did Fall 2011 students: 
 

Fall 2014   Fall 2011 
ENG096 46.3%  ENG065 NA (could not enroll in college level) 
    ENG075 42.2% 
    ENG093 45.2% 
 

However, those that enrolled for ENG101 in the Spring from Fall 2014 were overall more 
successful than those that enrolled from Fall 2011: 
 

Fall 2014   Fall 2011 
ENG096 73.7%  ENG065 NA (could not enroll in college level) 
    ENG075 59.8% 
    ENG093 73.3% 
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The English and math departments are conducting a curriculum review and revision process to 
try to reverse the outcomes that are less than positive. 
 
Supplemental instruction for math and English courses was provided by opening a Reading and 
Writing Lab and a Math Lab. Students who participated in the labs had significantly higher 
course pass rates than those who did not. 

 
 

 

 

However, only around 20% of the English and math students participated in the lab. Since the 
labs’ impact on success rates seems significant, strategies will be employed in subsequent 
semesters to increase the percent of students who participate in the labs. 
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Another initiative to increase student success is the recently implement Early Alert Referral 
System (EARS). The EARS program allows Tunxis faculty to express concern/s about current 
students and their academic progress to initiate early intervention strategies.  
 
With the support of Tunxis Community College faculty and staff, EARS is a coordinated effort 
led by Academic Advising Center (AAC) staff that seeks to maintain and improve retention and 
persistence rates for academically at-risk students and ultimately help to graduate more 
students with the knowledge and skills necessary to achieve their academic, career, and life 
goals. 
  
The purpose of EARS at Tunxis Community College is to: 

 Identify first-year and continuing students who are struggling in their courses; 
 Inform students about College departments, staff, and other important resources that 

will afford them the opportunity to get the help that they need to be successful while 
enrolled. 
 

EARS seeks to provide guidance and support to students while addressing retention at Tunxis 
and help prevent students from withdrawing, dropping, or failing courses. 
 
Faculty members at Tunxis are asked to identify a student within the first 3-4 weeks of the 
semester (or before then) based on the outcome of course assignments, observations of 
students in their class/es, or discussions with a student about their status. 
 
Tunxis faculty refer students through the EARS offering via the College’s intranet and complete 
the necessary steps to formally submit a referral. Training has been provided to participants as 
needed. 
 
Once a faculty member submits an Early Alert referral, the student’s information is sent directly 
to the College’s retention email address for AAC staff to review. Upon review it is determined 
what support services and/or resources are needed to help address the concern/s. Those 
responsible for coordinating such efforts attempt to contact students via e-mail and phone, 
(and then via regular mail) in an effort to encourage referred students to schedule an 
appointment and discuss with them the specific departments, staff, and resources that may be 
the most beneficial. 
 
Another initiative that has had an impact on student success is the First Year Experience (FYE) 
course. Students who pass the course have significantly higher grade point averages and 
retention rates than students who do not take the course and those who do not pass the 
course: 
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New students are strongly encouraged to take the course in their first semester at the college. 
 
Assessment of Student Learning 
 
Traditionally, colleges and universities have focused solely on the knowledge that students 
should gain in higher education.  At Tunxis Community College we also focus on how students 
are able to apply the knowledge they have gained. 
 
Consistent with the Connecticut Board of Regents for Higher Education Transfer Articulation 
Policy, the faculty identified the General Education Abilities as the abilities that students will 
need in order to be successful, whether they plan to pursue further education or employment 
after graduation.   

2009 2010 2011 2012 2013

NOT TAKE 57.7 58.4 58.2 61.2 61

PASS 76.2 79 78.5 77.7 67.4

NOT PASS 54.2 26.7 47.7 18.2 38.5
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Assessment of student achievement is necessary to ensure that students have developed these 
abilities and to provide students with an opportunity to demonstrate what they have learned.  
The faculty have designed a variety of assessments for each ability.  Assessments include e-
Portfolios, capstone projects, embedded assignments, simulations, internships and service 
projects, performance on a case study, locally developed tests, and video-taping. Tunxis 
students strive for achievement of these abilities as well as traditional grades. 
 
In 2014 the Connecticut State Legislature along with the Board of Regents (BOR) for Higher 
Education in Connecticut created a Transfer Articulation Policy (TAP) that was designed around 
eleven (11) General Education competencies to facilitate student transfer between CT 
institutions.  This required a revision of Tunxis’ Ability Based Education (ABE) system to reflect 
those competencies, some of which were similar to the system we fully implemented in the Fall 
of 2009 and some of which were new.   
 
Former Abilities   New Abilities 
 
Communication   Written Communication 
Critical Thinking   Critical Analysis & Logical Thinking 
Information Literacy   Information Literacy/Continuing Learning 
Scientific Method   Scientific Knowledge and Reasoning 
Quantitative Reasoning  Quantitative Reasoning 
Aesthetic Engagement  Aesthetic Dimensions 
Citizenship, Values & Ethics  Ethical Dimensions 
Teamwork    Historical Knowledge 
Technology Literacy   Social Phenomena Knowledge 
World Cultures & Perspectives Oral Communication 
 
In assessing our system with the previous abilities, we looked at the percentage of new 
students from the Fall of 2009, 2010, and 2011 who have graduated. On average, these 
graduates had been assessed in 70% of them. The vast majority (95%+) received a “2” or “3” 
(satisfactory or distinguished) in the abilities for which they had been assessed. The only 
exception was Quantitative Reasoning at 83%. Percent of the graduates who had been assessed 
in each ability: 
 
Communication    98% 
Critical Thinking  100% 
Information Literacy      83% 
Technology Literacy      75% 
World Cultures . . .      59% 
Aesthetic Engagement   70% 
Quantitative Reasoning   88% 
Citizenship . . .       33% 
Teamwork . . .       40% 
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Scientific Method      52% 
 
We need to ensure with the new system that all graduates are assessed in all abilities. 
 
While we updated the General Education Abilities to reflect the BOR TAP competencies, we 
wanted to keep our focus of assessing how students are able to apply the knowledge they have 
gained.   
 
Until this academic year, the Academic Assessment Team (AAT) met monthly during the 
semester.  The AAT members are the chairs of each General Education Ability group, a staff 
representative, the Academic Assessment Coordinator, and, ex-officio, the Deans of Academic 
Affairs and Institutional Effectiveness, and the President.  At the AAT meetings, Ability Group 
Chairs would report on the assessment work their group had engaged in and what challenges 
and successes they had.  The AAT also addressed larger issues of assessment at the college.   
 
Until this academic year, when funding was not available to support this initiative, we had a 
rather healthy peer assessment review structure that offered assessment feedback to faculty 
members who volunteered to share their General Education Ability assessments.  This work 
occurred in the General Education Ability Groups that met monthly during the semester, which 
were composed of small groups of faculty and staff who were interested or had some expertise 
with that particular General Education Ability.  In the 2013-2014 and in 2014-2015 Academic 
Years (AY), the ability groups peer reviewed approximately 30 assessments. Based on the work 
of the Ability Groups, we have held an assessment professional development day in late spring 
of 2011, 2012, 2013, and 2014. 
 
In AY 2014-2015, the Academic Assessment Coordinator and the ePortfolio Coordinator, along 
with several volunteer faculty members, developed a small assessment pilot to move toward 
assessment of student artifacts to evaluate the degree to which those artifacts demonstrate the 
General Education Ability being measured.  Three Ability Groups participated and three faculty 
members agreed to share a random sample of student artifacts.  From this small pilot, we 
observed that in Ability Groups where scoring of artifacts was done independently of the group 
(1) some faculty members were reticent to evaluate another faculty member’s students 
(2) many faculty members struggled with the distinction between “grading” an artifact versus 
“scoring” for a General Education Ability, and (3) even with the challenges of (1) and (2), they 
generally scored the artifacts similarly.  Once funding is again restored for this review process, 
this pilot should be extended. 
 
Each degree program at the college has identified learning outcomes, determined methods to 
assess those outcomes, engages in annual curriculum reviews and revisions based on data, 
produces a fully developed program review every seven years (recently changed from five years 
by the system office), and receive guidance and direction from an external advisory committee. 
While it would be impossible to provide detailed information on every program in this essay, 
the following are examples of initiatives and activities conducted by the college’s two largest 
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programs, General Studies and Business Administration, to maintain a current and appropriate 
curriculum and foster and increase student success. 
 
General Studies 
 
The preamble to NEASC’s Academic Program section reads in part “The institution develops the 
systematic means to understand how and what students are learning and to use the evidence 
obtained to improve the academic program.” The General Studies Program has made every effort 
it can to develop and gather data to improve its program. It has done so in numerous ways, 
including the following: 
 

o The program coordinator and the General Studies Committee has asked the 
Institutional Effectiveness Department to gather as much data as possible on the 
school’s General Studies student population. These included the number of 
students in the program, the retention and graduation rates of those students, 
and the number who transfer to other schools 

o The program coordinator and the General Studies Committee have acquired 
information on Abilities-Based Education (ABE), including the number of times 
students have been assessed in each of the 10 abilities the college has deemed 
important such as Communication, Critical Thinking, Quantitative Reasoning, 
World Cultures and Perspectives, Teamwork, and Information Technology 

o The General Studies Committee has asked various members of the school’s 
Academic Advising Center for data on General Studies’ students including to 
where they transfer and how many students leave the program for another 
program within the college 

o The General Studies Committee has conducted surveys (2009) in an effort to 
identify sub-sets within the General Studies student population that might 
indicate why they are in this program (see Chart below): 

• 37.8 percent: I don’t know what I want to major 
in, but I want an associates degree

• 27.8 percent: I am taking prerequisite courses 
for an allied health program (Nursing, Dental 
hygiene, Radiology, etc.)

• 16.7 percent: I do not intend to complete a GS 
degree at Tunxis, but I am planning to transfer 
credits

• 4.4 percent: I have credits from other colleges 
that I want to use for an Associate’s degree

When students 
were asked in 
a survey why 

they are in 
General 

Studies, the 
following 

results were 
obtained:

 
The chart above demonstrates that many students who enroll in General Studies do so for 
amorphous reasons, which impacts their long-term success in the program. For the purposes of 
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the above question regarding student learning, three items will be considered. First is the 
retention rate for General Studies’ students over the last several years: 
 

Fall to Spring Retention Rate: 
 
                                  Fall    Fall    Fall    Fall    Fall 

Major                             2010    2011    2012    2013    2014 

______________________________   _____   _____   _____   _____   _____ 

 

General Studies 

Number of Majors                  1346    1461    1482    1451    1361 

Fall to Spring Retention Rate    71.5%   70.5%   69.1%   69.5%   68.8% 

 

 

The data above shows the number of General Studies students decreasing, and the retention 
rates are also gradually decreasing. This is one of the main reasons that the General Studies 
Committee has been concerned with student success within the program and has worked 
diligently over the last year to make the program more coherent—so that students will have a 
program in place that makes sense to them in the context of discovering their long-term career 
plans. 
 
Second is General Studies majors’ General Education Ability assessments. This information is 
absolutely vital in the effort to make our students more successful. It shows that General Studies 
students are most often assessed in Critical Thinking (1060) and Communication (930), two 
abilities that appear in NEASC’s list of important areas in which students must have become 
proficient by the time they leave the community college system. 
 
The information indicates unevenness across the abilities. General Studies students have not 
been assessed frequently in Values, Ethics, and Citizenship and Interpersonal Skills and 
Teamwork. Because the identified General Studies advisors have been made aware of the 
inconsistency, they will advise their students accordingly. We expect this uneven distribution to 
be corrected in the future. Prior to the creation of these abilities, the college did not know the 
extent to which these important areas were assessed. Now it has hard data demonstrating the 
assessment activity (3,281 General Studies students in the past three to four years). 
 
The success of General Studies students was also measured by course success rates: 
 

General Studies Majors Course Success Rate 
  

 

COURSE 
SUCCESS 

Total D-F-W A-C 

Term Fall 10  1356 2532 3888 

 34.9% 65.1% 100.0% 

Sprg 11  1296 2451 3747 

 34.6% 65.4% 100.0% 

Fall 11  1472 2617 4089 
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 36.0% 64.0% 100.0% 

Sprg 12  1196 2547 3743 

 32.0% 68.0% 100.0% 

Fall 12  1228 2839 4067 

 30.2% 69.8% 100.0% 

Sprg 13  1178 2438 3616 

 32.6% 67.4% 100.0% 

Fall 13  1294 2543 3837 

 33.7% 66.3% 100.0% 

Sprg 14  1151 2244 3395 

 33.9% 66.1% 100.0% 

Fall 14  1120 2352 3472 

 32.3% 67.7% 100.0% 

Sprg 15  1120 2118 3238 

 34.6% 65.4% 100.0% 

Total  12843 26236 39079 

 32.9% 67.1% 100.0% 

  

The data reveals that General Studies students have not significantly improved over the past few 
years, and that there is an unacceptable number of students who receive grades in the D-F-W 
range. College-wide, non-General Studies students have a slightly better course success rate at 
71%. Accumulation of data for recent curriculum changes is in its nascent stages, but it is 
reasonable to assume that scores will improve more dramatically because of the more cohesive 
nature of the program. When students develop an area of study, they have produced something 
of which they can be proud and therefore would be more willing to stay with it. In many ways, 
this data is exactly what NEASC had in mind with its standards in the Academic Program chapter. 
 
Beyond NEASC, the system policy states, in part, that its mission is the following: to provide 
programs of general study at the postsecondary level aimed at improving basic knowledge, 
thereby providing the opportunity for personal growth, as well as the acquisition of basic 
functional skills. 
No program fits this description better than the General Studies Program at Tunxis Community 
College. General Studies students often come to Tunxis in need of developing basic academic 
skills, are often among those who do not have a specific career plan in mind, and want to grow 
personally by taking a wide variety of courses. 
 
The General Studies Program is also in compliance with another important section of the system 
mission statement: to offer programs of study transferable to four-year degree-granting colleges 
or universities. 
 
Roughly 40 percent of General Studies students go on to transfer to a four-year college or 
university. The vast majority of courses students take in their program are indeed transferrable 
to the institutions to which they transfer after leaving the program.  
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Business Administration 
 
The Business  Administration  program  was  granted  accreditation  from  the  Accreditation 
Council for Business Schools and programs. The value of this accreditation is validation 
that the business program offers a quality and current curriculum and focuses on student 
success: 

 The pursuit of accreditation reinforces a commitment to continuous improvement, 
innovation, and scholarship. 

 The process of preparing an accreditation self-study enhances the focus on quality of 
student learning and renews a commitment to the educational mission. 

 The recognition of effective business units through accreditation contributes to a more 
positive review by regional accreditors, as specialized accreditation is a confirmation of 
quality programming in specific divisions. 

 Accreditation creates the impetus for relevancy and currency of faculty, programs, and 
courses to best serve students. 

 The pursuit of accreditation enhances the ability to serve students by assuring a focus 
on quality performance. 

 Accredited status requires an ongoing effort to provide excellent equipment, software, 
and learning resources for students. 

 Accredited status reaffirms the commitment to effective student services. 

 
To insure that graduates do indeed possess the skills and knowledge imparted through the 
curriculum, the Business Administration program has implemented two program completion 
options: a practicum (internship) or a capstone course.  
 
The program has set as a goal that practicum students will score 2.5 out of 3 from their internship 
practicum supervisors. This outcome is assessed through a survey administered at the end of 
each semester by internship supervisors. We are proud that our students continuously receive 
high marks well above our goal on their evaluations by their internship supervisors. 
 
All practicum students complete a 100-120 hour internship OR complete a directed project 
which integrates multiple business skills AND they must successfully complete a comprehensive 
ePortfolio. Of the 96 students completing the three-credit Practicum since Fall 2012, all but 
three have successfully completed the requirements of the course. In the spring of 2015, we re-
focused our ePortfolio project to make it even more embedded into our program. For example, 
we now require all students in our entry-level classes (Introduction to Business, Basic 
Accounting and Financial Accounting) to create an ePortfolio as a class outcome. We have 
provided our faculty with more tools to help explain and incorporate eP into the classroom. We  
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also redesigned our eP template based on the feedback from our Advisory Board to make the 
final ePortfolios more appropriate for career and for transfer. 
 

The goal for the capstone course is that 80 percent of students choosing the one-credit capstone 
option will successfully complete a capstone project and an ePortfolio. All capstone students 
complete a simulation which integrates multiple business skills AND they must successfully 
complete a comprehensive ePortfolio. We are very proud that we have a 98% completion rate, 
with 113 of the 116 students enrolling in the class in the past seven semesters being successful.  
Students continue to refine their final ePortfolios in capstone. Our capstone class has proven to 
be a very successful option for students who do not wish to complete a three-credit internship. 
The class continues to grow, and we now offer two sections each spring to accommodate 
enrollment.  
 
From one student: "Having this class, was like putting a conclusion to my time here at Tunxis, and 
feels like a parting class because it marks the end of something I’ve put so much work into. This 
course was as efficient as it gets, it told me exactly where I was, what I have learned so far, and 
what to do to future my education and career." 
 
Several semesters ago, we began using a simulation in capstone. "Airline requires students to 
implement their strategy by making a wide range of decisions in marketing, operations, 
management, human resource development, finances, and asset management." Students have 
raved about this addition to the class.  From one student: "The Airline simulation gave me a 
look into the amount of decisions that go in to a business. There were so many different choices 
that it allowed us to make, it really felt like a simulation rather than a small game with a few 
choices. Knowing how much work and smart decisions must go into making any business 
profitable is difficult, and this simulation taught me that. " 
 
Recent initiatives related to student success and curriculum development and review include: 

2.77
2.682.74

2.63
2.772.76

2.65

1

1.2

1.4

1.6

1.8

2

2.2

2.4

2.6

2.8

3

Fall 2015Spring
2015

Fall 2014Spring
2014

Fall 2013Spring
2013

Fall 2012

1 = Does Not Meet
2 = Meets

3 =  Exceeds

BA Practicum Employer Evaluation Scores
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 Established and grown the BA Club. We know that involvement and sense of community 
helps keep students persisting. 

 Are establishing a Kappa Beta Delta honor society this year, again, for a sense of 
community. 

 Held our own new student orientations, and participate in the larger college events. 

 Developed our BA Advising Guide, which helps students stay on course with the correct 
classes for their long-term goals (career vs transfer). 

 Moved at least one section of each of our core classes to an online section to help 
students with scheduling conflicts to be able to complete their courses. 

 Regularly bring business speakers to campus (in campus-wide events and in individual 
classes) to give students a larger perspective on the importance of completing their 
degree to move forward in the business world. 

 Continue to work on articulation agreements with four year school and communicate to 
students the benefits of completion in transfer, as well as invite our transfer schools on 
campus to speak to classes and our club.  

  Implemented course-level exit exams to ensure our curriculum is meeting our stated 
course/program objectives. We also continue to grow ePortfolio, in the hopes that 
students will see their own growth and achievements and this will help them persist. 

 Piloted (only one successfully) an First Year Experience/Intro to Business cohort. Two 
other attempts have not gotten the enrollment needed.  

 Developed an accounting tutoring position in academic strategies. 

 Worked to strengthen relationships with current BA students include developing new 

communication channels: 

o   A new BA Program Website. 

o   A LinkedIn Group for students and alumni. 

o   Regular email communication throughout the semester on important college and 

program information. This weekly communication – called “Mind Your Business” 

– has become a hit with the BA students and adjunct faculty. 

 A BA Information board outside of our faculty offices 
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Institutional Plans 
 
There are two major priorities for the coming years: ensuring that there are adequate resources 

to operate the college effectively and continuing to foster and increase student success. 

 

As mentioned earlier in this report Tunxis has experienced a decrease in it operating budget every 

year for the past four years, and predictions are that FY 18 will be the most challenging of all. The 

decrease in state funding, coupled with a philosophical commitment on the part of the Board of 

Regents to keep tuition as low as possible, has severely limited the revenue available to the 

College. Another complication was that until June of 2016, there was a no lay off provision 

negotiated with state employee unions in exchange for salary and benefit concessions in 2012. 

Thus, as the budget decreased steadily even while employees were protected from lay-offs, every 

time there was a vacancy created by resignation or retirement, the position was either eliminated 

or left vacant. 

  

For example, Tunxis has had to reduce its operating budget by well over three million dollars 

since 2013 at the same time organizational changes were occurring at the state level and our 

campus was opening another new building on campus (our physical plant has expanded from 

160,000 square feet to over 300,000 square feet but the maintenance staff has decreased by 

three due to vacancies not being able to be filled).  

 

In addition, the changes made by the legislature in the structure and delivery of developmental 

education prohibited us from collecting tuition to help support services for the neediest students 

and mandated additional services at the same time. And the general fund allocation kept 

declining. Thus, to even attempt to balance the budget, Tunxis expended its entire reserve, left 

vacancies open, eliminated other positions, closed the campus on week-ends, reduced the hours 

the library and computer labs were available, reduced operating budgets for departments, and 

general tightened every belt possible.  

 

In order to address this challenge, the President’s Cabinet will hold a retreat in the summer of 

2016 to prioritize college services and programs. It is anticipated that program closure(s) will be 

necessary to balance the budget next year. In setting priorities, factors that will be considered 

include enrollment trends and employment potential for graduates (workforce demand). The 

college has a satellite location in Bristol, CT that provides non-credit workforce training. 

Continuation of the location will be evaluated, and moving the operation to the main campus will 

be considered. 

 

The college is scheduled to develop a new strategic plan in 2016-2017. Strategic plan 

development in the past has been conducted in the spring. In order to address these significant 

challenges early on, the strategic plan will be developed in the fall. The Institutional Effectiveness 

Committee coordinates the development of the plan. The committee has a representative from 
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every department on campus. The members will gather initial input from their departments as 

well as reactions to the first draft of the plan. 

 

The following initiatives will be utilized to enhance and improve student success: 

 

 Continue to track the progress of developmental students, and evaluate the success of 
the curricular and structural changes by comparing current student success to the 
success of Fall 2011 developmental students. 

 

 Continue to implement strategies to improve student success in math, particularly 
developmental math, and create college level math courses that are appropriate for 
students in programs that do not need algebra (statistics, quantitative literacy, etc.). 

 

 Continue to operate labs for Reading and Writing and math to provide students with 
assistance outside of class. The data shows that these labs have been effective in 
enhancing and improving the success of underprepared students. The data also shows 
that these students are those who are most at-risk. 

 

 Continue to offer and promote the First Year Experience course. The data shows that 
students who take this course are significantly more successful than those who do not. 

 

 Improve and enhance student orientation sessions. National and local data show that 
this is a high impact practice. 

 

 Continuously improve the success of African American and Latino students. The data 
shows that these students are highly at-risk. 

 

 Continue to operate the Early Alert Referral System (EARS), an online tool that faculty 
use each semester to address academically at-risk students, connect students to 
services and resources, impact persistence rates, and increase overall student retention. 

 

 Continue to improve academic advising, another high impact practice. 
 

 Continue to utilize internal marketing with actionable items that encourage students to 
meet with their advisors early; be proactive to address course registration, and 
persistence to graduation. 
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 COMMISSION ON INSTITUTIONS OF HIGHER EDUCATION 
               New England Association of Schools and Colleges 
                3 Burlington Woods, Suite 100, Burlington, MA  01803-4514 

Voice:   (781) 425 7785         Fax:  (781) 425 1001        Web:  https://cihe.neasc.org 

 

AFFIRMATION OF COMPLIANCE WITH FEDERAL REGULATIONS RELATING TO TITLE IV 
 

Periodically, member institutions are asked to affirm their compliance with federal requirements relating 

to Title IV program participation, including relevant requirements of the Higher Education Opportunity 

Act. 
 

1.  Credit Hour:  Federal regulation defines a credit hour as an amount of work represented in intended learning 

outcomes and verified by evidence of student achievement that is an institutional established equivalence that  

reasonably approximates not less than: (1) One hour of classroom or direct faculty instruction and a minimum of two 

hours of out of class student work each week for approximately fifteen weeks for one semester or trimester hour of 

credit, or ten to twelve weeks for one quarter hour of credit, or the equivalent amount of work over a different amount of 

time; or (2) At least an equivalent amount of work as required in paragraph (1) of this definition for other academic 

activities as established by the institution including laboratory work, internships, practica, studio work, and other 

academic work leading to the award of credit hours.  (CIHE Policy 111.  See also Standards for Accreditation 4.34.) 

URL  
http://www.tunxis.edu/wp-

content/uploads/2016/04/Catalog-2016.pdf 

Print Publications Catalog 

Self-study/Interim Report Page Reference  
 

2.  Credit Transfer Policies.  The institution’s policy on transfer of credit is publicly disclosed through its website and 

other relevant publications. The institution includes a statement of its criteria for transfer of credit earned at another 

institution of higher education along with a list of institutions with which it has articulation agreements. (CIHE Policy 

95. See also Standards for Accreditation 4.38, 4.39 and 9.19.) 

URL 

http://www.tunxis.edu/offices-departments/academic-

advising-and-counseling/transfer-opportunities/ 

 

Print Publications Catalog 

Self-study/Interim Report Page Reference  
 

3.  Student Complaints.  “Policies on student rights and responsibilities, including grievance procedures, are clearly 

stated, well publicized and readily available, and fairly and consistently administered.” (Standards for Accreditation 5.18, 

9.8, and 9.19.) 

URL 

http://cdn3.tunxis.edu/v4/wp-

content/uploads/2011/02/Student-Handbook.pdf 

http://www.tunxis.edu/wp-

content/uploads/2016/04/Catalog-2016.pdf 

 

Print Publications Catalog and Student Handbook 

Self-study/Interim Report Page Reference  
 

4.  Distance and Correspondence Education: Verification of Student Identity: If the institution offers 

distance education or correspondence education, it has processes in place to establish that the student who registers in a 

distance education or correspondence education course or program is the same student who participates in and completes 

the program and receives the academic credit. . . .The institution protects student privacy and notifies students at the time of 

registration or enrollment of any projected additional student charges associated with the verification of student identity. 

(CIHE Policy 95.  See also Standards for Accreditation 4.48.)  

Method(s) used for verification A secure login and pass code. 

Self-study/Interim Report Page Reference  

 

http://www.tunxis.edu/wp-content/uploads/2016/04/Catalog-2016.pdf
http://www.tunxis.edu/wp-content/uploads/2016/04/Catalog-2016.pdf
http://www.tunxis.edu/offices-departments/academic-advising-and-counseling/transfer-opportunities/
http://www.tunxis.edu/offices-departments/academic-advising-and-counseling/transfer-opportunities/
http://cdn3.tunxis.edu/v4/wp-content/uploads/2011/02/Student-Handbook.pdf
http://cdn3.tunxis.edu/v4/wp-content/uploads/2011/02/Student-Handbook.pdf
http://www.tunxis.edu/wp-content/uploads/2016/04/Catalog-2016.pdf
http://www.tunxis.edu/wp-content/uploads/2016/04/Catalog-2016.pdf
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5.  FOR COMPREHENSIVE EVALUATIONS ONLY:  Public Notification of an Evaluation 

Visit and Opportunity for Public Comment: The institution has made an appropriate and timely effort to 

notify the public of an upcoming comprehensive evaluation and to solicit comments. (CIHE Policy 77.) 

URL  
Print Publications  
Self-study Page Reference  

 

The undersigned affirms that Tunxis Community College meets the above federal requirements relating to 

Title IV program participation, including those enumerated above. 

 

 

Chief Executive Officer:  _____________________________      Date:  August 1, 2016 

  



 

P
ag

e5
1

 

Most Recent Audited Financial Statement and The Auditor’s Management Letter 
 
These are provided in separate documents. They are only available in locked PDF’s for security 
reasons. The Board of Regents and the new auditors have changed the format of these 
documents and no longer provide separate documents for each college. Consequently, the ones 
submitted are for the whole system, not just Tunxis Community College 
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INTERIM REPORT FORMS 

GENERAL INFORMATION 
       

       

         

Institution Name:   Tunxis Community College   

        

OPE ID:   ? 976400   

        

    0 Annual Audit 

   ? 0 Certified: Qualified 

Financial Results for Year 
Ending: ? 06/30 Yes/No Unqualified 

     Most Recent Year  ? 2015 Yes Unqualified 

     1 Year Prior   2014 Yes Unqualified 

     2 Years Prior   2013 Yes Unqualified 

       

Fiscal Year Ends on:     0 (month/day)  

       

Budget / Plans      

     Current Year   2016   

     Next Year   2017   

       

Contact Person:  ? David England   

       

     Title:    Dean of Institutional Effectiveness and Outreach   

       

     Telephone No:   860-773-1401   

       

     E-mail address   dengland@tunxis.edu    

 

  

mailto:dengland@tunxis.edu
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Standard 1:  Mission and Purposes 
        

 

Attach a copy of the current mission 
statement.       

 Document   URL   Date Approved by the Governing Board 

 Institutional Mission Statement ?       ? Not Applicable 

 http://www.tunxis.edu/college-information/mission-vision-and-presidents-welcome/  

1.1 

        

Standard 2:  Planning and Evaluation 
        

 PLANS  
Year of 

Completion   
Effective 

Dates   URL 

Strategic Plans       

 Current Strategic Plan ? 2017 ? 
2015-
2017  

http://www.tunxis.edu/offices-
departments/institutional-
effectiveness/strategic-planning/  

 Next Strategic Plan ? 2020 ? 
2018-
2020  link to draft, if available 

        

Other institution-wide plans       

 Master plan ?   ?   ?   

 Academic plan ?         

 Financial plan ?         

 Technology plan ?         

 Enrollment plan ?         

 Development plan ?         

 (Add rows for additional institution-wide plans, as needed.)      

        

        

 EVALUATION       URL 

Academic program review       

 Program review system (colleges and departments). System last updated: 2014 ? 
http://www.tunxis.edu/neasc/Program-
Review.pdf  

 Program review schedule  (e.g., every 5 years)      Every seven years 

        

http://www.tunxis.edu/college-information/mission-vision-and-presidents-welcome/
http://www.tunxis.edu/offices-departments/institutional-effectiveness/strategic-planning/
http://www.tunxis.edu/offices-departments/institutional-effectiveness/strategic-planning/
http://www.tunxis.edu/offices-departments/institutional-effectiveness/strategic-planning/
http://www.tunxis.edu/neasc/Program-Review.pdf
http://www.tunxis.edu/neasc/Program-Review.pdf
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2.1 

        

Standard 3:  Organization and Governance 
        

Please attach to this form:       

 1)  A copy of the institution's organization chart(s).     

        

If there is a "related entity," such as a church or religious congregation, a state system, or a corporation, describe and 
document the relationship with the accredited institution. 

 Name of the related entity   

 URL of documentation of relationship   

        

Governing Board URL 

 By-laws http://www.ct.edu/regents/bylaws  

 Board members' names and affiliations http://www.ct.edu/regents/members  

  

http://www.ct.edu/regents/bylaws
http://www.ct.edu/regents/members
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Standard 3:  Organization and Governance   

(Locations and Modalities)   

            

Campuses, Branches, Locations, and Modalities Currently in Operation (See definitions, below) 

 
(Insert additional rows as 
appropriate.)         

?    City  State or Country  Date Initiated Enrollment* 

? Main campus  Farmington  CT  5/22/1969  6157 

? 
Other principal 
campuses             

? Branch campuses             

? 
Other instructional 
locations            

            

 

Distance Learning, e-
learning        Enrollment* 

       Date Initiated    2140 

  First on-line course    9/1/98     

  First program 50% or more on-line  9/1/03     

  First program 100% on-line         

            

? 
Distance Learning, 
other       Date Initiated  Enrollment* 

  Modality          

            

? 
Correspondence 
Education       Date Initiated  Enrollment* 

            

            

  
Low-Residency 
Programs       Date Initiated  Enrollment* 

  Program Name         
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Standard 4:  The Academic Program 

(Summary - Enrollment and Degrees) 
         

Fall Enrollment* by location and modality, as of Census Date 
         

Degree Level/ 
Location & Modality 

Associate's Bachelor's Master's 

Clinical 
doctorates 

(e.g., 
Pharm.D., 

DPT, DNP) 

Professional 
doctorates 

(e.g., Ed.D., 
Psy.D., D.B.A.) 

M.D., 
J.D., 
DDS 

Ph.D. 

Total 
Degree-
Seeking 

FTE 

Main Campus FTE 1,826             1,826 

Other Campus FTE               0 

Branches FTE               0 

Other Locations FTE               0 

Overseas Locations 
FTE               0 

On-Line FTE 
284             284 

Correspondence FTE               0 

Low-Residency 
Programs FTE               0 

Total FTE 2,110 0 0 0 0 0 0 2,110 

Unduplicated 
Headcount Total 3,342             3,342 

Degrees Awarded, 
Most Recent Year 399             399 

         

         

Student Type/ 
Location & Modality 

Non-
Matriculated 

Students 

Visiting 
Students 

Title IV-Eligible 
Certificates:  Students 
Seeking Certificates     

Main Campus FTE 150   86     

Other Campus FTE           

Branches FTE           

Other Locations FTE           

Overseas Locations 
FTE           

On-Line FTE 38   13     

Correspondence FTE           
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Low-Residency 
Programs FTE           

Total FTE 188   99     

Unduplicated 
Headcount Total 562   175     

Certificates Awarded, 
Most Recent Year n.a. n.a. 164     
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Standard 4:  The Academic Program 

Headcount by UNDERGRADUATE Program Type 
             

    3 Years   2 Years   1 Year    Current   Next Year 

    Prior   Prior   Prior   Year*   Forward (goal) 

 For Fall Term, as of Census Date   (FY 2013)   (FY2014)   (FY 2015)   (FY 2016)   (FY 2017) 

 Certificate   185   166   156   175   175 

             

 Associate   3749   3618   3392   3342   3342 

             

 Baccalaureate                     

   

 

         

 Total Undergraduate               3,934                 3,784                 3,548                 3,517                      3,517  

            

4.2 

             

Standard 4:  The Academic Program 

(Credit Hours Generated at Undergraduate and Graduate Levels) 

             

   ? 

             

    3 Years   2 Years   1 Year    Current   Next Year 

    Prior   Prior   Prior   Year*   Forward (goal) 

    (FY 2013)   (FY2014)   (FY 2015)   (FY 2016)   (FY 2017) 

 Undergraduate   35797   34752   32841   33124   33124 

                 

 Graduate                     

             

 *"Current Year" refers to the year in which the interim report is submitted to the Commission. 

             

4.4 
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Standard 5:  Faculty  

(Rank, Fall Term)  

                     ?  

                       

   

3 
Years       

2 
Years       

1 
Year        Current Year*    Next Year      

   Prior       Prior       Prior               
Forward 

(goal)      

   (FY 2013)   (FY 2014)   (FY 2015)   (FY 2016)   (FY 2017)  

  ? FT  PT  FT  PT  FT  PT  FT  PT  FT  PT  

 Number of Faculty                    

 Professor  33     
       
40      

       
42      

       
42             42      

 Associate  15     
         
9      

         
7      

         
7               7      

 Assistant  4     
         
9      

         
7      

         
7               7      

 Instructor  7     
         
5      

         
4      

         
4               4      

 Other  3  234     
     
225      

     
245      

     
239      

     
239   

      Total  
       

62   
     

234   
       

63   
     

225   
       

60   
     

245   
       

60   
     

239          60   
     

239   

                       

5.1  
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(Appointments, Tenure, Departures, and Retirements, Full Academic Year) 

                       

   3 Years 2 Years 1 Year  Current Next Year      

   Prior Prior Prior Year 
Forward 

(goal)      

   (FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)  

   FT  PT  FT  PT  FT  PT  FT  PT  FT  PT  

 

# of 
Faculty 
Appointed 

? 
0       0       2       0       0      

                       

                       

 

# of 
Faculty in 
Tenured 
Positions 

? 

49       49       48       48       48      

                       

                       

 

# of 
Faculty 
Departing 

? 
2       0       0       0       0      

                       

                       

 

# of 
Faculty 
Retiring 

? 
2       2       1       1       1      

                       

                       

 *"Current Year" refers to the year in which the interim report is submitted to the Commission. 

                       

5.3 
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Standard 6:  Students 

(Admissions, Fall Term) 

     ? 

  Credit Seeking Students Only  -  Including Continuing Education 
            

   3 Years   2 Years   1 Year    Current   Next Year 

   Prior   Prior   Prior   Year*   Forward (goal) 

   (FY 2013)   (FY 2014)   
(FY 

2015)   (FY 2016)   (FY 2017) 

Freshmen - Undergraduate ?          

 Completed Applications ? 
           
1,476   

            
1,408   

          
1,367   

           
1,439   

                   
1,439  

 Applications Accepted ? 
           
1,463   

            
1,397   

          
1,357   

           
1,429   

                   
1,429  

 Applicants Enrolled ? 
              
890   

               
842   

             
835   

              
869   

                      
869  

      % Accepted of Applied  99.1%  99.2%  99.3%  99.3%  99.3% 

      % Enrolled of Accepted  60.8%  60.3%  61.5%  60.8%  60.8% 

            

 Percent Change Year over Year           

      Completed Applications   -   -4.6%  -2.9%  5.3%  0.0% 

      Applications Accepted   -   -4.5%  -2.9%  5.3%  0.0% 

      Applicants Enrolled   -   -5.4%  -0.8%  4.1%  0.0% 

            

 

Average of Statistical Indicator of 
Aptitude of Enrollees: (Define Below) ?          

 4 Accuplacer tests (maximum 120 each)                

     Sentence Skills  81  82  81  81  81 

     Reading  72  75  74  74  74 

     Arithmetic  49  49  48  48  48 

     Elementary Algegra  49  53  50  50  50 

                  

            

Transfers - Undergraduate ?          

 Completed Applications  
           
1,003   

               
899   

             
823   

              
763   

                      
763  

 Applications Accepted  
              
889   

               
872   

             
784   

              
735   

                      
735  

 Applications Enrolled  
              
630   

               
580   

             
522   

              
495   

                      
495  

      % Accepted of Applied  88.6%  97.0%  95.3%  96.3%  96.3% 

      % Enrolled of Accepted  70.9%  66.5%  66.6%  67.3%  67.3% 
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Standard 6:  Students 

(Enrollment, Fall Census Date) 

           ? 

 Credit-Seeking Students Only  -  Including Continuing Education 

            

   3 Years   2 Years   1 Year    Current   Next Year 

   Prior   Prior   Prior   Year*   
Forward 

(goal) 

   (FY 2013)   (FY2014)   (FY 2015)   (FY 2016)   (FY 2017) 

UNDERGRADUATE ?          

 First Year         Full-Time Headcount ? 
            
1,296   

            
1,218   

            
1,162   

            
1,162   

                  
1,162  

                          Part-Time Headcount ? 
            
1,946   

            
1,968   

            
1,726   

            
1,639   

                  
1,639  

                          Total Headcount  
            
3,242   

            
3,186   

            
2,888   

            
2,801   

                  
2,801  

                          Total FTE ? 
         
1,840.0   

         
1,802.0   

         
1,682.0   

         
1,660.0   

               
1,660.0  

            

 Second Year    Full-Time Headcount  
               
487   

               
470   

               
424   

               
432   

                     
432  

                          Part-Time Headcount  
            
1,035   

               
934   

               
913   

               
846   

                     
846  

                          Total Headcount  
            
1,522   

            
1,404   

            
1,337   

            
1,278   

                  
1,278  

                          Total FTE  
            
833.0   

            
789.0   

            
745.0   

            
736.0   

                  
736.0  

            

 Total Undergraduate Students           

                          Full-Time Headcount  
            
1,783   

            
1,688   

            
1,586   

            
1,594   

                  
1,594  

                          Part-Time Headcount  
            
2,981   

            
2,902   

            
2,639   

            
2,485   

                  
2,485  

                          Total Headcount  
            
4,764   

            
4,590   

            
4,225   

            
4,079   

                  
4,079  

                          Total FTE   
         
2,673.0   

         
2,591.0   

         
2,427.0   

         
2,396.0   

               
2,396.0  

      % Change FTE Undergraduate  na  -3.1%  -6.3%  -1.3%  0.0% 
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GRAND TOTAL           

 Grand Total Headcount  
            
4,764   

            
4,590   

            
4,225   

            
4,079   

                  
4,079  

 Grand Total FTE  
         
2,673.0   

         
2,591.0   

         
2,427.0   

         
2,396.0   

               
2,396.0  

      % Change Grand Total FTE  na  -3.1%  -6.3%  -1.3%  0.0% 

            

 *"Current Year" refers to the year in which the interim report is submitted to the Commission. 
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Standard 6:  Students 

(Financial Aid, Debt, and Developmental Courses) 

            

? Where does the institution describe the students it seeks to serve?         

  Mission Statement    

             

      

 

3 Years Prior 2 Years 
Prior 

Most 
Recently 

Completed 
Year 

Current 
Budget* 

Next Year 
Forward 

(goal) 

 

 

      (FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)   

             

? Student Financial Aid         

  Total Federal Aid  $6,352,604 $6,483,225 $6,282,262 $6,349,751 $6,520,000   

   Grants   $5,370,231 $5,492,053 $5,370,391 $5,379,751 $5,500,000   

   Loans   $882,006 $887,622 $794,078 $850,000 $900,000   

   Work Study  $100,367 $103,550 $117,793 $120,000 $120,000   

  Total State Aid   $653,020 $409,792 $396,541 $434,745 $400,000   

  Total Institutional Aid  $1,387,891 $1,386,451 $1,508,211 $1,484,241 $1,400,000   

   Grants   $1,387,891 $1,386,451 $1,508,211 $1,484,241 $1,400,000   

   Loans   $0 $0 $0 $0 $0   

  Total Private Aid  $110,527 $169,605 $203,495 $155,721 $185,000   

   Grants   $51,800 $69,053 $62,618 $58,061 $60,000   

   Loans    $58,727 $100,552 $140,877 $97,660 $125,000   

             

 Student Debt (Estimated)         

  Percent of students graduating with debt**      

   Undergraduates  15% 15% 15% 15% 15%   

   Graduates               

  For students with debt:        

       Average amount of debt for students leaving the institution with a degree    

   Undergraduates  $5,000 $5,000 $5,000 $5,000 $5,000   

   Graduates               

       Average amount of debt for students leaving the institution without a degree    

   Undergraduates  $3,500 $3,500 $3,500 $3,500 $3,500   

   Graduate Students              
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 Percent of First-year students in Developmental Courses***     

  English as a Second/Other Language 5% 6% 5% 6% 6%   

  

English (reading, writing, 
communication skills) 51% 42% 36% 38% 38%  

 

  Math    51% 46% 42% 44% 44%   

  Other                

             

             

 Three-year Cohort Default Rate (FY 2010) (FY 2011) (FY 2012)     

  Most recent three years  11.9% 14.1% 8.0%      
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F&E Data Forms - Revenues and Expenses 

FISCAL YEAR ENDS month &day:  (6/30) 
3 Years Prior        

(FY2012) 
2 Years Prior        

(FY2013) 
1 Years Prior        

(FY2014) 

Most Recently 
Completed 

Year                
(FY 2015)    

Current 
Budget*           
(FY 2016) 

Next Year 
Forward           
(FY 2017)    

    OPERATING REVENUES             

  ?  TUITION & FEES 

               
14,436  

               
14,696  

              
14,720  

                 
14,320  $13,905  $13,905  

  ? ROOM AND BOARD             

  ?         LESS: FINANCIAL AID 

               
(4,895) 

               
(4,972) 

              
(5,072) 

                  
(5,282) ($5,145) ($5,145) 

            NET STUDENT FEES $9,541  $9,724  $9,648  $9,038  $8,760  $8,760  

  ?  GOVERNMENT GRANTS & CONTRACTS 

                 
6,626  

                 
6,517  

                
6,242  

                   
6,291  $6,446  $6,446  

  ? 
 PRIVATE GIFTS, GRANTS & 
CONTRACTS 

                      
57  

                      
51  

                     
71  

                        
71  $200  $200  

  ?  OTHER AUXILIARY ENTERPRISES              

    
ENDOWMENT INCOME USED IN 
OPERATIONS             

  ? OTHER REVENUE (specify): 

                    
435  

                    
422  

                   
464  

                      
380  $470  $470  

    OTHER REVENUE (specify):             

    
NET ASSETS RELEASED FROM 
RESTRICTIONS                     

     TOTAL OPERATING REVENUES $16,659  $16,714  $16,425  $15,780  $15,876  $15,876  

     OPERATING EXPENSES            

  ?  INSTRUCTION 

               
14,126  

               
14,224  

              
15,554  

                 
16,208  $17,315  $17,347  

  ?  RESEARCH             

  ?  PUBLIC SERVICE 

                      
13  

                      
10  

                     
11  

                          
6  $4  $4  

  ?  ACADEMIC SUPPORT 

                 
7,142  

                 
7,378  

                
7,848  

                   
8,229  $7,978  $7,978  

  ?  STUDENT SERVICES 

                 
3,084  

                 
3,178  

                
3,546  

                   
3,693  $3,654  $3,696  
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  ?  INSTITUTIONAL SUPPORT 

                 
3,749  

                 
3,890  

                
4,163  

                   
4,241  $3,914  $3,914  

    
FUNDRAISING AND ALUMNI 
RELATIONS             

  ? 
 OPERATION, MAINTENANCE OF 
PLANT (if not allocated) 

                 
2,909  

                 
2,869  

                
3,294  

                   
3,051  $2,816  $2,828  

  ? 
 SCHOLARSHIPS & FELLOWSHIPS (Cash 
refunded by public institutions) 

                 
3,046  

                 
2,827  

                
2,537  

                   
2,473  $2,423  $2,423  

  ?  AUXILIARY ENTERPRISES                     

  ?  DEPRECIATION (if not allocated) 

                 
1,451  

                 
1,417  

                
1,739  

                   
1,873  $1,870  $1,870  

  ? OTHER EXPENSES (specify):             

    OTHER EXPENSES (specify):               

    

 TOTAL OPERATING  
EXPENDITURES $35,520  $35,793  $38,692  $39,774  $39,974  $40,060  

    

 CHANGE IN NET ASSETS FROM 
OPERATIONS ($18,861) ($19,079) ($22,267) ($23,994) ($24,098) ($24,184) 

    NON OPERATING REVENUES             

  ? STATE APPROPRIATIONS (NET) 

               
16,382  

               
17,169  

              
20,211  

                 
20,092  $21,042  $21,042  

  ? INVESTMENT RETURN 

                        
7  

                        
6  

                       
5  

                          
2  $2  $2  

  ? INTEREST EXPENSE (public institutions)             

    
GIFTS, BEQUESTS & CONTRIBUTIONS 
NOT USED IN OPERATIONS 

                        
6  

                        
6  

                       
3  

                          
3  $3  $3  

  ? OTHER (specify): 

                        
2  

                        
5  

                   
102  

                          
1  $1  $1  

    OTHER (specify):             

    OTHER (specify):             

    

NET NON OPERATING 
REVENUES $16,397  $17,186  $20,321  $20,098  $21,048  $21,048  

    

INCOME BEFORE OTHER 
REVENUES EXPENSES, GAINS, 
OR LOSSES ($2,464) ($1,893) ($1,946) ($3,896) ($3,050) ($3,136) 

  ? 
CAPITAL APPROPRIATIONS (public 
institutions) 

               
16,367  

                 
1,266  

                   
913  

                  
(1,365) $0  $0  

  ? OTHER 

                  
(205) 

                      
95  

                 
(601) 

                      
796  $1,841  $1,841  
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TOTAL INCREASE/DECREASE IN 
NET ASSETS $13,698  ($532) ($1,634) ($4,465) ($1,209) ($1,295) 

          

   *"Current Budget" refers to the year in which the team visit occurs or the year in which a report is submitted to the Commission. 
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F&E Data Forms  - Financial Position/Statement of Net Assets 

FISCAL YEAR ENDS month & day:  (6/30) 
3 Years Prior                   

(FY 2012) 
2 Years Prior                   

(FY 2013) 
1 Year Prior                     
(FY 2014) 

Most Recent 
Year 

Percent Change 
2 yrs-1 yr prior         1 yr-most 

recent             

    ASSETS             

  ? CASH AND SHORT TERM INVESTMENTS 10 10 10 10 0.0% 0.0% 

  ? CASH HELD BY STATE TREASURER 19,580 10,999 8,625 5,405 -55.9% -37.3% 

  ? DEPOSITS HELD BY STATE TREASURER         - - 

  ? ACCOUNTS RECEIVABLE, NET 2,368 2,593 2,735 2,789 15.5% 2.0% 

  ? CONTRIBUTIONS RECEIVABLE, NET         - - 

  ? INVENTORY AND PREPAID EXPENSES 0 0 0 0 - - 

  ? LONG-TERM INVESTMENTS         - - 

  ? LOANS TO STUDENTS 120 97 79 21 -34.2% -73.4% 

  ? FUNDS HELD UNDER BOND AGREEMENT         - - 

  ? PLANT, PROPERTY AND EQUIPMENT, NET 40,045 48,771 48,455 47,146 21.0% -2.7% 

  ?  OTHER ASSETS         - - 

     TOTAL ASSETS $62,123  $62,470  $59,904  $55,371  -3.6% -7.6% 

    LIABILITIES        

  ? ACCOUNTS PAYABLE AND ACCRUED LIABILITIES 2,870 3,816 3,081 3,094 7.4% 0.4% 

  ? DEFERRED REVENUE & REFUNDABLE ADVANCES 1,478 1,445 1,377 1,344 -6.8% -2.4% 

  ? DUE TO STATE         - - 

  ? DUE TO AFFILIATES         - - 

  ? ANNUITY AND LIFE INCOME OBLIGATIONS         - - 

  ? AMOUNTS HELD ON BEHALF OF OTHERS 99 80 60 50 -39.4% -16.7% 
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  ? LONG TERM DEBT         - - 

  ? REFUNDABLE GOVERNMENT ADVANCES         - - 

  ? OTHER LONG-TERM LIABILITIES 3,190 3,175 3,066 3,029 -3.9% -1.2% 

    TOTAL LIABILITIES  $7,637  $8,516  $7,584  $7,517  -0.7% -0.9% 

    NET ASSETS             

    UNRESTRICTED NET ASSETS             

        INSTITUTIONAL -1,567 -1,804 -2,820 -3,614 80.0% 28.2% 

  ?      FOUNDATION         - - 

         TOTAL  ($1,567) ($1,804) ($2,820) ($3,614) 80.0% 28.2% 

    TEMPORARILY RESTRICTED NET ASSETS             

        INSTITUTIONAL         - - 

  ?      FOUNDATION         - - 

         TOTAL  $0  $0  $0  $0  - - 

    PERMANENTLY RESTRICTED NET ASSETS             

        INSTITUTIONAL 56,053 55,758 55,140 51,468 -1.6% -6.7% 

  ?      FOUNDATION         - - 

         TOTAL  $56,053  $55,758  $55,140  $51,468  -1.6% -6.7% 

  ? TOTAL NET ASSETS $54,486  $53,954  $52,320  $47,854  -4.0% -8.5% 

    TOTAL LIABILITIES AND NET ASSETS $62,123  $62,470  $59,904  $55,371  -3.6% -7.6% 
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F&E Data Forms - Supplemental Data 

FISCAL YEAR ENDS month & day (6/30) 
3 Years Prior 

(FY2012) 
2 Years Prior 

(FY2013) 
1 Years Prior 

(FY2014) 

Most Recently 
Completed 

Year              
(FY 2015)    

Current 
Budget*           
(FY 2016) 

Next Year 
Forward      
(FY 2017)    

  

    NET ASSETS             

    
NET ASSETS BEGINNING OF 

YEAR $40,788  $54,486  $53,954  $52,320  $47,855  $46,646  

    
TOTAL INCREASE/DECREASE IN 

NET ASSETS $13,698  ($532) ($1,634) ($4,465) ($1,209) ($1,295) 

    NET ASSETS END OF YEAR $54,486  $53,954  $52,320  $47,855  $46,646  $45,351  

  

    FINANCIAL AID             

    SOURCE OF FUNDS             

    UNRESTRICTED INSTITUTIONAL                1,710                   1,679                  1,714                   1,835  $1,840  $1,840  

    
FEDERAL, STATE & PRIVATE 

GRANTS                6,235                   6,121                  5,895                   5,919  $5,727  $5,727  

    RESTRICTED FUNDS             

  ? TOTAL $7,945  $7,800  $7,609  $7,754  $7,567  $7,567  

    
% DISCOUNT OF TUITION & 

FEES -33.9% -33.8% -34.5% -36.9% -36.9% -36.9% 

    % UNRESTRICTED DISCOUNT 11.8% 11.4% 11.6% 12.8% 12.8% 12.8% 

    PLEASE INDICATE YOUR INSTITUTION'S ENDOWMENT SPENDING POLICY: 
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  *"Current Budget" refers to the year in which the team visit occurs or the year in which a report is submitted to the Commission. 
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Standard 11:  Integrity 
            

? Policies   

Last 
Updated ? 

URL where policy is posted  Responsible office 
or committee   

 Academy honesty     Student Handbook (under development)  
Academic Affairs, 
Student Affairs 

Academic 
Affairs, 
Student 
Affairs 

 

Intellectual property 
rights       

System Office of 
Labor Relations 

System 
Office of 
Labor 
Relations 

 Conflict of interest     

http://www.ct.gov/ethics/cwp/view.asp?a=2313&Q=311896&
ethicsNav=|  

Office of State 
Ethics 

Office of 
State 
Ethics 

 Privacy rights     

http://www.tunxis.commnet.edu/courses/catalog-
schedule.php  Catalog Catalog 

 Fairness for students            

 Fairness for faculty     http://www.commnet.edu/employment.asp  Human Resources 
Human 
Resources 

 Fairness for staff     http://www.commnet.edu/employment.asp  Human Resources 
Human 
Resources 

 Academic freedom      

http://www.the4cs.org/Admin/Assets/AssetContent/629dedc
a-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-
54cc81f55e47/09f78934-5248-42ad-9564-
5e98904ce05a/1/Main%20Contract%2007-10.pdf  

Academic Affairs, 
President 

Academic 
Affairs, 
President 

 

Other 
___________________           

 
Other 
___________________           

http://www.ct.gov/ethics/cwp/view.asp?a=2313&Q=311896&ethicsNav=|
http://www.ct.gov/ethics/cwp/view.asp?a=2313&Q=311896&ethicsNav=|
http://www.tunxis.commnet.edu/courses/catalog-schedule.php
http://www.tunxis.commnet.edu/courses/catalog-schedule.php
http://www.commnet.edu/employment.asp
http://www.commnet.edu/employment.asp
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
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Non-discrimination 
policies         

 

Recruitment and 
admissions    

http://www.tunxis.commnet.edu/courses/catalog-
schedule.php  Catalog Catalog 

  Employment     http://www.commnet.edu/employment.asp   Human Resources 
Human 
Resources 

 Evaluation      Various Bargaining Unit Contracts  

Supervisors, 
President, Human 
Resourses 

Supervisor
s, 
President, 
Human 
Resourses 

 Disciplinary action     Various Bargaining Unit Contracts  

Supervisors, 
President, Human 
Resourses, Office 
of Labor Relations, 
Board of Trustees 

Supervisor
s, 
President, 
Human 
Resourses, 
Office of 
Labor 
Relations, 
Board of 
Trustees 

 Advancement     Various Bargaining Unit Contracts  

Supervisors, 
President, Human 
Resourses 

Supervisor
s, 
President, 
Human 
Resourses 

 
Other 
_________________           

            

            

            

  
Resolution of 
grievances         

 Students      Student Handbook (under development)  
Dean of Student 
Affairs 

Dean of 
Student 
Affairs 

http://www.tunxis.commnet.edu/courses/catalog-schedule.php
http://www.tunxis.commnet.edu/courses/catalog-schedule.php
http://www.commnet.edu/employment.asp
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 Faculty      

http://www.the4cs.org/Admin/Assets/AssetContent/629dedc
a-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-
54cc81f55e47/09f78934-5248-42ad-9564-
5e98904ce05a/1/Main%20Contract%2007-10.pdf  

Office of Labor 
Relations, Board of 
Trustees 

Office of 
Labor 
Relations, 
Board of 
Trustees 

 Staff      Various Bargaining Unit Contracts  

Office of Labor 
Relations, Board of 
Trustees 

Office of 
Labor 
Relations, 
Board of 
Trustees 

 

Other 
___________________           

            

 

  

http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
http://www.the4cs.org/Admin/Assets/AssetContent/629dedca-fcd8-4297-a1f9-312b494ee032/546bfa9e-94e2-495f-9d30-54cc81f55e47/09f78934-5248-42ad-9564-5e98904ce05a/1/Main%20Contract%2007-10.pdf
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OPTION E1:  PART A. INVENTORY OF EDUCATION EFFECTIVENESS INDICATORS 

 
 

Category 
(1) 

Have formal learning outcomes been 

developed? 

(2) 
Where are these learning 

outcomes published? 

(please specify) Include 
URLs where appropriate. 

(3) 
Other than GPA, 

what data/evidence 

is used to 
determine that 

graduates have 

achieved the stated 
outcomes for the 

degree? (e.g., 
capstone course, 

portfolio review, 

licensure 
examination) 

(4) 
Who interprets the evidence?  What is 

the process?  (e.g., annually by the 

curriculum committee) 

(5) 
What changes have 

been made as a 

result of using the 
data/evidence? 

(6) 
Date of most 

recent program 

review (for 
general 

education and 

each degree 
program) 

At the 

institutional 

level: 

      

For general 

education if as 

undergraduate 

institute 

Traditionally, colleges and 

universities have focused 

solely on the knowledge that 

students should gain in higher 

education.  At Tunxis 

Community College we also 

focus on how students are 

able to apply the knowledge 

they have gained. 

 

Consistent with the 

Connecticut Board of Regents 

for Higher Education Transfer 

Articulation Policy, the 

faculty identified the General 

Education Abilities as the 

abilities that students will 

need in order to be successful, 

whether they plan to pursue 

further education or 

employment after graduation.   

 

In the college 

catalog, class 

schedule, and the 

website 

http://www.tunxi

s.edu/general-

education-

requirements/ 

 

The college 

cannot use 

general 

education 

ability 

assessments 

as a criteria 

for 

graduation 

because we 

are one 

college in a 

twelve 

college 

system 

governed by 

one board of 

trustees. 

Other 

colleges in 

our system 

do not have 

a 

An ePortfolio project was 

launched in 2009-2010 to 

provide students with an 

opportunity to collect and 

showcase their work in 

both program and ability 

outcomes. A new 

software product, 

Digication, was 

purchased that made it 

possible for students to 

compile ePortfolios and 

faculty to assess their 

work online. Four 

programs (Computer 

Information Systems, 

Business Office 

Technology, Dental 

Hygiene, and Early 

Childhood Education) 

now use ePortfolios to 

determine whether 

students have 

The data is 

used to 

determine 

which 

abilities are 

most 

challenging 

for students 

and require 

greater 

emphasis and 

additional 

instructional 

strategies to 

improve 

performance 

in those 

abilities. It is 

also used to 

determine if 

graduates 

mastered the 

abilities and 

NA 

 

http://www.tunxis.edu/general-education-requirements/
http://www.tunxis.edu/general-education-requirements/
http://www.tunxis.edu/general-education-requirements/
http://www.tunxis.edu/general-education-requirements/
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Category 

(1) 

Have formal learning outcomes been 
developed? 

(2) 

Where are these learning 
outcomes published? 

(please specify) Include 

URLs where appropriate. 

(3) 

Other than GPA, 
what data/evidence 

is used to 

determine that 
graduates have 

achieved the stated 

outcomes for the 
degree? (e.g., 

capstone course, 

portfolio review, 
licensure 

examination) 

(4) 

Who interprets the evidence?  What is 
the process?  (e.g., annually by the 

curriculum committee) 

(5) 

What changes have 
been made as a 

result of using the 

data/evidence? 

(6) 

Date of most 
recent program 

review (for 

general 
education and 

each degree 

program) 

Assessment of student 

achievement is necessary to 

ensure that students have 

developed these abilities and 

to provide students with an 

opportunity to demonstrate 

what they have learned.  The 

faculty have designed a 

variety of student assessments 

for each ability.  Tunxis 

students strive for 

achievement of these abilities 

as well as traditional grades. 

 

In 2014 the Connecticut State 

Legislature along with the 

Board of Regents (BOR) for 

Higher Education in 

Connecticut created a 

Transfer Articulation Policy 

(TAP) that was designed 

around eleven (11) General 

Education competencies to 

facilitate student transfer 

between CT institutions.  This 

required a revision of Tunxis’ 

Ability Based Education 

(ABE) system to reflect those 

competencies, some of which 

comparable 

assessment 

system and 

graduation 

requirement

s must be 

consistent 

throughout 

the 

Connecticut 

community 

college 

system. 

 

demonstrated 

competence in the 

general education 

abilities. Other degree 

programs assess the 

abilities through 

classroom based 

assessments, usually 

through written 

assignments or embedded 

questions in tests. Ability 

assessment data is 

currently collected on 

paper forms and is 

entered into a database. 

Beginning in the Fall of 

2011, a locally developed 

database software system 

will be used to collect the 

data. The Office of 

Institutional Research 

analyzes the data, 

compiles a report on the 

assessment results and 

presents it at faculty 

meeting and at a meeting 

of the Institutional 

Effectiveness Committee. 

The report is posted on 

to track 

continuous 

improvement 

in graduate 

mastery of 

the abilities. 
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Category 

(1) 

Have formal learning outcomes been 
developed? 

(2) 

Where are these learning 
outcomes published? 

(please specify) Include 

URLs where appropriate. 

(3) 

Other than GPA, 
what data/evidence 

is used to 

determine that 
graduates have 

achieved the stated 

outcomes for the 
degree? (e.g., 

capstone course, 

portfolio review, 
licensure 

examination) 

(4) 

Who interprets the evidence?  What is 
the process?  (e.g., annually by the 

curriculum committee) 

(5) 

What changes have 
been made as a 

result of using the 

data/evidence? 

(6) 

Date of most 
recent program 

review (for 

general 
education and 

each degree 

program) 

were similar to our system 

and some of which were new.  

While we updated the General 

Education Abilities to reflect 

the BOR TAP competencies, 

we wanted to keep our focus 

of assessing how students are 

able to apply the knowledge 

they have gained.  

Assessment of student 

achievement is necessary to 

ensure that students have 

developed these abilities and 

to provide students with an 

opportunity to demonstrate 

what they have learned.  The 

faculty have designed a 

variety of student assessments 

for each ability.  Tunxis 

students strive for 

achievement of these abilities 

as well as traditional grades. 

 

 

the college intranet and 

website  

[Should we describe the 

AAT and Ability Group 

work on peer review of 

assessments or the 

small blind assessment 

project we did last 

year?] 

(http://www.tunxis.comm

net.edu/ability/publicatio

ns/Ability-Based-

Education-Report-2009-

2010.pdf).  [This link is 

not live] 
 

List each degree 

program: 

      

1. Business 

Office 

Technology; 

Yes 

 

Catalog 

  

We have a 

Capstone or 

Practicum 

ePortfolios are assessed 

every semester in 

Practicum by both the 

Individual 

faculty in our 

core classes 

2009 

  

http://www.tunxis.commnet.edu/ability/publications/Ability-Based-Education-Report-2009-2010.pdf
http://www.tunxis.commnet.edu/ability/publications/Ability-Based-Education-Report-2009-2010.pdf
http://www.tunxis.commnet.edu/ability/publications/Ability-Based-Education-Report-2009-2010.pdf
http://www.tunxis.commnet.edu/ability/publications/Ability-Based-Education-Report-2009-2010.pdf
http://www.tunxis.commnet.edu/ability/publications/Ability-Based-Education-Report-2009-2010.pdf
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Category 

(1) 

Have formal learning outcomes been 
developed? 

(2) 

Where are these learning 
outcomes published? 

(please specify) Include 

URLs where appropriate. 

(3) 

Other than GPA, 
what data/evidence 

is used to 

determine that 
graduates have 

achieved the stated 

outcomes for the 
degree? (e.g., 

capstone course, 

portfolio review, 
licensure 

examination) 

(4) 

Who interprets the evidence?  What is 
the process?  (e.g., annually by the 

curriculum committee) 

(5) 

What changes have 
been made as a 

result of using the 

data/evidence? 

(6) 

Date of most 
recent program 

review (for 

general 
education and 

each degree 

program) 

Business 

Office 

Technology: 

Medical 

Website: 

http://www.tunxi

s.edu/offices-

departments/busi

ness-

administration-

2/ba-degree/ 
  

course at the 

end of the 

Business 

Administrati

on 

program.  O

ne of the 

elements of 

these is an e-

portfolio 

which 

requires 

students 

enter both 

evidence 

and 

reflection of 

all of the 

program 

outcomes. 

 

In Capstone, 

students also 

complete a 

semester-

long 

simulation 

which 

assesses a 

faculty and by our 

advisory committee, and 

in Capstone by the 

faculty. Exit exams are 

compiled and audited by 

faculty for trends. 
 

audit 

entry/exit 

exams each 

semester and 

make 

changes in 

their 

curriculum to 

ensure that 

students are 

meeting class 

objectives.  

As part of 

our fall 2015 

program 

review, we 

will be 

evaluating 

the overall 

success rates 

of our exit 

exams to 

make larger 

programmati

c changes.  
 

Review 

currently in 

process to 

be 

completed 

Feb. 2016 

http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
http://www.tunxis.edu/offices-departments/business-administration-2/ba-degree/
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Category 

(1) 

Have formal learning outcomes been 
developed? 

(2) 

Where are these learning 
outcomes published? 

(please specify) Include 

URLs where appropriate. 

(3) 

Other than GPA, 
what data/evidence 

is used to 

determine that 
graduates have 

achieved the stated 

outcomes for the 
degree? (e.g., 

capstone course, 

portfolio review, 
licensure 

examination) 

(4) 

Who interprets the evidence?  What is 
the process?  (e.g., annually by the 

curriculum committee) 

(5) 

What changes have 
been made as a 

result of using the 

data/evidence? 

(6) 

Date of most 
recent program 

review (for 

general 
education and 

each degree 

program) 

variety of 

the program 

outcomes. In 

Practicum, 

an employer 

evaluation 

assesses the 

relevant 

program 

outcomes 

for the 

internship. 
  

We also have 

course-level 

entry/exit 

assessments 

in our core 

business 

classes  to 

measure 

course-level 

outcomes 

 

 

2. Computer 

Information 

Systems; 

Computer 

Yes 

 

In college catalog, 

on website, in 

institutional 

Capstone 

ePortfolio 

review 

Program Coordinator 

reviews and assesses 

ePortfolios 

Note changes 

that have been 

made as a 

result of using 

Spring 11 
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Information 

Systems  

Programming 

Option; 

Computer 

Information 

Systems 

Network 

Administrati

on Option 

syllabi, in course 

outlines 

 

  the data 

/evidence. 

Initial 

ePortfolio 

reviews 

indicated a 

need to 

integrate 

ePortfolio 

throughout the 

program.  ePor

tfolio is now 

introduced in 

Programming 

Logic and 

Design with 

Visual Basic 

and is 

incorporated 

in every 

course in the 

program.  This 

year, in 

addition to the 

program 

coordinator, 

the CIS 

advisory board 

will review 

and assess 

program 

outcomes.  Fin

dings will be 

used to 

update/modify 

curriculum as 

needed. 
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3. Honors 

Computer 

Science / 

Mathematics 

Yes Yes Nothing N/A N/A N/A 

4. Business 

Administrati

on; Business 

Administrati

on: 

Accounting; 

Business 

Administrati

on: 

Ecommerce; 

Business 

Administrati

on: Finance; 

Business 

Administrati

on: 

Marketing 

Management; 

Business 

Administrati

on: Retail 

Business 

Management 

Yes Catalog We now have 

a Capstone or 

Practicum 

course at the 

end of all 

Business 

Administratio

n Option 

programs.  O

ne of the 

elements of 

these is an e-

portfolio and 

we are 

looking into 

an exit exam 

for 

accounting. 

We have just started 

evaluating e-portfolios last 

semester.  It involves 

assessment by faculty and 

members of our advisory 

committee. 

 

Note changes 

that have been 

made as a 

result of using 

the 

data/evidence.

   We have not 

yet completed 

the circle in 

using the 

results of 

assessment in 

curriculum 

design and 

instructional 

methods. 

 

2009 

5. Engineering 

Science 

Yes Catalog ePortfolio 

review. 

Individual instructors, 

program coordinator, & 

industrial advisory board 

review ePortfolios on an 

annual basis.  

There hasn’t 

been enough 

data 

collected to 

make any 

major 

changes for 

the program.  

Program 

changes are 

undertaken 

Spring 

2012 
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based upon 

feedback for 

the portfolio 

review & 

from the 

curriculum 

committee of 

the College 

of 

Technology. 

 

6. Technology 

Studies; 

Technology 

Studies: 

Engineering 

Yes Catalog ePortfolio 

review. 

Individual instructors, 

program coordinator, & 

industrial advisory board 

review ePortfolios on an 

annual basis.  

There hasn’t 

been enough 

data 

collected to 

make any 

major 

changes for 

the program.  

Program 

changes are 

undertaken 

based upon 

feedback for 

the portfolio 

review & 

from the 

curriculum 

committee of 

the College 

of 

Technology 

Spring 

2012 

7. Dental 

Hygiene  
Yes Yes college catalog 

 

Capstone 

National 

Dental 

Hygiene 

Boards, North 

Allied Health Division 

Director, Academic Dean 

and Dental Hygiene 

Faculty. It’s shared with the 

Advisory Board  Annual 

Increase use 

of Case Based 

Exams, a 

formalized 

true to format 

Mock 

Accreditati

on Site 

visit 2008 
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East Regional 

Boards 

 

report and review ( see 

attached)  

 

Regional 

Clinical 

Exam, an 

ongoing 

curriculum 

review, a 

revamping of 

overall 

curriculum 

shifting more 

courses to 

prerequisite 

requirements.  

 

8. General 

Studies 

Yes, they are the 10 General 

Education Abilities along 

with one other. 

The learning 

outcomes are 

published in the 

college catalog, 

the General 

Studies section of 

the Tunxis 

Community 

College web page 

(http://tunxis.com

mnet.edu/), 

General Studies 

Weblog 

(http://falcon.txcc

.commnet.edu/blo

gs/general-

studies/). 

 

At this 

moment 

GPA and the 

assessment 

of abilities 

across the 

curriculum 

determine 

the 

achievement 

of stated 

outcomes. 

The General 

Studies 

Program is 

in the 

process of 

using a 

capstone 

course, 

ePortfolio, 

and/or some 

other kind of 

exit 

A General Studies 

Committee along with 

the program coordinator 

will be interpreting the 

evidence, as well as the 

assessment of course and 

general education 

abilities within the 

classroom. 

 

The General 

Studies 

Program has 

made 

significant 

changes to its 

curriculum 

so that a 

more 

scientific 

method of 

assessment 

can occur. 

Also, 

curriculum 

mapping is 

allowing the 

program 

coordinator 

and the 

committee to 

guide 

students in 

the direction 

The 

General 

Studies 

Program 

review 

began this 

fall 

semester 

and will 

continue 

through 

the spring 

and 

summer 

of 2011. 

NEASC 

will be 

looking at 

this 

review in 

the Fall of 

2011. 

Prior to 

this 

http://tunxis.commnet.edu/
http://tunxis.commnet.edu/
http://falcon.txcc.commnet.edu/blogs/general-studies/
http://falcon.txcc.commnet.edu/blogs/general-studies/
http://falcon.txcc.commnet.edu/blogs/general-studies/
http://falcon.txcc.commnet.edu/blogs/general-studies/
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assessment 

tool for this 

purpose. 

of courses 

with a 

broader 

number of 

general 

education 

abilities. 

 

current 

review, 

there has 

not been a 

General 

Studies 

review in 

a very 

long time 

if ever. 

 

 

 

9. Liberal Arts 

& Sciences 

Yes In catalog. Students are 

required to 

meet the 

General 

Education 

Abilities, 

which are 

now 

consistent 

across all 

CSU 

campuses. 

Assessment 

of those 

abilities is 

made on 

either 

Digication 

or Linkin. 

 

Currently on hiatus due 

to budget constraints the 

Ability Assessment 

teams review ability 

assessments. The 

Program Coordinator and 

Transfer Coordinator 

monitor changing 

demands of 4-year 

institutions, other than 

CSUs. Since TAP, the 

focus of LA&S is a 

transfer degree to UConn 

and 4-year institutions 

other than the CSUs 

 

We have just 

submitted 

another 

program 

revision 

based on 

continuing 

evaluation of 

transfer 

needs and the 

altered 

mission of 

the LA&S 

degree 

 

Assuming 

it is 

approved 

by 

Academic 

Affairs 

and PSO, 

the new 

program 

will go 

into effect 

in Fall 

2016.  

 

10. AS Degree 

Graphic 

Design and 

AS Degree 

Design: 

Yes Program website    

www.tunxis.com

mnet.edu/gd 

Program 8 page 

brochure 

Course 

competencie

s are 

verified 

(assessed) 

Program coordinator in 

consultation with 

program faculty and 

program advisory board 

 

Student 

success/failur

e is 

monitored on 

a project-by-

Spring 

2015 
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Interactive 

Media 

Option  and  

Graphic 

Design 

Certificate 

College catalog 

and included on 

each course 

syllabus 

 

through 

tests, 

projects, 

portfolios, 

course-by-

course 

assessment, 

and an 

optional 

capstone 

course. 

 

project basis. 

Projects 

which 

consistently 

fail to 

achieve the 

desired 

student 

outcomes are 

modified or 

replaced. In 

addition, 

student 

competencies 

are 

monitored on 

a course-by-

course basis. 

Courses 

which do not 

achieve the 

desired 

student 

outcomes are 

updated, or 

replaced, and 

new courses 

are 

developed as 

needed. 

 

11. Early 

Childhood 

Education 

Program Abilities and five 

Key Assessments for National 

Association for the Education 

of Young Children (NAEYC) 

Accreditation 

 

Program abilities 

are published in 

the College Fall 

2014-2015 

Catalog, page 90 

and on the 

Students are 

required to 

complete a 

220-hour 

capstone 

student 

The ePortfolio contents 

are evaluated by the 

College Supervisor and 

the Cooperating 

Teachers.  Portfolios are 

showcased to the Early 

The data 

from the 

ePortfolio is 

used to 

determine 

which 

The 

Program 

submitted 

a self-

study to 

NAEYC 



 

P
ag

e8
7

 

College’s 

website.  These 

abilities are 

aligned with the 

NAEYC 

Standards and 

Supportive Skills 

for Associate 

Degree 

candidates. 

 

teaching 

practicum.  

The students 

create an 

ePortfolio 

during the 

practicum, 

which is one 

of the five 

NAEYC 

Accreditatio

n Key 

Assessments

.  A faculty-

developed 

rubric 

assesses all 

components 

of the 

practicum 

using 

NAEYC 

Standards 

and 

supportive 

skills. 

 

Childhood Education 

Advisory Committee. 

 

NAEYC 

standards are 

most 

challenging 

for students 

and require 

increased 

instruction in 

prerequisite 

coursework.  

The data also 

determines 

competency 

levels of the 

NAEYC 

standards for 

students. 

 

for 

accreditati

on in 

March 

2011; 

underwent 

a peer 

review 

site visit 

in Fall of 

2011; and 

received a 

seven-

year 

NAEYC 

accreditati

on in 

March 

2012.  

 

12. Visual Fine 

Arts and 

Visual Fine 

Arts: 

Photography 

Option 

Yes for all courses (1) Program outcomes 

are in the college 

catalog. 

 

The 

photography 

program has 

a capstone 

course; 

Photographi

c Image 

Developmen

(2) Presently the instructor of 

the capstone course. 

 

(3) We are still 

new to this 

process since 

designating 

the capstone 

courses. 

 

Spring 

2011 
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t. The Visual 

Fine Art 

program 

uses 

Drawing IV 

as its 

capstone. 

13. Criminal 

Justice; 

Criminal 

Justice: 

Corrections 

Option 

General Education and 

Program outcomes have been 

developed for the Criminal 

Justice Program.  The 

Program Outcomes have been 

changed to become one 

throughout all the Criminal 

Justice Programs in the 

community college system. 

 

General 

Education and 

Program 

outcomes are 

published in the 

College’s catalog, 

and available on 

the College’s 

website. 

 

All General 

Education 

and Program 

Outcomes 

are assessed 

in the 

Practicum 

course. 

Individual instructors for 

the course.  Discipline 

meetings occur once a 

year to discuss 

assignments and exams. 

 

Due to 

student and 

faculty 

responses, 

some of the 

abilities and 

outcomes 

have changed 

to better 

reflect what 

is being 

taught in the 

course. 

The last 

Criminal 

Justice 

Program 

review 

was 

completed 

February 

2009.  

A 

Program 

review is 

in 

progress 

now and 

will be 

completed 

by the end 

of the 

Spring 

2016 

semester. 
Human Services 

14. Human 

Services 

Family 

Violence 

option 

General Education and Program 

outcomes have been developed for 

the Human Services Program  

  

Family Violence Intervention 

 

General Education 

and Program 

outcomes are 

published in the 

College’s catalog, 

and available on the 

College’s website. 

https://www.tunxis.e

du/wp-

content/uploads/2011

N/A Individual instructors for the 

course. The Human Services 

Advisory Committee meets 

twice annual to review the 

progress of the program and 

make changes if necessary.  

 

N/A The last 

Human 

Services 

Program 

review 

was 

completed 

February 

2010 

https://www.tunxis.edu/wp-content/uploads/2011/02/Human-Services.pdf
https://www.tunxis.edu/wp-content/uploads/2011/02/Human-Services.pdf
https://www.tunxis.edu/wp-content/uploads/2011/02/Human-Services.pdf
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/02/Human-

Services.pdf 

http://www.tunxis.ed

u/wp-

content/uploads/2014

/11/Human-Services-

Family-Violence-

Intervention.pdf 

 

https://www.tunxis.edu/wp-content/uploads/2011/02/Human-Services.pdf
https://www.tunxis.edu/wp-content/uploads/2011/02/Human-Services.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
http://www.tunxis.edu/wp-content/uploads/2014/11/Human-Services-Family-Violence-Intervention.pdf
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OPTION E1:  PART B. INVENTORY OF SPECIALIZED AND PROGRAM ACCREDITATION 

 
 

Category 
(1) 

Professional, specialized, 

State, or programmatic 

accreditations currently 
held by the institution (by 

agency or program name). 

(2) 
Date of most recent accreditation action by 

each listed agency. 

(3) 
List key issues for 

continuing 

accreditation 
identified in 

accreditation action 

letter or report. 

(4) 
Key performance 

indicators as required 

by agency or selected 
by program 

(licensure, board, or 

bar pass rates; 
employment rates, 

etc.).* 

(5) 
Date and nature of 

next scheduled 

review. 

At the 

institutional 

level: 

     

For general 

education if as 

undergraduate 

institute 

     

List each degree 

program: 

     

1. Dental 

Hygiene 

1. ADA ( American 

Dental Association) 

CODA 

(Commission on 

Dental 

Accreditation) 

 

Accreditation with no 

reporting for  7 years 

2. Need for a 

formalized 

educational 

teaching 

modalities for 

part time 

faculty. 

 

* Pass rates 

on National 

and Regional 

Boards 

Annual 

CODA report 

and next 

CODA site 

visit 2015 

2. Dental 

Assisting 

(1) Commission on 

Dental 

Accreditation 

(CODA) 

CODA October 8-10, 2008 (2) Upon successful 

completion of 

the program, 

students must 

take a national 

certification 

exam.  

 

*90% pass 

rate on Dental 

Assisting 

National 

Board Exam 

(3) 2015 

 

 

*Record results of key performance indicators in form S3. 

 

Institutions selecting E1b should also include E1a. 
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Form S1.  RETENTION AND GRADUATION RATES 

Student Success Measures/    

Prior Performance and Goals 

2 Years 

Prior 

1 Year 

Prior 

Most 

Recent 

Year 

Goal Next 

Year 

Goal 2 

Years 

Forward 

 

IPEDS Retention Data 

Associate degree students 61%  60%  62%  64%  66%  

Bachelors degree students           

IPEDS Graduation Data 

Associate degree students 10%  12%  12%  14%  16%  

Bachelors degree students           

Other Undergraduate Retention Rates (1) 

a        

b       

c       

Other Undergraduate Graduation Rates (2) 

a       

b       

c        

Graduate programs * 

Retention rates first-to-second year (3)      

Graduation rates @ 150% time (4)      

Distance Education   

Course completion rates (5) 62% 63% 65% 67% 69% 

Retention rates (6) We have very few students who are exclusively in distance education 

and the vast majority of those are just interested in 1 or 2 courses. Graduation rates (7) 

Branch Campus and Instructional Locations 

Course completion rate (8)      

Retention rates (9)      

Graduation rates (10)      

 

Definition and Methodology Explanations 

1  

2  

3  

4  

5  

6  

7  
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8  

9  

10   

* An institution offering graduate degrees must complete this portion. 

 

  



 

P
ag

e9
3

 

 

Form S2.  OTHER MEASURES OF STUDENT ACHIEVEMENT AND SUCCESS 

Measures of Student Achievement and Success/ 

Institutional Performance and Goals 
2 Years Prior 1 Year Prior 

Most Recent 

Year 

Goal for the 

Future 

 

Success of Students Pursuing Higher Degree 

1 Transfer rate after three years 33%  30%  32%  35%  

2 
The National Student Clearinghouse does 

not have information on student success, and 

that is our only source of information. 

        

3     

4     

5      

     Definition and methodology explanations     

  

Rates at Which Graduates Pursue Mission Related  

Paths (e.g., Peace Corps, Public Service Law)  

1 No information available     

2      

3      

4       

     Definition and methodology explanations     

  

Rates at Which Students Are Successful in Fields  

for Which They Were Not Explicitly Prepared 

1 No information available     

2      

3      

4      

     Definition and methodology explanations     

  

Documented Success of Graduates Achieving Other 

Mission-Explicit Achievement (e.g., Leadership,  

Spiritual Formation) 

1  No information available     

2      

3      

     Definition and methodology explanations     
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Other (Specify Below) 

1      

2      

    Definition and methodology explanations     
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Form S3.   LICENSURE PASSAGE AND JOB PLACEMENT RATES 

 
2 Years Prior 1 Year Prior 

Most Recent 

Year 
Goal Next Year Goal 2 Years Forward 

 

State Licensure Passage Rates * 

 

1 Not applicable           

2            

3       

4       

5            

National Licensure Passage Rates *  
  

1 

Dental Assisting National 

Board Exam 22/22 100% 20/20 100% 19/19 100% 100% 100% 

2 

Dental Hygiene National 

Board Exam 25/26 100% 25/25 100% 28/28 100% 100% 100% 

3       

4       

5       

Job Placement Rates ** 

 

1      

Not available; CT does not 

have a job placement 

mechanism in place.      

2       

3       

4       

5       

6       

7       

8       

* For each licensure exam, give the name of the exam above along with the number of students for whom scores are available and the total 

number of students eligible to take the examination (e.g. National Podiatric Examination, 12/14).  In following columns, report the passage 

rates for students for whom scores are available, along with the institution's goals for succeeding years. 

** For each major for which the institution tracks job placement rates, list the degree and major, and the time period following graduation 

for which the institution is reporting placement success (e.g., Mechanical Engineer, B.S., six months).  In the following columns, report the 

percent of graduates who have jobs in their fields within the specified time. 
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Institutional Notes of Explanation 

a 
 

b 
 

c 
 

d 
 

e 
 

f 
 

 

 

 


